ISSN 2395-731X

Mizoram Educational
Joarnal

(A National Refereed Bi-Annual Journal)

Vol. Il Issue 2, December, 2016




Patron : Dr. L.N. Tluanga, Eminent Educationist (Former Director, School
Education Department, Government of Mizoram etc.)

Adpvisor : Prof. R.P. Vadhera, Professor & Head, Department of Education,
Mizoram University, Aizawl (Former Director of CDC, Former Director of
UGC-ASC & Former Dean, SEH, Mizoram University).

EDITORIAL BOARD

Chairman :  Dr. C. Ldremruata
Chief Editor :  Prof. Lalhmasai Chuaungo
Editors :  Dr.Sanny Tochhawng

Dr. Lalzarmawiii
Dr. H. Malsawmi

Treasurer :  Ms. Lalramthari
Chief Circulation Manager : Dr. Lalsangliani
Circulation Managers :  Mr. Zodinsanga

Mr. Vanlalruatfela Hlondo
Mr. Francis LR Puia Tlau

Ex-Officio Member :  General Secretary, MEF - Dr. Lalbiakdiki Hhamte

NATIONAL ADVISORY BOARD

Prof. K.K.Sharma :  Chairman, Council for Teacher Education,
Haryana State Chapter, & Former Pro-Vice-
Chancellor, NEHU, Shillong, Meghalaya

Kurukshetra, Haryana

Prof. Swarnalata Das 1 Former Professor of Education, Gauhati University,
Guwahati, Assam.
Prof. M.D. Usha Devi : ICSSR Sr. Fellow, Institute for Social and

Economic Change, Bangalore, & Former
Professor & Head, Centre for Human Resource
Development, Bangalore, Karnataka

Prof. R.P. Shukla :  Professor, Department of Education, Banaras
Hindu University, Varanasi, U.P.

Prof. Benudhar Chinara : Professor, Department of Education,
Visva-Bharati University, Santiniketan, W.B.

Dr. Sunil Behari Mohanty : General Secretary, All India Association for
Education Research (AIAER), & Editor, Journal of
AIAER, Puduchery.



ISSN 2395-731X

Mizoram Educational Journal
(A National Refereed Bi-Annual Journal)

Chief Editor Prof. Lalhmasai Chuaungo
Editor : Dr. Lalzarmawii

Vol. Il Issue 2, December, 2016



Mizoram Educational Journal Vol. Il Issue 2

Annual Subscription

Within India
Individuals¥ 200 @ ¥ 100 per copy
Institutions ¥ 300 @ I 150 per copy

Annual Subscription commences with January and
ends with December every year.

Advertisement Tariff (For one issue)
Full page % 1500

Half page T 800
- J

Mizoram Educational Journal, a national refereed bi-annual journal is a publication of
Mizoram Educationa Foundation (MEF), Mizoram, Aizawl. MEF isabody of professionals
interested in promoting the cause of education for the overall development of Mizoramin
particular and of the country in general. It wasregistered under Societies Registration Act,
1860 with registration no. S.R./MZ-64 of 2005-06 on 6™ September, 2005. Apart from
providing a forum by organizing seminars, conferences, symposia and other related
academic activities on various educational matters, the Foundation disseminates educational
materials, ideas, knowledge and experiences through its journal.

Viewsand opinions expressed in the articles are those of the contributors and do not necessarily
reflect the policies of MEF.

Published by Dr. C. Lalremruata on behalf of the Mizoram Educational Foundation
(MEF), Postal Add. : Ramhlun Venglai, Aizawl, Mizoram 796012; Contact No.
9436366369; Email : ruatachhangte@gmail.com

Printed at:
Setitacs, Lois Bet

¢ Print & Publication
,B;i;_“ Chanmari, Aizawl
Ph : 2349250 / 2349970



CONTENTS

From the Desk of the Chief Editor :
The University Grants Commission (4th Amendment) Regulations, 2016

Per ceptions of Stakeholders on Medium of Instruction at
Elementary Schoolsin Mizoram

Ellie Lalianpuii
R.PVadhera

Vocational Education at Higher Secondary Stage of Education
in Mizoram: A Satus Study

J. Lalhriatpuii

Lalhmasai Chuaungo

Per sonality of the Gifted and Creative College Sudentsin Mizoram
H . Malsawmi

L earning Outcomes of Class |V children of Mizoram in Mizo L anguage
inrelationtoMLL.
C.Ldremruata

Effectiveness of Interventional Packagesin Fostering Cognitive
Development of Pre-School Children

Lahlimpuii

Lahmasai Chuaungo

A Sudy of the Attitude of the Secondary School Teacherstowards

Inclusive Education in relation to Rural- Urban background
Lallianzuali Fanai

18

31

45

63

74



Mizoram Educational Journal Vol. Il Issue 2 -

Satus of Implementation of RTE Act 2009 in Elementary Schoolsin

Mizoram: A Sudy 88
Diana Zorinsangi
Lalhmasai Chuaungo

Adjustment level of Mentally Retarded Adolescentsin Mizoram 100
R. Lalthankhumi

L anguage Development of Mizo Children in the Age Group

of 3to6 Years 105
F. Zothansiami
Lalhmasai Chuaungo



From the Desk of the Chief Editor :
The University Grants Commission (4" Amendment) Regulations, 2016

The University Grants Commission (Minimum Qualifications for A ppointment
of Teachers and other Academic Staff in Universities and Colleges and Measures for
the Maintenance of Standards in Higher Education) (4th Amendment), Regulations,
2016 getspublished on 11 July, 2016 vide notification No.F.1-2/2016(PS/Amendment)
andispublicly availablein UGC'sofficid site. Clauses 3.3.1,3.4.1,4.4.1,4.4.2,4.4.2.2,
4.4.2.3,4.5.3, 4.6.3 etc. have been amended in the notification.

We may recall that the All India Federation of University & College Teachers
Organizations (AIFUCTO) submitted its demands for scrapping of APl a number of
times to UGC and MHRD claiming that the API for CAS has been damaging the
quality of higher education in our country. In spite of the demands for scrapping API,
the UGC recently notified its 4" Amendment to the Regulations wherein API still
playsimportant rolefor career advancement of university and collegeteachers. Let us
have a gestalt view on the minimum requirements for API for promotion and direct
recruitment of university and collegeteachersas provided in the UGC (4" Amendment)
Regulations 2016.

APPENDIX -1l TABLE- 11 (A)

MINIMUM APISAS PROVIDED INAPPENDIX -1l TABLE I TO BEAPPLIED
FOR THE PROMOTION OF TEACHERS UNDER CAREER ADVANCEMENT
SCHEME (CAS) IN UNIVERSITY DEPARTMENTSAND COLLEGES, AND
WEIGHTAGES FOR EXPERT ASSESSMENT

Asst Asst. Professor Asso. Professor
' ' Stage 3) to )
Professor/ Asst Rrofessor/ (Stage 3) (Stage 4)to | Professor (Stage
. . Equivalent AsS0.
Category Activity Equivalent ) Professor 5) to Professor
cadres: (Stage |  Professor/ .
cadres: (Stage . lequivalent (Stage 6)
1to Stage 2) 210 Stage 3) equivalent cadres (Stage 5)
g cadres (Stage g
Teaching-learning, 80/Year 80/year 75lyear 70lyear 70/year
Evaluation Related
Activities (75/Year) (75 Year) (75/Year) (75/Year) (75/Year)

I Professional 50/ 50/ 50/ 50/ 100/
Development and Assessment Assessment Assessment Assessment  |Assessment Period
Extension activities - Period Period Period Period (15/Year)
Minimum score (15/Year) (15/Year) (15/Year) (15/Year)
required to be
assessed
cumulatively
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Il Research and 20/Assessment | 50/Assessment | 75/Assessment | 100/Assessment | 400/Assessment
Academic Period Period Period Period Period
Contributions- (10/Year, (20/Year, 100/ (30/Year, (40/Year, 50/ vear,
Minimum Score 40/assessment | assessment | 90/assessment | 120/assessment | 500/assessment
required - to be period for period for period for period for period for
assessed University University University University University
cumulatively Teachers) Teachers) Teachers) Teachers) Teachers)

(5/Year, (10/Year, (15/Year, (20/Year,
20/assessment | S0/assessment | 45/assessment | 60/assessment
period for period for period for period for
College College College College
Teachers) Teachers) Teachers) Teachers)
1+ 101 [Minimum total APl |90 /Assessment]|120 /Assessment[150 /Assessment| 180 /Assessment | 600 /Assessment
score under period period period period period
Categories Il and II1*

Y Expert Assessment [Screening cum [Screening cum  |Selection Selection Expert Committee
System evaluation evaluation Committee Committee

committee committee

\Y Percentage No separate  |No separate 30% - Research |50% - Research |50% - Research
Distribution of points. points. Contribution 50%|Contribution 30% {Contribution 50% -
Weightage Points in |Screening Screening - Assessment of |Assessmentof  [Performance
the Expert committee to  [committee to domain domain evaluation and
Assessment (Total |verify API verify API scores |knowledge & knowledge & other credential by
weightage = 100.  |scores teaching teaching referral procedure
Minimum required practices. 20% - |practices. 20% -
for promotion is 50) Interview Interview

performance performance

* Teachers may score the balance of points from either Category |1 or Category |11
to achieve the minimum score required under Category Il + 111.
Note: Figures & words in parentheses indicate APl requirements as per UGC
Regulations 2010 which are given for the purpose of comparison)

The minimum requirement of API scoresin teaching learning evaluation rel ated
activitiesisraised from 75/year to 80/year for promotion of teachersfrom stage 1 to 2
and from stage 2 to 3 whereas it remains the same for promotion from stage 3 to 4.
However, the minimum requirement of API scoresis reduced from 75/year to 70/year
for promotion of teachers from stage 4 to 5 and from stage 5to 6. Under category |1
and 111, the minimum requirements of APl scores are now prescribed for the whole
assessment period only and not per year. This is expected to open more avenues for
promotion to teachers. Moreover, teachers may score the balance of pointsfrom either
Category Il or Category 111 to achieve the minimum score required under Category |1 +
I11. Inall the cases, the minimum requirements of API scores under category 11 have
been reduced for university teachers whereas they remain the same for promotion
from stage 1 to 2 and from stage 2 to 3 but they areincreased for promotion from stage

3to 4 and from stage 4 to 5 in the case of college teachers.
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The University Grants Commission (4th Amendment) Regulations, 2016

APPENDIX - 11l TABLE-11(B)

MINIMUM SCORES FORAPIS FOR DIRECT RECRUITMENT OF TEACHERS
IN UNIVERSITY DEPARTMENTS/ COLLEGESAND WEIGHTAGESIN
SELECTION COMMITTEESTO BE CONSIDERED ALONG WITH OTHER
SPECIFIED ELIGIBILITY QUALIFICATIONSSTIPULATED IN THE

b) Assessment of
Domain Knowledge
& Teaching Skills
(30%)

c) Interview
performance (20%)

performance based on
API score and quality of
publications (40%)

¢) Assessment of
Domain Knowledge and
Teaching Skills (20%)

d) Interview
performance: (20%)

REGULATION.
Asst. Professor Asso. Professor Pr ofessor
(Stage 1) (Stage 4) (Stage 5)
Minimum API Minimum Consolidated API score |Consolidated API score
Scores Qualification as requirement of 300 requirement of 400 points from
stipulated in these  [points from categories || [categories |l & 111 of APIs
regulations & Il of APIs (cumulative)
(cumulative)
Selection a) Academic Record|a) Academic a) Academic Background
Committee criteria/ |and Research Background (20%) (20%)
weightages (Total  |Performance -50%
Weightages =100) b) Research b) Research performance based

on API score and quality of
publications (40%).

) Assessment of Domain
knowledge and Teaching Skills
(20%).

d) Interview
performance: (20%)

As per this new regulation, acquiring consolidated API score requirement of
300 and 400 points for direct recruitment to Associate Professor and Professor
respectively become easier in the sense that the points can now be acquired from both
categories |l & |11 whereas in the regulation 2010, the points could be acquired only

from category Ill.

APPENDIX-III - TABLE: I1I
MINIMUM ACADEMIC PERFORMANCE AND SERVICE REQUIREMENTS
FOR PROMOTION OF TEACHERSIN UNIVERSITIESAND COLLEGES

Promotion of
Teachers
"| through CAS

Servicerequirement

Minimum Academic Performance
Requirements and Screening/Selection Criteria
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Assistant Assistant Professor in  |(i) Minimum cumulative APl scores using PBAS
Professor/ Stage 1 and completed  |scoring proforma devel oped by the UGC as per the
equivalent four years of service norms provided in Table |l (A).
cadres from with Ph.D. or five years
Stage 1 to Stage|of service who are with |(ii) One Orientation and one Refresher / Research
2 M.Phil / PG Degreein  |Methodology Course of 2/3 weeks duration.
Professional Courses
suchasLLM, M.Tech, |(iii) Screening cum Verification process for
M.V.Sc., M.D., or six recommending promotion.
years of servicewho are
without Ph.D/M.Phil /
PG Degreein
Professional courses
Assistant Assistant Professor with [(i) Minimum cumulative APl scores using the
Professor/ completed service of five|PBAS scoring proforma devel oped by the UGC as
equivalent yearsin Stage 2. per the norms provided in Table l1(A)
cadres from
Stage 2 to Stage (ii) One course/ programme from among the
3 categories of refresher courses, methodol ogy
workshops, Training, Teaching-Learning-
Evaluation Technology Programmes, Soft Skills
development Programmes and Faculty
Development Programmes of 2/3 week duration.
(iii) Screening cum Verification process for
recommending promotion.
Assistant Assistant Professors with|(i) Minimum cumulative API scores using the
Professor (Stage|three years of completed [PBAS scoring proforma developed by the UGC as
3) to Associate |servicein Stage 3. per the norms provided in Table Il (A).

Professor (Stage
4)

(it) At least three publications in the entire period
as Assistant Professor (twelve years). However, in
the case of College teachers, an exemption of one
publication may be given to M. Phil. holders and
an exemption of two publications may be given to
Ph. D. holders.

(iii) One course/ programme from among the
categories of methodology workshops, Training,
Teaching-Learning -Evaluation Technology
Programmes, Soft Skills development Programmes
and Faculty Devel opment Programmes of
minimum one week duration.




The University Grants Commission (4th Amendment) Regulations, 2016

(iv) A selection committee process as stipulated in
the regulation and in Tables 11(A).

4 |Associate
Professor (Stage
4) to Professor
(Stage 5)

Associate Professor with
three years of completed
servicein Stage 4.

(HMinimum cumulative API scores using the
PBAS scoring proforma devel oped by the UGC as
per the norms provided in Table Il (A). Teachers
may combine two assessment periods (in Stages 2
and 3) to achieve minimum API scores,if required.

(if)A minimum of five publications since the
period that the teacher is placed in stage 3.

(iii) A selection committee process as stipulated in
theregulation and in Tables 11 (A).

5 |Professor (Stage
5) to Professor
(Stage 6).

Professor with ten years
of completed service
(universities only)

(i) Minimum cumulative API scoresfor the
assessment period as per the norms provided in
Tablell (A).

(ii) Additional credentials are to be evidenced by:
(a) postdoctoral research outputs of high standard;
(b) awards /honours / recognitions/ patents and
IPR on products and processes devel oped /
technology transfer achieved; and

(c) Additional research degreeslike D.Sc., D.Litt.,
LL.D., etc.,

(iii) A review process by an Expert Committee as
stipulated in thisregulation and in Tables 1l (A)..

Minimum academic performance and service requirements for promotion of
teachers in universities and colleges remain the same as they were in the pre-revised

regulation.

After UGC notified its 4" Amendment Regulation, 2016, AIFUCTO continued
to pressthe UGC for scrapping of API for university and college teachers. However,
the UGC remains silent on the demand. It appears that the UGC is determined to
continue its insistence of APl scores for promotion and recruitment of teachers in
universities and colleges in the country. Asteachers, it isour duty to keep ourselves
abreast of new developments and demandsin thefield of our profession and to prepare
ourselves to be able to meet the demands.

Lalhmasai Chuaungo,
Chief Editor.
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Per ceptions of Stakeholders on Medium of Instruction at
Elementary Schoolsin Mizoram

Ellie Lalianpuii*
R.PVadhera**

Abstract

The Education Policy of 1968 examined the question of the development of
languagesin detail and statesthat thefirst language to be studied must be the mother-
tongue or the regional language. The report of the Working group on the study of
Languages constituted by NCERT in 1986 states that the medium of early education
should bethe mother tongue(s) of thelear ners. Thereafter, though all policy documents
have reiterated thisfact, even after 61 years of independence, thisis not yet areality!
The perception of the policy makers, the recommendations and guidelines of the
educationistsand the legal implications of the official guidelines asregardslanguage
choice and medium do not jibe well with the perception of the stakeholders. India has
thelargest middle classfamily and this middle class family has demonstrated itsdesire
to go in for English as the medium of instruction. This has led to an incompatibility
between the policy and its effective implementation. If we look into the scenario of
Mizoram, like many other partsof our states, wefind anincreasing opening of privately
managed English medium schools and an increasing demand for conversion of first
language medium school to English medium school irrespective of the quality! The
present study aims at finding out the perceptions of stakeholdersie., students, parents
and teachers on medium of instruction at elementary schools in Mizoram.

Key words: Perception, Medium of Instruction, Sudents, Parents, Teachers.

Introduction
Medium of instruction is the language that is used in teaching; it may or may
not be the official language of the country or territory. Language has always remained

*Ellie Lallianpuii, Research scholar, Department of Education, MizoramUniversity, Aizawl.
Ph: 9862112550. Email : elliellp@gmail.com

**Prof, R.P.Vadhera, Professor and Head, Department of Education, Mizoram University, Aizawl.
Ph: 94363654144. Email : rpvadhera@aol.in
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Perceptions of Stakeholders on Medium of Instruction at Elementary Schools in Mizoram

central to human existence. It is a medium through which human emotions, views,
ideas and interests are expressed. It has also been recognised as a natural medium of
acquiring knowledge, literacy and understanding. In olden days, language instruction
has usually been regarded synonymous with more or less total education. Though in
modern times, ‘education is not restricted to the knowledge of languages alone yet,
the importance of language instruction cannot be less than what it has been before, for
even now, it is the language or languages which are the chief media of all education
from beginning to end. Hence importance of language instruction is self evident as
there can be no formal education in its absence. There is a complete unanimity that
education should be imparted in mother tongue which should be a natural medium of
instruction. One of the most important principles of educational psychology isfirst to
ascertain what the child already knows, and then to start accordingly (Ausubel 1968,

ascited in Srivastava & Khatoon, n.d.). Education in the mother tongueisbelieved to
facilitate richer classroom interaction because it ensures participation of the learners.
It also providesthem with an opportunity to expressthemsel vesfreely thusencouraging
them to develop their creativity. This in turn ensures a shift from rote learning to
constructivism, critical thinking and problem solving attitudes. Hence, |earning becomes
ajoyful experience. The UNESCO report (1953) writes, “Psychologically, it is the
system of meaningful sign that in his mind works automatically for expression and
understanding. Sociologically it isthe meaning of identification among the members
of the community to which he belongs. Educationally he learns more quickly through
it than through an unfamiliar linguistic medium”. The National Curriculum Framework-
2005 recommends that the children’s home language should be their medium of
understanding at school so that they move away from rote learning and construct their
own knowledge. Education should not be aburden but ajoyful experience. Theprinciple
of teaching through mother tongue was al so strongly recommended by the Education
Commission (1964-66).

Even though mother tongue is considered as the ideal instructional medium,
the child today cannot afford to remain unilingual and he has to learn more than one
language which is especially true in our country. English was the language of
industrialization and modernization, and now it isthelanguage of globalization. English
will continue to enjoy a high status as long as it remains the principa medium of
education at the university stage and the language of administration at the centre and
in many of the states. Even after the regional languages become media in higher
education in the universities, aworking knowledge of English will be avaluable asset
for al studentsand areasonable proficiency inthelanguage will be necessary asEnglish
istheforemost language of international communication and learning. Many perceive
mother tongue or regional language education as having failed to create market value

7
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for itself in our country and knowledge of English is seen to be the key to economic
prosperity. Parents, (especially the middle and upper classes), expect that their children
should get the best type of education and they concludethat it is possible only through
English medium. Thisisalso truein our state asvery few parents sent their childrento
govt. elementary school. The state govt. invest huge amount of money for the education
of very few childrenintermsof infrastructure, salary of teachersetc. Onething common
to al isthe consistently low standard of achievement in languages as well as subjects.
The fact is that most children are taught in alanguage neither they nor their teachers
master, resulting in poor education outcome. Instead of learning subjects through
languages, subjects are used to learn languages. Today teachers’ language proficiency
isalso in question and most parents cannot support their childrenintheir studieswhen
Englishisused asamedium of instruction. Therefore, studentsare poor both in subjects
aswell aslanguage.

Viewing English asaticket to success has also resulted in seeing the objective
of education as being primarily to learn English. As such there are misconceptions
among policy makers, parents and the general public that the best way to teach/ learn
English isto useit as medium of instruction. Today we even find a determined effort
on the part of government to impose English at the cost of mother- tongue as medium
of instruction. It is indeed very tragic to note that the government of Mizoram has
issued an order of the use of English as a medium of Instruction from CI-VI onwards
in all the government schools and government-Aided Schools commencing from the
academic session of 2017-2018! (Govt. Notification No. B.12011/1/2012-EDN(SC).
Now, it needs no convincing that the medium of instructionisacrucial issue, and any
solution suggested should be based on research studies.

Objectives of the study

1. To find out the perceptions of students towards the medium of instruction at
elementary school in Mizoram.

2. To find out the perceptions of parents towards the medium of instruction at
elementary school in Mizoram.

3. To find out the perceptions of teachers towards the medium of instruction at
elementary school in Mizoram.

Delimitation of the study

Stakeholders in the present study ie., students, parents and teachers of English
and Mizo medium elementary schools are delimited to the three districts of Mizoram
ie., Aizawl, Lunglei and Champhai District.

8



Perceptions of Stakeholders on Medium of Instruction at Elementary Schools in Mizoram

M ethodol ogy

a)

b)

Method of study: The present study employed survey method of research, wherein,
primary data relating to the objectives are collected from relevant sources.
Analysesand interpretation of dataare done by blending descriptiveand anaytical
approachesto survey research.

Population: Samples are drawn from the following 3 popul ations-

Population-1: All students of Class VIII of both English and Mizo medium
elementary schoolsin Mizoram.

Population-11: All parents of Class VIII of both English and Mizo medium
elementary schoolsin Mizoram.

Population-I11: All teachers of Class VIII of both English and Mizo medium
elementary schoolsin Mizoram

Sample: Samplesaredrawn by identifying 24 English and Mizo medium schools
comprising of good, average, and below average schools and then included all
the class VIII students and teachers of these schools. One of the parents of the
selected students are included in the sample of parents. Details of the various
samples used in the study are given in Table-I.

Table-1
Details of Samples of Sudents, Teachersand Parents.

Sampling Unit Mizo Medium English Medium Total
Schools Schools

Students 300 300 600

Teachers 150 150 300

Parents 300 300 600

Tools: Opinionnaire developed by the investigator relating to the perceptions of
students, parents and teacherstowards medium of instruction in el ementary school
was used.

Satistical Treatment of data: Keeping in view the objectives of the study and
nature of data. The data collected are tabulated and cal culations of percentages
are done for the analyses and interpretation of data.

Analysis of Data and Findings
Objective-wise analysis of data and findings are presented below:
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Analysis of Data and Findings
Analysis of data vides Table-2 shows that:

1. &) Students of Mizo medium schools did not differ much in their opinion on item
1 that teaching, at least up to CI-VIII should be done in Mizo medium as 47%
agreed to it and 53% disagreed to it. However, a large percentage of students
(63%) from English medium schools disagreed to it.

b) Whereas, there is a big clash of opinion among the school teachers as 76% of
Mizo medium school teachers agreed, while 73% of English medium teachers
disagreed toit.

¢) Again, 55% of parents of Mizo medium students agreed to it, whereas, 60%
parents of English medium students disagreed to it.

2. a)Avery high percentage of studentsfrom both English and Mizo medium schools
(74% and 73% respectively) expressed their agreement with the issue of giving
more emphasis on Sooken English class in Mizo medium school rather than
using English as a medium of teaching,

b) Likewise 77% of Mizo medium and 51% of English medium teachers also
agreed with this statement.

¢) Opinion of parents on thisissue was aso not much different as alarge majority
of parentsi.e. 78% from Mizo medium and 60% from English medium expressed
their agreement with thisissue.

3. @) More than half of both Mizo and English medium school students (51% and
58% respectively) disagreed that teaching in English medium kills creativity
among students.

b) While in the case of teachers, 72% of Mizo medium teachers agreed to it. On
the contrary, 64% of English medium teachers disagreed to it.

¢) The point of difference of opinion is not that significant among parents as 53%
and 57% of both parents of Mizo and English medium disagreed, while 47 %
and 43% parents of Mizo and English medium agreed to it.

4. a) Alarge mgority of studentsfrom both Mizo and English medium schools (63%
and 67% respectively) disagreed that English medium teaching is responsible
for weaknesses in mathematics and science among the Mizo.

b) However, there was agreat variation between the opinion of teachers as 77% of
teachers from Mizo medium schools, and only 39% from English medium
schools agreed with this statement.
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o

¢) On the contrary almost same percentage of parents from both types of schools
i.e. 56% from Mizo medium and 57% from English medium disagreed to it and
44% and 43% agreed to it.

a) A very high percentage of all stakeholders viz. 94% of students from Mizo
medium and 82% from English medium schools, 86% of teachers from Mizo
medium and 63% English medium, and 84% parents from Mizo medium and
72% from English medium agreed that English can be learned anytime but
first understanding of content is more important.

A very high percentage (70%) of studentsfrom Mizo medium schoolsdisagreed
that in order to be educated, one needsto go to English mediumschool, whereas,
66% of students from English medium schools agreed to it. While the rest of
the stakeholders i.e. 73% of teachers of Mizo medium schools and 55% of
English medium schools as well as 64% of parents of Mizo medium and 53%
of parents of English medium expressed their disagreement with this statement.

a) A large percentage of students from both Mizo and English medium schools
(71% and 60% respectively) disagreed that Mizo medium schools have lost
their market value.

b) On the contrary 56% of teachers of Mizo medium and 78% of English medium
agreed with this statement.

¢) In case of parents, a dightly higher percentage i.e. 55% of them from Mizo
medium disagreed with this statement, whereas, 67% of them from English
medium agreed to it.

a) 63% of students of Mizo medium disagreed that the Government should
transformall the Mizo medium school to English medium school, whereas 60%
of them from English medium schools agreed to it.

b) Further, 83% of teachers of Mizo medium schools and 43% teachers of English
medium disagreed with this issue.

c)Again, adlightly higher percentagei.e. 52% of parentsof Mizo medium disagreed
to the transformation of all Mizo medium schools to English medium schools,
while 53% of parents of English medium school agreed to it.

Interestingly, majority of all the stakeholders viz. 86% Mizo medium students
and 70% English medium students, 91% of Mizo medium teachers and 70% of
English medium teachers, 78% of Mizo medium parents and 66% of parents of
English medium had disagreed to the statement that students fromMizo medium
are not fluent in English even at maturity.

13
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10. a) 55% students of Mizo medium schools agreed that being taught in a foreign
language and having to use that language as communications throughout the
day in school can create anxiety and tension among students, whereas 59% of
English medium students disagreed to it.

b) Thereis a clash of opinion here among the teachers as 70% of Mizo medium
teachers agreed to it, whereas 79% of English medium teachers disagreed to it.

¢) Herealso, 59% of parents of Mizo medium agreed to it while 61% of parents of
English medium did not think so.

11. A very high percentage of all stakeholders viz. 84% of students from Mizo
medium and 68% from English medium schools, 93% of teachers from Mizo
medium and 79% English medium schools, and 84% of parentsof Mizo medium
and 72% of parents of English medium school disagreed with the statement
that a child must learn in English medium school for his future vocation..

12.  Evidently, yet again, majority of all the stakeholdersviz. 86% of students Mizo
medium school s and 87% of English medium schools, 78% of teachers of Mizo
schools and 80% of English medium schools, as well as 93% of parents of
Mizo medium and 90% of parents of English medium schools agreed to
statement that students’ under standing of content in English mediumschoolsis
hampered as most of the teachers teaching in such schools themsel ves are not
fluent in English.

Suggestions and Conclusion:

The above analysis clearly pointed out that stakeholders are aware of the
indispensability of English language in today’s world, and the strong attachment felt
towards English could also be seen which may be due to the fact that Mizos are
Christians and the missionaries who started education and bring about development to
the Mizo society used English. Stakeholders also felt that transformation of all Mizo
medium schools to English medium schools is not feasible due to lack of competent
teachers. At the sametime, they also realized the significance of specific achievement
of different subjects which is best possible through mother- tongue medium of
instruction.

What strategies can be devised in our context, since Mizo medium of instruction
isnot available at higher levelsof education?We must ensurethat English asalanguage
in education isfully realised in terms of the basic conditionsfor learning the language
and those educated through mother- tongue medium schools attain the proficiency
that would not hamper them to move forward to higher education and employment. It
must be remembered that English as a supplement to mother- tongue education is
strength; as substitute it is debilitation.
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Skutnabb-Kangas (1976) ascited in Srivastava& Khatoon, n.d.) arguesthat itis
the responsibility of the state to provide an educational system where multilingualism
is treated as a necessity. It is therefore, suggested that urgent steps be taken for
implementing the mother tongue as medium of instruction in el ementary schoolswhere
English (or any other language) as a subject of study should not be neglected. This
clearly necessitated a strengthening and an improvement of the conditionsunder which
English as a subject is taught. By the time the child reaches high school and college,
hewould be bilingual with mastery over English. To ensure successful implementation,
the following points may be further suggested:

- Development and enrichment of the local language, by borrowing terminology
from English and other languages.

- Strengthening of teachers training programmes.

- Allocation of more time/ sessions to practice and reinforce the target language
(for interaction and communication).

- Improvised teaching methods (through modern teaching technol ogy).

- Enhanced teaching/reading resources|ike computers, books, internet access, story
books, educational games, etc.

- Specific material content (specific strategies such as speaking, reading
comprehensions and writing skills).

- Krashen (2009) as cited in Qorro (2013) pointed out: forcing students to speak
Englishwill not improvetheir ability to speak English. The best way to improve
speaking is therefore to increase the amount of comprehensible listening and
reading that students do, and the easiest and most cost effective way to make
this happen is to develop libraries of interesting and comprehensible English
books and recordings to supplement English class.

Thereis nothing as dangerous and damaging as giving people education that is
not relevant to their lives or functional in their understanding and domination of their
environment. Most leading countries of the world such as England, France, Italy,
Germany, China, Japan and so on must have realized that effective teaching-learning
condition requires discussion and interaction between pupil and teacher and among
pupilsthemselveswhichisbest possi bl e through the mother tongue, and hence, adopted
their own regional language or mother-tongue as medium of instruction. Skutnabb —
Kangas (1976)as cited in Srivastava & Khatoon, n.d. on the basis of her study of 700
Finnish immigrant children claims that unless a child has his mother-tongue as the
instructional medium he cannot |earn asecond language properly. Infact, forcing second
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language in place where the mother-tongue has lost status will result in double semi-
lingualism in which neither of the two languages will be proficiently acquired. Now
thebig questionis...Isthe state government aware of thefact that we arein athreatening
state of semi-bilingualism too, and felt the need to addressthis condition when it plays
avery major role in the development of education?
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Mizoram: A Status Study

J. Lalhriatpuii*
Lalhmasai Chuaungo**

Abstract

The present study isan attempt to throw light on the status of vocational education
at higher secondary stage of education in Mizoram. Vocational education refers to
skilled learning and work experience. It is also sometimes referred to as technical
education asthetrainee directly developsexpertisein a particular group of techniques
or technology. In Mizoram, thefirst phase of Vocationalisation of Secondary Education
was implemented in the year 1988. Presently, 14 higher secondary schools in the
state offer 8 different vocational subjects. All these schools constituted population as
well as sampl e of the present study. Primary data were collected fromHigher Secondary
Schools offering Vocational Courses by administering Observation Schedule cum
Questionnaire for higher secondary schools offering vocational courses constructed
by the investigators. Secondary data were collected from annual reports of
SCERT.Descriptive statistics i.e., percentages were applied for treatment of data. It
was found that the courses offered were limited to 8 different trades in 14 higher
secondary schools. Computer Technique was the most popular course offered at 6
higher secondary schools and enrolment of students was also highest in this. The
instructional time allotted for vocational subjects (theory and practical classes) in
some schools were less than the specified requirement. Apart from Lecture and
Practical, Home Assignment, Project Work and Experiment were the methods of
imparting the skills. Methods of evaluation employed for most of the courses were
continuous and comprehensive.
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I ntroduction

Vocational education refers to skilled learning and work experience. It
has several differing concepts which mostly arise from the tradition. One concept is
that it is a craft-oriented education or training where the learners learn with manual
activities rather than intellectual activities. Those who are unable to profit from the
traditional academic learning generally opt for thissort of industrial training. Thereis
the concept that vocational education iseducation for productive purposes or socially
useful productive work. Vocational education for productive work basically provides
learning experience of avocational nature, training learnersto fit the requirement of a
hierarchical work force. It imparts education with practical activities to prepare a
person for asocially useful employment and a proficient worker. It is aso sometimes
referred to astechnical education asthetraineedirectly devel opsexpertisein aparticular
group of techniques or technology (Mohankumar, 2008).

In Mizoram, the first phase of Vocationalisation of Secondary Education was
implemented in the year 1988. Here six schoolswere selected for introduction of two
vocational trades. Repair and maintenance of television and radio receivers were
introduced in two schools, and steno typing in four schools. But these trades were
discontinued due to unavailability of fund for salary and qualified teachers except for
two schoolswhere steno typing isstill continued. The second phase wasimplemented
on 2002 in which one vocational trade- Computer Technique was introduced in three
selected higher secondary schools. In the third phase eight vocationa trades were
selected in sixteen selected higher secondary schools. (SCERT, 2009)

Presently, 14 higher secondary schools in the state offer8 different vocational
subjects(SCERT, 2013). In this regard, many questions arose in the minds of the
investigators, the answers of which could be obtained only through research.A number
of statesin the country have conducted eval uative studies of vocational coursesto find
out the weaknesses and strengths of the programme whereas, in Mizoram,no research
hasyet been conducted. To know the statusof vocational education in Mizoram and to
suggest certain measures for its improvement, an intensive research needs to be
undertaken. Itis, inthiscontext that the present study has been undertaken.

Objective of the Sudy

The main objective of the present study is to analyze the status of vocational
education at the higher secondary stage of education in Mizoram with reference to:

(8 Courses offered and year of introduction
(b) Students enrollment

() Instructional time allotted.

(d) Methods of imparting the skills and,

(e) Procedure of evaluation.
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Operational Definitions of the Terms Used

The following are the operational definitions of the different terms used in the

present study:

a)

b)

Vocational Education: Vocational education refersto the education in vocational
subjects or courses implemented under the scheme *Vocationalization of
Secondary Education’

Higher secondary stage of education: Thisimplies the stage of education that
comprises of classes X| and XII.

Satus: Theterm‘status’ in the present study meansthe present position or existing
condition.

Methodology of the Study

(@

(b)

(©

(d)

()

(f)

Research Approach:A descriptive survey approach was used to conduct the
present studly.

Population of the Study: At the time of data collection, i.e. 2014, there werel4
Higher Secondary Schools in Mizoram where vocational courses were offered.
All these schools constituted population of the present study.

Sample of the Sudy: The question of sample selection did not arise as the
number of Higher Secondary Schools offering vocational courses was few. As
such, all these 14 schools constituted sample of the present study.

Tool Used: Observation Schedule cum Questionnairefor higher secondary schools
offeringvocational courses constructed by theinvestigatorswasused for collection
of data.

Data Collection: For the present study, primary datawere collected from Higher
Secondary Schools offering Vocational Courses by administering the tool
mentioned above. Secondary datawere collected from journalsand annual reports
of SCERT.

Statistical Treatment of Data: Descriptive statistics i.e., percentages were
applied for treatment of data.
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Analysisand Interpretation of Data

Table 1: School-Wise Distribution of Vocational Cour ses Offered and Year of
I ntroduction

School

Computer Technique

Softwar eApplication

Computer

Commercial Garment

Design and Making

Auto Mobile
Engineering

Technology

MedicalL aboratoryTec

hnician

Horticulture

Sericulture

Office Secretaryship

Gov't.Mamawii HSS,
Aizawl

2009

N
o
(@)
©

Khawzawl HSS,

2010

2010

Gov't. Republic HSS,
Aizawl

2009

Gov't.KM HSS,
Aizawl

2008

2008

Helen Lowry HSS,
Aizawl

2006

2008

2007

Gov't. HSS, Saitual,

2009

Baptist HSS, Lunglei

2007

Gov't. HSS, Serchhip

2007

Gov't. G.M. HSS,
Champhai

2009

2009

Gov't.Zemabawk
HSS, Aizawl

2009

2009

Gov't. HSS, Saiha

2007

2008

Modern English HSS,
Aizawl

2008

Gov't.Mizo HSS,
Aizawl

2002

Gov't. Central HSS,
Aizawl

2009
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AsshowninTable 1, Vocational Coursesintroduced in Higher Secondary School

(HSS) in Mizoram are as follow:

(i)

(i1)

(iii)

(iv)

(v)

(vi)

(vii)

Computer Technique: Thisisthevocational coursefirstly introducedin Mizoram.
It was introduced way back in 2002 at Gov’'t.Mizo Higher Secondary School
(HSS), Aizawl. It was again started in 2006 at Helen Lowry Higher Secondary
School (HSS), Aizawl; in 2008 at K.M Higher Secondary School, Aizawl andin
2009 at Gov’'t.Mamawii Higher Secondary School, Aizawland GM Higher
Secondary School, Champhai; and lastly in 2010 at Khawzawl Higher Secondary
School, Khawzawl. Thisis the most popular course and is offered at 6 Higher
Secondary Schools.

Computer Software Application: Thiswasfirstly introduced in 2008 at Modern
English HSS, Aizawl and again in 2009 at Gov’'t. Republic HSS, Aizawl.

Computer Garment Design and Making: This course was started in 2009 at 2
higher secondary schools namely, Gov’'t.Mamawii HSS, Aizawl and
Gov't.Zemabawk HSS, Aizawl.

Automobile Engineering Technology: Only 2 higher secondary schools namely,
Gov't. KM HSS, Aizawl and Helen Lowry HSS, Aizawl offer this course which
was started in these schools in the same year, i.e, 2008.

Medical Laboratory Technician: This course, introduced in the year 2007, is
offered at two schools namely, Helen Lowry HSS, Aizawl and Baptist HSS,
Lunglei.

Horticulture: This course was firstly introduced in 2007 at two schools- Gov't.
HSS,Serchhip and Gov't. HSS,Saiha and secondly in 2009 atGov’'t. GM HSS,
Champhai.

Sericulture: Sericultureisoffered at 4 higher secondary schools. It was startedfor
thefirsttimeat Gov’'t. HSS,Saihain 2008; at Gov’t. HSS,Saitual and Zemabawk
HSS, Aizawl in 2009 and at Khawzawl HSS, Khawzaw! in 2010.

(viii) Office Secretaryship: Thisis the only vocational course offered at one school

only, i.e, Gov't. Central HSS, Aizawl. It was started in this school in the year
2009.

22



Vocational Education at Higher Secondary Stage of Education in Mizoram: A Status Study

Table 2: Sudents Enrollment in 2014, 2015 and 2016

S Total of (% of total

' Course Class | 2014 | 2015 | 2016 | Total XI of Xl n

No.

andXl| Xl

Computer CI-XI 179| 149 138| 466

1 |Technique CI-XIl'| 117 121| 112 350 816 36.71
Computer
Software CI-XI 171 23] 19 59

2 |Application CI-XI1l 18| 11| 19 48| 107 4.81
Commercid ~ \oiw) | 25| 2| 35| a1
Garment Design
and Making

3 CI-XI1l 15 211 19 55| 136 6.12
Automobile oy yy | 43] 15| 17| 75
Engineering
Technology

4 CI-XI1l 22| 271 12 61| 136 6.12
Medical
Laboratory CI-XI 66| 57| 61| 184

5 |Technician CI-XI1l 57| 63| 49 169 353 15.88
Horticulture Sl 84 83 9 258

6 CI-XI1l 54| 67| 56| 177 435 19.57
Sericulture CI-XI 26| 25| 56| 107

7 CI-XI1l 25| 23| 26 74 181 8.14
Office CI-XI 18 4 9 31

8 |Secretaryship  |CI-XII 8| 16 4 28 59 2.65
TOTAL 774 726 723| 2223 2223 100

It is clear from Table 2 that Computer Technique has the highest enrollment of
studentsas compared to other courseswith the percentage of 36.71 percent. Horticulture
has the second highest enrollment with 19.57 percent of students.Medical Laboratory
Techniciancomesin third place with 15.88 percent followed by Sericulture which has
8.14 percent of students. Both Commercial Garment Design and Making and
Automobile Engineering Technology are in fifth position having 6.12 percent each.
Computer SoftwareApplication comes in sixth position with 4.18 per cent. Office
Secretaryship has the lowest student enrollment with the percentage of 2.65.
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The decline in the number of class XII students from the number of class XI
students in the previous years i.e., 2014 and 2015, indicates that in 2015 and 2016,
there were drop out students in every course except in Sericulture and Office
Secreataryship in 2016. Moreover, the overal enrollment went down in 2015 from
77410 726, 48 lesser than 2014 and went on decreasing by 3 studentsin 2016.

Table 3: Percentage of TimeAllotted for Total Instructional Time

Total Instructional Time Alloted for theory
Vocational Cour ses and practical

Below 68% | 68% to 70% | Above 70%
Computer Technique (6
schools) 2 (33.33%) 3 (50%) 1 (16.67%)
Computer Software
Application (2 Schools) 0 2 (100) 0
Commercial Garment
Design and Making (2
schools) 0 2 (100%) 0
Automobile Engineering
Technology (2 Schools) 1 (50%) 1 (50%) 0
Medical Laboratory
Technician (2 schools) 1 (50%) 1 (50%) 0
Horticulture (3 Schools) 1(33.33) 0 2 (66.66%)
Sericulture (4 Schools) 3 (75%) 1 (25%) 0
Office Secretaryship
(1 schooal) 1 (100) 0 0

The Scheme of Vocationalisation of Secondary Education published by
Government of India, Ministry of Human Resource Development, Department of
Education, New Delhi states in page 11 that the vocational theory and practice in an
integrated form would be given nearly 70 per cent of the total instructional time. The
rest would be allocated to study of languages and the foundational subjectsrelated to
the vocational course. Out of 6 HSS that offers Computer Technique, 3 schools allot
70 per cent of the required total instructional time for practical and theory class. One
school allot more than 70 per cent which is more than the requirement whereas 2
schools allot less than 70 per cent which are less than the specified time.
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Among the schools that offer Computer Software Application, 100 per cent
Higher Secondary Schools allot 70 per cent of total instructional time for theory and
practical as required by the scheme of vocationalisation of secondary education. The
total instructional time allotted by 2 schools offering Commercial Garment Design
and Making are as per the requirement asthey allot exactly 70 and nearly 70 per cent.

There are 2 schools that offer Automobile Engineering Technology. The total
instructional time allotted for both theory and practical by 1 (50%) HSSis 70 per cent of
thetotal instructional time which isin agreement with the requirement specified in the
Scheme of Vocationalisation of Secondary Education. However, the total instructional
time alotted by 1 (50%) Higher Secondary School islessthan the required time.

Out of 2 schoolsthat offer Medical Laboratory Technician 1 (50%) HSSallot 70
per cent of the total instructional time for theory and practical which isin accordance
with the specification whereas 1 (50%) HSS does not alot the required instructional
time. Two schools (66.66%) HSS out of 3 schools that offer Horticulture allot more
than 70 per cent of the total instructional time for both theory and practical classes. 1
(33.33%) HSS does not allot the required time at the time alotted is less than 68 per
cent of thetotal instructional time. This meansthat they givetoo much timefor theory
and practical classes for Horticulture leaving too less time for languages and
foundational subjects related to the course.

Only 1 HSS offering Sericulture allot thetotal instructional time for both theory
and practical which isin agreement with the specified requirement whereas the total
instructional times allotted by 3 HSS are less than the required time. Only 1 (100%)
HSS offers Office Secretaryship and it allots the required total instructional time for
theory and practical which isin accordance with the specification.

Table 4. Methods of teaching

e o~ | E —_
o ce S 1) @ s
g e ° & 3 e 8 S =
=2 =) cw| ¢ 5 > < 2 =
= IS So| = S ~ Q Q @
< 13} c O =3 = » 2 N >
8 3 o5 G | S| ¢ = | g
Methods of teaching | ~ g 589 o | 828 o ° o
— = <L REAEY = 2 c O S = Q
O —~ O g —~ s = Qo o 1 n = = Q
52 |552|¢25o0| 20 T N S = N o
29 [2z9|E c| € ¢ o~ o > © ©°
c2lEZE|ecz|zsg (g5 | 5 | & | &
SH 688|628 |55 T & 53
No.& % [N0.& % |No.& % |No.& % [No.& % |N0.& % |No0.& % [No.& %
6 2 2 2 2 3 4 1
1 [Lecture 100) | ooy | (w00) | (100) | (100) | (00) | (100) | (100)
6 2 2 2 2 3 4 1
2 |Practical 100) | ooy | (w00) | (100) | (100) | (100) | (100) | (100)
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0 0 2 1 0 1 0 0
3 |Demonstration ©) 0) (100) (50) ©) (33.33) (0) 0)
4 2 2 1 1 3 2 1
4 |Project work (67) (100) (100) (50) (50) (100) (50) (100)
1 2 1 0 1 3 4 1
5 [Experiment a7) (100) (50) 0) (50) (100) | (100) | (100)
5 2 2 1 2 3 4 0
6 |Home assignment (83) (100) (100) (50) (100) | (200) | (100) 0)

Table 4 showsthe different methods of teaching adopted for teaching different courses:

i)

i)

Vi)

vii)

For teaching Computer Technique course, lecture and practical methods are used
by 100 per cent schools. No school uses Demonstration method.Home assignment
by 83 per cent, project work is used by 67per cent and experiment methodsby
17per cent of the higher secondary schools offering the subject/course.

The methods of teaching used by higher secondary schoolsfor teaching Computer
SoftwareApplication are all the same — lecture, practical, project work,
experiment, assignment are used by 100per cent of theschools and no school
uses demonstration method.

100per cent of the schools offering Commercial Garment Design and Makinguse
the methods of lecture, practical, demonstration, project work and home
assignment. 50per cent of the schools use experiment method for teaching the
course.

None of the schools offering Automobile Engineering Technology course uses
experiment method for teaching whilelOOper centuse lecture and practical
methods of teaching. 50per cent use demonstration, project work and home
assignment as methods of teaching.

L ecture, practical and home assignment methods of teaching are used by 100per
cent of the schools for teaching Medical L aboratory Technician course. Project
and experiment methods are used by 50per cent of the schools. No school uses
demonstration method.

In higher secondary schools that offer Horticulture course, lecture, practical
methods, project work, experiment and home assignment are used by 100per
centand demonstration method by none of the school for teaching the course.

Four methods of teachingi.e. lecture, practical; experiment and home assignment
are used by 100per cent of the schools for teaching Sericulture Course. 50per
cent use project method and no school uses demonstration method for teaching
the subject.
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viii) For teaching Office Secretaryshipcourse 100 per cent higher secondary schoolsuse
lecture, practical, project and experiment. None of the school s use demonstration
and home assignment methods for teaching the course.

Table5: Procedure Used for Evaluation of Sudents

Vocational Courses
o> @
—~ o ’U)\
%) C =~ o —_
g 08|83 |88|[>8| & S |a
=3 ol é E c c<c|s S P 8 =
Procedureof | £ 22| 8% o888 < | < |2
Evaluation o] 3= O s WSl 8u| o = g
g2 |5 2|T g 53|28 2 5 |82
S8 |s58|lelw|Sc|mE| T | 2 g
a2 |lal|leEgsl|lEc|oc S 3 o L2
€ 3 Eo| € D 5| S & 3 = = o Rl s
o} calsads|s53 3 o) (%— =
oL |loc]|loo Bl ]|SFE T o<
No. No. No. No. No. No. No. No.
6 1 2 2 2 3 4 1
1 |Classtest (100) | (50) (100) | (200) | (100) | (100) | (100) | (100)
2 2 2 0 1 3 4 1
2 [Weekly test | (33.33) [ (100) | (100) (0) (50) | (100) [ (200)| (100)
1 0 0 0 0 0 0 0
3 [Monthly test | (16.67) | (0) 0) 0) 0) (0) (0) (0)
2 1 1 2 2 1 1 0
4 |Internal test | (33.33) | (50) (50) (100) | (100) | (33.33)| (25) | (0)
3 2 2 1 0 2 1 0
5 |Assignment (50) | (200) [ (100) (50 (0) |(66.66)| (25) | (0)
1 0 1 0 0 0 0 0
6 |Seminar (16.67)| (0) (50) )] (0) (0) (0) (0)
2 2 2 1 1 3 2 1
7 |Project work |(33.33)| (100) | (100) (50) | (50) [ (200) | (50) | (100)
4 2 2 2 2 3 4 1
8 |Practical (66.67) | (100) [ (100) | (100) | (100) [ (100) [ (200)| (100)

The above table showsthe procedure of evaluation used fordifferent coursesin different
schools:

1) For evaluation of students offering Computer Technique course, 100per cent
schools use class test, 66.67per cent schools practical, 50per cent schools
assignment, 33.33per cent schools weekly test, internal test and project work.
Only 16.67per cent school use seminar as one of the procedures of evaluation.

27



_ Mizoram Educational Journal Vol. Il Issue 2 —_—

i)

i

vii)

Vi)

viii)

The procedures of evaluation such as weekly test, assignment, project work,
practical and annual examination are used by 100per cent schools for students
offering Computer Software Application course. Classtest and internal test are
used by 50per cent of the schools.

Class test, weekly test, assignment, project work, practical and annual
examination are used by 100per cent of the schools for evaluating students
offering CommercialGarment Design and Making course. Internal test and
seminar are used by 50per cent of the schools. No school uses monthly test.

Internal test, classtest, practical and annual examination are used as evaluation
toolsby 100 per cent schoolsfor students of Automobile Engineering Technology
course. Assignment and project work are used by 50 per cent whereas monthly
test, weekly test and seminar are used by none of the schools.

For students of Medical Laboratory Technician, 100 per cent school use class
test, internal test, practical and annual examination. 50 per cent use weekly test
and project work. No school uses monthly test, assignment and seminar.

For evaluation of students of Horticulture, classtest, weekly test, project work,
practical and annual examination are used by 100per cent schools. Assignment
isused by 66.66per cent and internal test by 33.33per cent. No school uses monthly
test and seminar.

No school uses monthly test and seminar while 100 per cent of schools offering
sericulture used class test, weekly test, practicaland annual examination for
evaluating students of Sericulture course. 50 per cent of the schools use project
work, internal test and assignment by 25 per cent.

Project work, class test, weekly tests, practical and annual exam are used by
100per cent schools for evaluating students of Office Secretaryship course. No
school uses monthly test, internal test, assignment and seminar.

Findings of the Sudy

Courses Offered with Year of I ntroduction

1.

There were eight vocational courses offered at 14 higher secondary schoolsin
Mizoram.

Computer Technique wasthe most popular course offered at 6 higher secondary
schools.

Computer Software Application wasfirstly introduced in 2008 and again in 2010.
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4.

Computer Garment Design and Making was started in 2009 at 2 higher secondary
schools

Two higher secondary school s offered Automobile Engineering Technology which
was started in 2008.

Medical Laboratory Technician wasintroduced in the year 2007 at two schools.
Horticulture wasfirstly introduced in 2007 at two schoolsand secondly in 2009.

Sericulturewas offered at 4 higher secondary schools. It was started for thefirst
time in 2008 and again in 2009 and 2010.

Office Secretaryship was the only vocational course offered at one school only.
It was started in this school in the year 20009.

Students Enrollment

1

ComputerTechniquehad the highest enrollment of students during the last three
consecutive years i.e. 2014, 2015 and 2016 and Office Secretaryship had the
lowest student enrollment.

Thedeclineinthe number of class X1l studentsfrom the number of class X1 students
in the previous years i.e., 2014 and 2015, indicates that in 2015 and 2016, there
were drop out students in every course except in Sericulture and Office
Secreataryshipin 2016. Moreover, the overall enrollment went downin 2015 from
77410 726, 48 lesser than 2014 and went on decreasing by 3 studentsin 2016.

Instructional TimeAllotted for Theory and Practical Classes

1

The time alotted for both theory and practical classes in Computer Software
Application and Commercial Garment Design and Making courses were both
70 or nearly 70 per cent of the totalinstructional time as desired by the Scheme
of Vocationalisation of Secondary Education published by Government of India,
Ministry of Human Resource Development, Department of Education, New
Delhi.

The time allotted for both theory and practical classesin rest of the vocational
subjects were not in accordance with the specification.

M ethods of Teaching

1

L ecture and Practical methods were employed for imparting the skillsfor al the
vocational courses. Apart from these, Home assignment, Project Work and
Experiment methods were popularly used.
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Procedure of Evaluation

For evaluation of students offering vocational courses, Practical, Tests, Project
Work and Assignments were popularly used. The use of class test, internal test and
weekly test indicatesthat the eval uation system was continuous. Seminar for evaluation
of studentswas not popularly employed. The evaluation system employed taken asa
whole indicates that it was comprehensive in many cases.

Conclusion

The present study highlightsthe status of vocational education at higher secondary
stagein Mizoram and its strengths and weaknesses. It has been found that the progress
of vocationalization of higher secondary school in the state has reached a stage of
stagnation.The number of students’ enrollment goes on decreasing each year. Thetotal
instructional time required isnot allotted in some schools. Attempts need to be made
for creating more awareness about the significance of vocational education. Methods
of teaching and procedure of evaluation needto be modernized so as to meet the
requirements specific for vocational courses. School time table needs revision to
makethetotal instructional time 70 per cent or nearly 70 per cent asdesired by experts
in thefield of vocational education.
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Per sonality of the Gifted and Creative College Studentsin Mizoram

H . Malsawmi*

Abstract

The study aims to find out the gifted and creative college students of Mizoram
and compare the per sonality of the gifted and creative students. It al so aimsto compare
the intelligence, creativity and personality of college students with reference to their
gender and stream of study. Findings show that there are significant differences in
certain personality factor s between the gifted and creative college students S gnificant
differences in certain personality factors are observed between the male and female
students and between students belonging to different stream of study. Findings also
show that there is no significant sex differencein intelligence, but males are superior
to females in creativity. The study also found that science students are superior than
the commerce & arts students in both intelligence and creativity, and that commerce
students are also superior to arts students in both intelligence and creativity.

Key words: Intelligence, Creativity, Personality, College students, Mizoram

Introduction

In the past, people have always been interested in men and women who have
superior ability. In every generation, many gifted individuals pass through life
unidentified and uncultivated. Now, of course, onefindspractically all societiesgreatly
concerned with identifying talentsand providing opportunitiesfor itsupward mobility.
The national planners in India, have also emphasized the development of human
resources through the cultivation of talents through specia educational programmes
(National Education Policy, 1986). It has rightly pointed that the talent needs to be
assessed, and nurtured through effective educational endeavours. The Education
Commission (1964 -66) has also observed that the talent hasto beidentified early and
allowed to grow in the best atmosphere and under the best teachers. However, not

*Dr. H . Malsawmi, Associate Professor , Department of Education, Mizoram University, Aizawl.
Ph: 9436360683, Email:drmal sawmi @yahoo.co.in
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much attention seemsto have been paid to the education of the gifted and the creative
individualsin India.

It is needless to emphasize that the gifted and talented individuals are required
to be identified and nurtured as early as possible, because the destiny of a nation is
largely determined by the extend it utilizes its talents. The planet’s survival depends
on how successfully the potential of the gifted and talented children is realized and
integrated. The exceptionals, with superior intellectual and creative abilitiesare badly
neglected in India. One should realize that neglected gifted and talented individuals
could greatly harm the society by becoming anti-social elements.

The development of anation depends upon the vision and insight of arelatively
few exceptionally able people. When people have no vision, they perish. Much of the
vision necessary for the promotion of human welfare must come from the gifted
individuals. Therefore, full recognition and adequate opportunities for the maximum
development of the gifted and talented is essential. It isalso essential that they should
be made aware of their responsibilities, not only to develop their giftedness, but to use
their abilities constructively.

Understanding the personality of the pupil isextremely essential for any teacher
entrusted with the education of any type of children whatsoever. Such an understanding
about exceptional individuals is particularly indispensable for a teacher obviously
becausetheir individual differencesareall themore sharply drawnin certain significant
respects. With a complete understanding of the personality of the talented individual,
his education becomes arelatively smooth, progressive and even pleasant process.

Until recently, very few systematic studies have been done on the gifted and
creative students. In India, not much work seems to have been done in the area of
giftedness and creativity. In atribal and remote area like Mizoram, there is not much
investigation undertaken in this field of special education. Also the education of the
talented children has not been paid much attention. Therefore an attempt has been
made in this study to identify the gifted and creative college students of Mizoram.
Personality differences with respect to gender and stream of study of the gifted and
creative college students are also analyzed.

Objectives of the Study:

The major objectives of the present study are:

1. Toidentify the Intellectually Gifted and Creative students from the Colleges of
Mizoram.

2. To compare the Personality factors of Gifted(G), Creative(C) and Gifted-
Creative(GC) College Students of Mizoram.
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3.  To compare the Intelligence, Creativity and Personality factors of Male and
Female College Students of Mizoram.

4.  To compare the Intelligence, Creativity and Personality factors of the different
streams (Arts, Science and Commerce) of College Studentsin Mizoram.

Hypotheses:

The following hypotheses are formulated in respect of objectiveno’'s2, 3and 4
stated above.

1. Thereisnosignificant differencein thel6 personality factorsof college students
grouped on the basis of gifted, creative and gifted-creative

2.  Thereisno significant difference in the intelligence, creativity and personality
factors of students grouped on the basis of gender.

3. Thereisno significant difference in the intelligence, creativity and personality
factors of students grouped on the basis of different stream of study.

Sample:

Thetotal sample for the study consisted of 600 college students (286 males and
314 females) selected at random from different colleges in Mizoram. Out of the 600
students, 372 students belong to arts, 81 students belong to science, and 147 students
belong to commerce streams.

Tools used:
The following tools are used for collecting data
Standard Progressive Matrices (J.C.Raven)
Crestivity Test (Khiangte)
16 PF Questionnaire (Cattell and Cattell)

The 16 personality factorsare :

1) FactorA - Reserved-outgoing

2) FactorB - Dull-bright

3) Factor C - Affected by feelings-emotionally stable
4) Factor E - Humble-assertive

5) Factor F - Sober-happy go lucky

6) Factor G - Expedient-conscientious

7) FactorH - Shy-venturesome
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8) Factorl - Tough minded-tender minded

9) FactorL - Trusting-suspicious

10) Factor M - Practical-imaginative

11) Factor N - Forthright-astute

12) Factor O - Sdf assured-apprehensive

13) Factor Q1 - Conservative-experimenting

14) Factor Q2 - Group dependent-self sufficient

15) Factor Q3 - Undisciplined self conflict-controlled
16) Factor Q4 - Relaxed-tense.

Major Findings:

A ldentification of Gifted, Creative and Gifted-Creative college students:
Theidentification of the gifted and creative studentsis donefollowing astandard

criterion. The students who have the score equal to 75 percent and above of the

maximum possible score in the tests of Standard Progressive Matrices (SPM) and

creativity are considered to be Gifted and Creative. The number of male and female

students found to be Gifted(G), Creative(C) and both Gifted and Creative (GC) are
depictedin Tablel.

TABLE NO: 1

Gender wise distribution of the three groups of students

Gifted (81) Creative (93) G'fted(;%;ea“ve
Male Femae Male Femae Mae |Female
45 36 53 40 29 19

From 600 students, 81 students are identified as Gifted (G), and 93 students are
identified as Creative (C). It is also found that there are 48 students who are both
Gifted and Cresative (GC)

B. Comparison of the 16 Personality factors between the Gifted, Creative and
Gifted-Creative college students of Mizoram

The personality factors of the Gifted(G) students, the Creative(C) students and
the Gifted-Creative(GC) students are compared applying the‘t’ test. and the results of
the analyses are presented in Table 2.
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TABLE NO: 2

Comparison of Gifted (G), Creative (C) and Gifted Creative (GC) college
students on the scores of 16 Per sonality Factors
Personality G C GC t t t
Factor Mean/SD | N=81 | N=93| N=48| GvsC | GCvsG | GCvsC
Mean 9.93 |10.12| 9.44

A SD 267 | 268 | 3.19 | 0467 0.895 1.264
Mean 6.85 | 6.16 | 7.15

B SD 176 | 1.94 | 1.79 | 2.459* 0.926 3.023**
Mean 12.05| 12.47 | 12.67

C SD 358 | 349 | 401 | 0.781 0.883 0.293
Mean 10.01 | 10.24 | 11.29

E SD 374 | 378 | 3.72 | 0.403 1.885 1.579
Mean 10.7 | 12.28 | 10.44

F SD 4.23 4 3.53 | 2.521* 0.375 2.801**
Mean 134 11292 134

G SD 312 | 3.03 | 3.67 | 1.026 0 0.779
Mean 8.63 | 9.98 | 10.77

H SD 445 | 447 | 3.62 [ 1.992* | 2.975** 1.131

Mean 10.22 | 10.68 | 10.54
I SD 318 | 3.37 | 342 | 0.936 0.527 0.231
Mean 9.62 | 10.03] 10.21

L SD 303 | 313 | 279 | 0.887 1.124 0.348
Mean 8.95 [ 10.01 | 10.65

M SD 342 | 318 | 3.19 | 2.107* | 2.848** 1.13
Mean 11.3 | 10.47 | 10.6

N SD 296 | 3.09 | 3.25 | 1.808 1.222 0.229
Mean 14.9 | 14.72| 14.75

©) SD 388 [ 395 | 3.6 0.303 0.222 0.045
Mean 9.07 | 10.46| 9.67

Q; SD 3.2 2.8 | 3.32 |3.028** | 1.006 141
Mean 10.07| 9.58 | 10.5

Q. SD 301 | 3.03 | 351 | 1.069 0.708 1.543
Mean 10.96 | 10.68 | 11.31

Q3 SD 273 |1 3.02 | 25 0.642 0.742 1.319
Mean 14.63 | 13.73] 13.54

Qy SD 414 | 392 | 3.79 | 1.466 1.525 0.332

*Significant at .05 level ** Significant at .01 level
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The above table no. 2 reveals that the Creative(C) students have significantly
higher mean scores than the Gifted (G) group on persondity factors K, H, M and Q..
However, on factor B, the mean personality score of the Gifted(G) studentsis higher
than the mean score of the Creative(C) group.

Theresult also revealsthat the Gifted-Creative(GC) students have significantly
higher mean score than the Gifted(G) group on personality factors H and M. The
result further shows that while the Gifted-Creative(GC) students have significantly
higher mean score than the Creative (C) group on factor B, the mean personality score
of the Creative(C) students is higher than the mean score of the Gifted-Creative(GC)
on factor F.

Thisimpliesthat the Creative(C) college students of Mizoram are cheerful, active,
talkative, frank, expressive, happy go lucky, and impulsive. They are socially bold,
ready to try new things, spontaneous, uninhibited and venturesome. Further, they are
unconcerned over everyday matters, self motivated, imaginatively creative and careless
of practical matters. They are skeptical and inquiring regarding ideas, either old or
new and areinclined to experiment in life generally and moretolerant of inconvenience
and change. The Gifted(G) college students on the other hand, are found to be more
intelligent, quick to grasp ideas, abstract in thinking and bright as compared to the
creative college students.

The comparison of the Gifted(G) and the Gifted-Creative(GC) studentsillustrates
that college students who are both Gifted and Creative (GC) are more venturesome
and imaginative than the Gifted (G) group of students.

When personality of the Creative (C) and the Gifted-Creative (GC) are compared,
the college studentswho are both Gifted and Creative (GC) are found to possess higher
intelligence than their Creative (C) counterparts, but the Creative (C) groupsarefound
to be more serious than the Gifted-Creative (GC) groups.

C. Comparison of the 16 personality factors, I ntelligence and Creativity between
the Male & Female, aswell as the Science, Commerce and Arts college students of
Mizoram

Gender differences of studentsin the colleges of Mizoram aswell asdifferences
in Science, Commerce and Arts students in personality, intelligence and creativity
tests of the total sample (600) are also compared. The results of the analyses are
presented in Table 3.
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TABLE -3

Comparison of Male, Female, Science, Commerce and Arts college students on
the scores of 16 Personality Factors, Intelligence and Creativity Test

Male | Fem Sc Com Art t t t t
16 PF M/SD | N=286 [ N=314 | N=81 | N=147 | N=372| M/F | SIC | SIA | C/IA
M 9.39 [ 1059 ]9.49 | 9.72 | 10.25 | ** *
A SD 2.97 256 | 249 | 3.23 2.7 |5.27710.599(2.451(1.761
M 6.41 6.46 | 6.99 | 6.47 6.2 * *x
B SD 1.91 275 | 156 | 1.79 1.86 10.261]2.284|3.983|1.531
M 12.26 | 10.57 | 12.9 | 12.59 | 10.53 | ** *x *x
c SD 3.71 3.64 | 3.57 3.3 3.72 |5.623|0.644(5.373|6.175
M 10.09 | 8.94 (11.22] 11.27 | 8.38 *x *x *x
E SD 3.79 346 | 3.79 | 3.81 3.1 |[3.869]/0.095|6.301]8.188
M 11.73 |1 10.92 (11.12] 11.64 | 11.2 *x
F SD 3.59 3.75 | 345 ] 3.38 | 3.86 |2.702[1.097|0.185(1.282
M 13.4 | 13.82 |12.94| 12.37 | 14.26 *x *x
G SD 3.31 3.15 | 317 | 3.46 | 2.97 |1.588|1.257|3.434|5.828
M 9.81 799 (11.41] 10.59 | 7.59 *x *x *x
H SD 413 | 4.05 | 3.62 | 4.06 | 3.87 |5.441(1.567|8.498|7.685
M 9.82 | 12.02 |11.68| 9.65 | 11.34 | ** *x *x
! SD 2.87 286 | 3.17 | 3.19 2.84 [9.394|4.617(0.891|5.605
M 10.13 | 9.73 | 9.94 | 10.07 | 9.86
L SD 2.81 299 | 29 2.89 2.92 [1.689]0.324(0.225]0.744
M 10.45 | 9.02 (10.33] 10.67 | 9.18 *x *x *x
M SD 3.07 311 | 279 | 3.43 | 3.03 |5.663| 0.81 |3.309(4.605
M 10.63 | 11.84 |10.73] 10.71 | 11.59 *x * **
N SD 3.1 3.07 | 3.28 | 296 | 3.12 |4.797|0.046|2.157 | 3.005
M 14.6 | 17.09 [13.91| 13.62 | 11.69 *x *x *x
© SD 3.83 | 12.02 | 3.49 | 3.74 | 3.44 |3.482(0.585]|5.201(5.416
M 10.35 | 9.04 (10.03] 10.01 | 9.43 *x *
Q SD 2.92 2.79 3 2.85 29 |[5.606]/0.074|1.668]2.079
M 9.6 9.61 (10.73] 10.61 | 8.95 *x *x
Q2 SD 3.21 3.01 | 33 3.25 | 2.83 ]0.0390.264|4.507|5.419
M 11.37 | 109 |11.26] 11.25 | 11.04
Qs SD 2.9 3.2 242 | 2.84 | 3.27 |1.887]0.028]10.692]0.726
M 13.34 | 14.88 |12.77| 12.82 | 14.99 *x *x *x
Qs SD 3.78 | 3.65 | 3.37 | 3.59 3.71 |5.067|0.105(5.274|6.146
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M 39.3 | 37.76 (44.72| 41.32 | 36.03 * * *
N SD | 10.91 | 11.68 |10.81( 9.97 | 11.19 | 1.67 [2.3366.515| 5.32
M |[221.54]205.42(269.1|233.04]193.03 ** * * *
CR SD | 64.84 | 52.52 |66.22| 58.08 | 46.2 [3.326(4.107( 9.83 | 7.47

*Significant at .05 level
** Significant at .01 level

The above table no 3 reveals that the male students in Mizoram colleges had
significantly higher mean score than the females on personality factors C,E,FH,M,
and creativity test whilethe females had significantly higher mean scorethanthe males
on personality factorsA,M,N,O and Q,.

Also, the result reveal sthat the science students have significantly higher mean
score than the commerce students on personality factors B and |, and alsoinintelligence
and crestivity tests. The result also shows that the science students had significantly
higher mean score than the arts students in personality factors B,C,E,H,M,0,Q,, and
in intelligence and creativity tests, while the arts students have significantly higher
mean score than the science students on personality factorsA,GN and Q,.

The result also exhibits that the commerce students have significantly higher
mean score than the arts students in persondlity factors C,E,H,M,0,Q,,Q,, and in
intelligence and creativity tests, while the arts students had significantly higher mean
score than the commerce students on personality factors GI,N and Q,

The result reveals that the male college students are more emotionally stable,
assertive, happy go lucky, venturesome, imaginative and experimenting, while the
femal e college students are more outgoing, tender minded, shrewd, apprehensive and
controlled. Males are also found to be more creative than the females. But it isfound
that there is no significant difference with regard to intelligence between male and
female students.

Scoreson personality factors, standard progressive matrices (SPM) and creativity
tests of the science and commerce students are also compared, and the findings show
that the science students are more tender-minded and possess higher intelligence and
are more crestive than the commerce students.

The science and arts students in the colleges of Mizoram are also compared in
respect of their scoresin personality factors, standard progressive matrices (SPM) and
creativity tests. Here, the result signifiesthat the science students are moreintelligent,
emotionally mature, assertive, venturesome, imaginative, apprehensive, and self
sufficient than the arts students, while the arts students are more outgoing, conscientious,
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shrewd and tense as compared to the science students. The findings also indicate that
the science students are more intelligent and more creative as compared to the arts
students.

When scores in personality factors, standard progressive Matrices (SPM) and
creativity tests of the commerce and arts students are compared, the result denotes that
commerce students are more emotionally stable, assertive, venturesome, imaginative,
experimenting, and self sufficient than the arts students, while the arts students are
more conscientious, tender minded, shrewd and tense than the commerce students.
The findings also signify that the commerce students are superior in intelligence and
creativity than the arts students.

Discussion:

Superior cognitive abilitiesaffect thetotal behavior of anindividua whichincludes
many aspects of an individual’s personality. Many professionals of the field are of the
view that superior personality and character traitsare found in gifted children. Gottfried
and Gottfried (1996) found that the gifted enjoy learning, they like to accept challenges
and want to study deeply any subject or situation and thusliketo get mastery inthefield.
Cox (1926) also found that gifted at a very early age develop the ability to know what
should be done and what should not be done. Very easily they can differentiate between
right and wrong. Baker (1949) says that superior learners tend to learn by complex
associ ative methodsrather than by simple, direct rotedrill. By such associ ative processes,
they are able to make many connections or to use many mental facets upon which they
may draw when putting meaning into learning. Also superior children ook for the abstract
or generalized rules underlying all school subjects. Terman and Oden (1947) reported
that parents can recognizetheir gifted child on the basisof curiosity, quick understanding,
good grasping power, extensive information, retentive memory, large vocabulary and
unusual interest in such thingsas number relations etc. These research findings correspond
with the present findingsthat the gifted are more intelligent, quick to grasp ideas, abstract
in thinking and bright as compared to their counterparts.

Getzels and Jackson (1962) found that the creative group was less stimulus
bound by instruction, was more open to expressing and receiving experiences and
feelings, and enjoyed therisk of relating el ementsin conventional ways morethan did
the 1Q group. Also the creative group was better able to tolerate incongruous
associations, ambiguity, aggression and violence. They seemed to want to please
themselves with the productions rather than others.

Getzels and Jackson (1960) also found that the creative adolescent seems to
enjoy the risk and uncertainty of the unknown than the high 1Q adolescents. Thisis
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reflected in the occupational choice of thetwo groups. More creative adol escents chose
unconventional occupations, such asadventurer, inventor, writer etc while more highly
intelligent adol escents chose conventional occupations such asdoctor, lawyer, engineer
etc. Hammer (1961) found that the truly creatives exhibited greater original
responsiveness, stronger determination and ambition, greater independence, stronger
needsfor self expression, greater tolerance for discomfort, preference for the observer
role over the participant role etc. These findings also shows the similarity of other
research findings with that of the present findings about the creative’s personality
among the college students of Mizoram.

While someresearchers such asMiles (1954) and Tiwari (1977) found that boys
were superior to girlsin intelligence, the present investigator found that there is no
significant difference between the male and female college students in their level of
intelligence.

Although no significant difference was found in intelligence between the male
and female college students of Mizoram, it was found that the mal e students are more
creative than the females. The reason for this difference may probably be due to the
traditional Mizo society, which was strictly based on extreme patriarchal society that
relegated women'’s statusin the society. It was the men who controlled and dominated
the entire administration of the society. Thisiswhat happensin the pre-modern society.
However, with social change, the number of educated women isincreasing and women
began to excel men in certain professions. Despitethisfact, there are only few women
holding important administrative postsin government jobs. All the political and village
administrations are still controlled by men. The attitude of the present society seems
to confine women'’sjob to the realms of the home and consider household activities as
the most important duties for them. Women themsel ves also have in general, accepted
this attitude without question. Therefore, the traditional ideol ogies of women'’s status
in the society look as if it had not changed much, and therefore foundations might
have been laid among the Mizo society with the outcome of females probably being
not as creative as the males. A number of researchers also indicated male superiority
to femalesin creativity (Srivastava (1982); Singh (1982); Trimurthy (1987) etc

It was al so found that the college science students possessed significantly higher
intelligence and creativity than both the commerce and arts students, and that the
commerce students are also significantly better in intelligence and creativity than the
arts students. The reason for this difference could possibly be because most students
who obtain better marksin HSL C examinations opted for the science stream and those
whose achievements are lower were admitted either in the commerce or arts stream.
Most of the weak students would take admission in the arts stream. Science subject
had better scope for future employment and commerce subject is gaining recognition
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dueto devel opment in businessand industry. Therefore, thefindings does not necessarily
mean that taking arts or commerce subjects would lower an individual’s intelligence
and creativity, rather in all probability, it meansthat there are perhaps more academically
weak students who take up the arts stream. The superiority of science students on
creativity in comparison to their counterpartsin the arts and commerce group has also
been established in a number of studies (Singh,1982; Mishra 1978; Usmani 1981,
Passi 1982 etc)

Suggestionsfor Special Education schemesfor thegifted and creative studentsin
the state of Mizoram

Till date, no special educational provision for the academically talented students
has been undertaken by the state of Mizoram at any level. The scholarships provided
to meritorious students are too meager to give them stimulation for advancement.
Proper educational arrangements for such students will have to be made.

One of the first steps in giving proper educational arrangements is to identify
the gifted and creative students. This identification can be done by the teachers with
the help of marks obtained in tests and examinations. Teachers can also identify them
by giving them psychological tests or by observing their personality.

Every educational institution should be assisted to develop a programme for
identifying the talented studentsfor providing them with specia enrichment programme
to suit their needs. The nature of these programmes which may vary from one type of
institutions to another would have to be carefully designed. The gifted students may
be encouraged to study a variety of books and study materials. Teachers would also
have to be given special training in identifying the gifted and creative and in
implementing these programmes for the talented students.

Their performance and their special abilities in these enrichment programmes
may be recorded in special certificates. It should be observed that this enrichment
programmes should not be reduced to coaching for passing examinations with higher
marks.

Intheseday and age, many psychologistsare of the opinion that the gifted students
should be educated individually with the teacher generally acting as a guide without
unnecessary intervention. Essentially, the proper development of the gifted students
dependsto alarge extent upon the intelligence, wisdom and the sense of responsibility
of the teacher. He should try to make arrangements for developing special qualitiesin
his more talented students. The students may be given a specific assignment to carry
out without any fixed time. The teacher would observe on their development and
provide them with innovative and creative programmes as they proceed. This method
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of education has been proved to be the most useful in the case of gifted children
elsewhere.

Another way of developing the qualities of the gifted and creative studentsin
Mizoram is to have winter camps or institutional activities organized during winter
vacations. Academically talented students, selected from different institutions on the
basis of psychological tests, observations, interviews and previous academic records
will be brought together for aspecial educational programmewhichisvery challenging
and planned under the expert guidance of talented teachers. The programme would
emphasize on creative and experimental projects where students will learn skill of
investigation, stressing initiative and originality with a high standard of
accomplishments. The programme would also emphasize cooperative planning and
activity that provides opportunity for leadership training and experiences in social
adjustment and a deep concern for community responsibility. The students will be
provided with the best available books to consult for writing their project report and
for holding discussion in the class. Different subjects in science, commerce and arts
can be covered. The students would return to their regular institutions after the
programme s ove.

To conclude, theinvestigator feel sthat the state of Mizoram should take additional
effort to make proper arrangementsfor the education of the gifted and creative students
so that their talents are not wasted.
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L earning Outcomes of Class |V children of Mizoram in Mizo
Language in Relation to MLL.

C.Laremruata*

Abstract:

The present study is an attempt to reveal the quality of our primary school
education in terms of learning outcome or competencies asidentified by the MLL for
the subject of Language (Mizo). A sample of 808 Class IV children from all the
districts of Mizoram were taken for the sample. A Competency-based Achievement
Test in Language (Mizo) was administered to the sample students. It was found that
only 11.76% of children achieved mastery level of learning. In terms of achievement
at mastery level, Kolasib (18.4%) district occupies the first position seconded by
Saiha district (15.4%) followed by Mamit (12.4%), Champhai (11.9%), Serchhip
(10.9%), Aizawl (10.4%), Lawngtlai (10.0%) and Lunglei (8.4%) districts. However,
thelevel of achievement isnot satisfactory asthere are as many as 88.24% of children
who do not achieve mastery level of MLL.

K ey wor ds. Assessment, Learning Outcomes, Competency, Mastery Level of Learning,
Minimum Levels of Learning.

I ntroduction:

Learning outcomes are statements of what a learner is expected to know,
understand and/or be able to demonstrate at the end of a period of learning. On the
other hand, Minimum Levelsof Learning (MLL) may, perhaps, bedefinedin avariety
of ways. For example, one may define MLL as expected |earning outcomesin term of
observable terminal behavior. Others may also defineit on the basis of ataxonomic
analysis of learning objectives such as knowledge, comprehension, application,

*Dr. C. Lalremruata, Associate Professor, Deptt. of Education, Govt. J.Thankima College,
Bawngkawn, Aizawl. Ph: 9436366368, Email: ruatachhangte@gmail.com.
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analysis, synthesis, evaluation and so on. One can aso state the MLL in terms of
learning competencies expected to be mastered by every child by the end of aparticular
class or stage of education. These different approaches for stating the MLL are not
mutually exclusive. Of the various alternatives available, the Committee which was
congtituted by the MHRD on 5.1.1990 has chosen to statethe MLL intermsof terminal
competencies (NCERT, 1991).

In the present study, performances and levels of achievement of Class 1V
children in Language (i.e. Mizo) have been analyzed and interpreted in relation to
MLL. Themain concernisto find out how many Class 1V children in Mizoram have
attained mastery level of learning which refers to achievement of 80 per cent and
above marksin an MLL based achievement test in Language (Mizo) for ClassllIl. In
operational terms, MLL requires that 80 per cent or more children should be able to
master at least 80 per cent of the prescribed learning levels or skills.

Objectives of the Sudy:
The study has been taken up with the following objectives:

1. Toassesstheoveral performance and levelsof achievement of ClassIV children
of primary schools in Mizoram in Language (Mizo) in relation to Minimum
Levelsof Learning (MLL).

2. Toassessthe District wise performance and levels of achievement of Class |V
childrenin Mizo inrelationto MLL.

3. To assess the performance and levels of achievement of Class IV children in
Mizo on the basis of MLL Competenciesidentified.

4.  Tocomparethe performance and levels of achievement of Class1V childrenin
Mizo in relation to MLL on the basis of management i.e. Government and
Private.

5.  Tocomparethe performance and level s of achievement of Class IV childrenin
Mizo inrelation to MLL on the basis of locality i.e. rural and urban.

6.  Tocomparethe performance and levels of achievement of Class IV childrenin
Mizo in relation to MLL on the basis of gender i.e. boys and girls.
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Method of the Study

The present study is an evaluative study as it evaluates and assesses class 1V
children of primary schoolsin Mizoram based on Language competencies and skills
prescribed for Minimum Levelsof Learning (MLL) for classI1I childrenin the country.
Descriptive method of research has been adopted as the investigator had to describe
the status of primary schools in Mizoram with regard to achievement of MLL or
learning outcomes in the subject of Language (Mizo) by class IV children.

The population under consideration in this study comprised of all class IV
children of primary schools in Mizoram who had recently passed class 11 from such
schools. Decision was made to draw a sample of not less than 2% of the population
from each district by following stratified random sampling technique. Accordingly,
samples were drawn from class IV children from all the eight districts of Mizoram.
Consequently, the data were collected from the sample size of 808 class |V students
which was found quite satisfactory and reliable as per the formula given by R.V.
Krejcie and D.W. Morgan (1970) in Educational and Psychological Measurement,
30, 607 —610.

The Competency-based Achievement Test duly constructed by the investigator
was used asthe tool to collect the required data from the sample population. The test
materialswerefinalized and printed in abook-let form only after validity and reliability
of the Test on the subj ect was established satisfactorily. The Achievement Test materials
consisted three parts: Question sheets, Answer sheets and Practice sheets. Practice-
sheets were prepared for the purpose of practice and trial so that children might not
face difficulties owing to unfamiliarity of the test. The medium of the test was Mizo,
which is the spoken language of most of the children in Mizoram. Children of non-
speaking Mizo, if any, were left out in the test. The question sheets of the test in the
subject was printed in only 100 copies as they were meant for re-use whereas answer
sheets were printed in 1000 copies. Data collection was carried out and completed
within three months of commencement of the academic session. Generally, asingle
day was spent to complete the test in each of the selected schools. At first, a rapport
was established between the children and the test administrator followed by
explanation, clarification and instructions with the help of practice Book-let which
took approximately 30 minutes beginning at around 9:30 AM.

The scored data so collected on the basis of the performances of the students
have been analyzed with the hel p of measures of variability such asmean and standard
deviation, and ‘t’ cal culated val ue has a so been used to find out whether the differences
between the performances of children are significant at 0.1 and 0.5 levels or not.
Performances are aso analyzed in terms of levels of achievement, that is, the ranges
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of percentage of marks obtained by the students, to know if the students have achieved

mastery level of learning expected in MLL.

Analysis of data and inter pretation:

1)  Overall performance and level of achievement

Tablel

Overall performance of Class|V

children in Language (Mizo)

Mizo

Cases 808
Mean 23.65
Sb 6.62

Table 2

Overall Level of Achievement in

in Language (Mizo)

Mizo
N %
Mastery 80% and Above 95 11.76
60-79% 305 37.75
45-59% 237 29.33
30-44% 143 17.70
Below 30% 28 3.47
Total 808 100

The performance of class IV children in terms of mean scores and Standard
Deviation (SD) in the subject presented in Table 1 has been supplemented by Table 2
which presentsthe percentage level sof achievement of the children. Thefactsreflected

by the above two tables are as given below:

(i) Theoveral performance of class1V childrenin Mizo isvery low and far from
satisfactory as the mean score obtained out of atotal mark of 40is23.65 which
is equivalent to 59.12% average mark score. In other words, the average
percentage score isonly 59.12 in Mizo whereas at least 80% mark is required
for achievement of MLL. With regard to the level of achievement in this
particular subject, 88.24% have failed to attain mastery level and only 11.76%

of sample children attained the said level.
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(i)

The largest number of children isfound within the given range of 60%-79% of
marks in the subject.

(iif) The above tables reflect that the performance and achievement levels of Class
IV childrenin Language (Mizo) are far from satisfactory.

2)

District-wise performance and level of achievement.

Table 3
District-wise performance in Language (Mizo)

Aizawl Champhai Kolasib Mamit Lawngtlai Lunglei Saiha Serchhip | Overall Total

Subjects | N= | 222 |N= 118 | N= 98 N= 89 N= 80 N= | 107| N= 39 N = 55 [N= 808
Mean | SD | Mean | SD | Mean| SD | Mean| SD | Mean | SD | Mean | SD | Mean | SD | Mean | SD [Mean SD

Mizo 23.29 | 6.67| 23.11 [ 6.89| 25.78 | 5.51 | 23.60 | 7.01| 23.03 | 6.59| 23.59 | 6.46| 24.09 | 7.21| 23.28 | 6.64| 23.65 | 6.62

The above table 3 shows the result of district-wise analysis of data. Children
from Kolasib District score the highest mean score (25.78) in Mizo whereas Lawngtlai
scores the lowest mean score (23.03). It may be noted that whereas Kolasib derives
the highest mean scorein Mizo it also scores the lowest Standard Deviation (5.51) at
the same time. This reflects that lesser disparity of learning achievement in this
particular subject is observed in Kolasib District when compared with the rest of the

districts.
Table 4
District-wise Level of Achievement in Mizo.

Below | 30-44% | 45-59% | 60-79% | Mastery | Total

District | 30% (80% &

above)
N|%| N| % | N| %|[N|[%|N| % |N| %
Aizawl 6 (2.7 53 123.9| 62 (27.9| 78 |135.1] 23 | 10.4 |222(100
Champhai | 514.2] 23 (19.5( 38 |32.2] 38 |32.2| 14 |11.9 [118| 100
Kolasib 0|00l 7 |7.1|30(30.6] 43143.9] 18 |18.4| 98 |100
Mamit 414.5| 17 (19.1| 24 |127.0] 33 |37.1| 11 |12.4 | 89 | 100
Lawngtlai | 7 [8.8] 8 |10.0| 25|31.3| 32 (40.0]/ 8 | 10.0| 80 |100
Lunglei 413.7| 18 |16.8| 32 129.9] 44 [41.1| 9 | 8.4 [107|100
Saiha 112.6( 8 [20.5( 7 (17.9]1 17 |43.6] 6 |15.4 | 39 |100
Serchip 111.8] 9 |16.4| 19 |34.5] 20 (36.4| 6 | 10.9| 55 |100
Total 28(3.5|143|17.7(237(29.3|305|37.7| 95 | 11.8 | 808| 100

Datain Table4 revea that in Mizo language, 11.8% of children attained mastery
level asawhole. Interms of achievement at mastery level, Kolasib (18.4%) district
occupies the first position seconded by Saiha district (15.4%) followed by Mamit
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(12.4%), Champhai (11.9%), Serchhip (10.9%), Aizawl (10.4%), Lawngtlai (10.0%)
and Lunglei (8.4%) districts. However, thelevel of achievement isnot satisfactory as
there are as many as 88.24% of children who de did not achieve MLL. Of the total
sample children (808), 3.5% of them obtain below 30% of thetotal mark. Thelargest
number of children obtaining less than 30% marks is found in Lawngtlai district

followed by Mamit district.

3) Competency-wise performance and level of achievement:
Table 5:
Competency-wise performance in Mizo.
[
c 0o
0 & Ic
. B s g S
£ e Qo oy Q > =
c =] = = o o) ©
2 5 £ J; 3 g g
5 a = 2 S > o)
N 808 808 808 808 808 808 808
Mean | 7.854579| 1.43255| 3.768564| 4.28651| 1.792698| 4.516708 | 23.65161

As per the data shown in Table 5 above, very poor performance of children is
found in the areas of pronunciation and comprehension where the mean scores are
only 1.43 and 1.79 respectively. The highest mean score is found against the MLL
competency area of listening. Theoretically, children are able to think in terms of a
set of interrelated principlesrather than single bits of knowledge sincethey are mostly
within the age group of 8-10 yearswhich fallswithin the Piaget’s Concrete Operational
stage (i.e 7 — 11). However, it is apparent from the data that the children are least
developed in the areaswhich require the childrento use their reasoning and imagination.

Table 6:
Competency-wise level ofachievement in Mizo

Selected MLL o Mastery
Competencies in Below 30% (80%&above)
Mizo. N % N %
Listening 8 0.99 494 61.14
Pronunciation 250 30.94 33 4.08
Writing Skills 56 6.93 316 39.11
Reading Skills 402 49.75 1 0.12
Comprehension 344 42.57 76 9.41
Vocabulary 147 18.19 64 7.92

50



Learning Outcomes of Class IV children of Mizoram in Mizo Language in relation to MLL.

Table 6 also revealsthat in Mizo (Language), 61.14% of sample children attain
mastery level inthe MLL competency area of listening whereas only 0.99% of them
have scored less than 30% of the total marks in the same area. Only 1(one) child
(i.e.0.12%) attains mastery level in the area of reading whereas nearly half (49.75%)
of the sample children have scored lessthan 30% in the ssme area. Reading includes
guestiong/itemsinvolving reading of other’shandwriting, road signs, noticesand smple
story with understanding. During field work, it was disheartening to see that children
who appeared to be good in speaking and listening had returned their answer sheets
blank on the items that required original thinking. This is, perhaps, the result of
missing conceptual understanding on their learning.

4)  Management-wise performance and level of achievement:
Table 7
Management-wise performances
in Language (Mizo)

Mizo
Mangements

N Mean SD
Govt. 384 25.38 6.56
Private 424 22.09 6.30
Total 808 23.65 6.62

t' 15.61

Df 806

Itisstriking to notefrom Table 7 that when comparison of performance of children
IS made between government schools and Private schools, significant difference is
established in the subject. In this particular Mizo subject, government Schools are
significantly better than Private schools wherein the ‘t’ calculated values are more
than the Tablevalue of ‘t" both at .01 and .05 levels. Thisimpliesthat the difference
of the mean scores between government schools and Private schools in this subject
can be said asreal difference, which is not by chance and hence significant.

Table 8
Management-wise Level of Achievement in Mizo
Type of School . Total
Ranges Government Private
N % N % N %
Mastery(80% and Above) 71 18.49 24 | 5.66 | 95 [11.76
60%-79% 157 40.89 148 |34.91(305(37.75
45%-59% 100 26.04 137 |32.31]|237(29.33
30%-44% a7 12.24 96 |22.64|143|17.70

51



Mizoram Educational Journal Vol. Il Issue 2

Below 30% 9 2.34 19 | 448 | 28| 3.47
Total 384 100 4241 100 |808| 100

A cursory glance at Table 8 abovetellsusthat in Mizo, 18.49% of sample children of
government schools attain mastery level whereas 5.66% children in Private schools
attainthesamelevel. The percentage of children securing markslessthan 30% of the
total mark is larger in Private schools (4.48%) than government schools (2.34%).
Thelargest number of children isfound securing markswhich fall within the range of
60%-79% both in the case of government and Private schools. By considering the
level of achievement in Mizo as shown in the above Table, children from government
schools are slightly better than children from Private.

Table 9:
Mangement-wise level of achievement in Mizo items
corresponding with MLL Competencies.

Govt (N=384) Private (N=424))
Area of MLL - -
O Q
competencies S w D o
=9 S o
covered in s 2 = o 2 =
© 5 I _ © 5 2 _
the test. o o 2] °o o v o
a D > a 9 ° >
N <« 2 o N < 2 o
% N % N % N %
Listening 11 0.26 |266169.27| 0 | 0.00 |228]|53.77
Pronunciation 92123.96| 23| 5.99 [114]26.89| 10 | 2.36
Writings 91 2.34 (176|45.83| 13 | 3.07 [140(33.02
Reading 15/ 391| 1 ]0.26|26]6.13| 0 | 0.00
Comprehension |[54]14.06| 52 |[13.54] 89 [20.99| 24 | 5.66
Vocabulary 11026|37(9.64| 2 | 04727 6.37

Table 9 revea sthat children of government school s are much better than that of
private schools so far as their level of achievement in Mizo is concerned. The
percentages of children of government schools achieving mastery level are higher
than that of private schoolsin al the 6 areas of MLL competency. At the sametime,
the percentages of those children who fail to give any correct response arelower in 5
out of the 6 areas, in government schools than those of private schools.

In Mizo (language), the percentages of children achieving mastery level in al
the items corresponding with MLL competencies are higher in government schools
than in private schools. Theitems concerning correct pronunciation appear to be the
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most difficult itemsfor both government and private school s since 23.96% and 26.89%
of children respectively from these schoolsfail to answer correctly all the questions/
items relating to this MLL competency. Level of achievement is found very low in
reading competency wherein only 0.26% children of government schools and no one
(0%) from private schools achieve mastery level in this particular item of MLL
competency. Questions/items concerning to reading competency include question-
answer fromagiven short-story. Level of achievement isfound mostly highinlistening
competency in which 69.27% and 53.77% of children from both types of schools
achieve mastery level.

5. Location-wise performance and level of achievement:
Table 10:
Location-wise performance in Language (Mizo)

Mizo
Rural Urban
N Mean |SD N Mean |SD
305| 22.41 | 6.70 503| 24.40 | 6.46
t' value -9.20

Table 10 depicts that in the Mizo subject, children belonging to urban schools
significantly perform better than their counterpart in rural schools. It may be noted
that the‘t’ calculated value of -9.20in Mizo aregreater thanthetable‘t’ valuesat .01
and .05 levels. Thisimplies that the difference of the mean scores between urban
schoolsand rural schoolsin this subject can be said asreal difference, whichisnot by
chance and hence significant.

Table 11:
Location-wise Level of Achievement
in Language (Mizo)

Locality
Total
Ranges Rural Urban
N % N % N %
Mastery(80% and Above) 31 | 10.2] 64 [12.7| 95 | 11.8
60-79% 94 | 30.8|211]41.9|305| 37.7
45-59% 94 | 30.8|143(28.4] 237 29.3
30-44% 73 | 23.9( 70 |13.9| 143| 17.7
Below 30% 13 | 426 | 15 (2.98| 28 | 3.47
Total 305 | 100 | 503 | 100 | 808 | 100
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A casual ook at Table 11 reveal sthat 10.2% of sample childrenin rural schoolsattain
mastery level whereas 12.7% children in urban schools attain the same level. The
percentage of children securing lessthan 29% marksishigher in rural schools (4.26%)
than in urban schools (2.98%). In both the cases, the percentage of children securing
marks between 60%-79% islargest. When the children of both rural and urban schools
are compared based on their level of achievement in Mizo, children of urban schools
are better than that of rural schools.

Table 12 :
Location-wise level of achievement in Mizo items
corresponding with MLL Competencies.

Rural (N=305) Urban(N=503))
Area of MLL - -
. O Q
competencies S W S w
covered in £ 9 > £ 3 >
o § ) o § )
the test. o 3 AT o 8 23
o ] T > o ] T >
N < E i" N < E i"
N % N % N % N %
Listening 1 0.33 |172|56.39| 0 | 0.00 |322]|64.02
Pronunciation 94 | 30.82 | 17 | 5.57 |112(22.27| 16 | 3.18
Writings 12| 3.93 [115]37.70| 10| 1.99 [201]39.96
Reading 20 | 6.56 1103321417 0 | 0.00
Comprehension 65| 21.31 (24| 7.87 | 78 | 15.51( 52 |110.34
Vocabulary 1 033 | 21]|6.89| 2| 0.40]| 43| 855

Table 12 reveals that pronunciation and comprehension are the two areas of
MLL competency in which there are higher percentages of children who get zero
correct responses. As the said percentages are higher among the children of rural
schools, these children are considered to be poorer with regard to their level of
achievement than urban school children. Besides, listening and writing are the two
MLL competency areas where the percentages of children getting mastery level of
achievement are highest for children of both the rural and urban schools. In these
areas and therest, except pronunciation and reading, the achievement level of children
of urban schoolsis higher than that of rural schools.
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6) Gender-wise performance and level of achievement:

Table 13:
Gender-wise performance in
Language (Mizo) .

Mizo
Boy Girl Total
N 383 425 808
Mean 24.30 | 23.06 | 23.65
Std. Deviation | 6.30 6.86 6.62
t' 5.90
Df 806

Table 13 depictsthat in gender-wise comparison of the performances of sample
Class|V children, boysare significantly better than girlsin Mizo. In other words, the
‘t’ calculated valuein Mizo at 5.90 arefound greater than thetable‘t’ valueat .01 and
.05 levels. Hence, it can be assumed that the differences between mean scores of
boys and girlsin the subject, i.e Mizo, isreal difference and not by chance.

Table 14:
Gender-wise level of achievement in Mizo
Level of Achievement

. . Gender
in Mizo
Boy Girl Total
N % N | % N %

Mastery(80% and Above) 51 |13.32( 44| 10| 95 | 11.8
60-79% 146 | 38.12(159| 37 | 305 | 37.7
45-59% 121 | 31.59|116| 27 | 237 | 29.3
30-44% 60 15,671 83| 20 | 143 | 17.7
Below 30% 5 1.305| 23 | 54| 28 |3.47
Total 383 100 |425(100]| 808 | 100

The above Table 14 showsthat the percentages of boyswho achieve the mastery
level of learning and who secure 60-79% of marks and also 45-59% is higher than
that of girls. At the same time, the percentages of boys securing lesser marks are
lower than that of girls. These imply that boys' achievement level in Mizo subject is
higher than that of girls.
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Table 15 :
Gender-wise level of achievement in Mizo items
corresponding with MLL Competencies.

Area of MLL Boys (N=383) Girls (N=425))
competencies - § - - § -
covered in Gb: g g Gb: g o
the test. g S g s ¢ g 5 § s
N o 2 = 9 N o & = 9
N % N % N % N %
Listening 0 | 0.00 |258]|67.36| 1 | 0.24 [236| 55.53
Pronunciation 1021 26.63| 14 | 3.66 [104|24.47| 19| 4.47
Writings 10 | 2.61 [165|43.08| 12 | 2.82 |151| 35.53
Reading 151392 0 | 000] 26| 6.12 | 1 0.24
Comprehension 57 [ 14.88| 40 | 10.44| 86 | 20.24| 36 8.47
Vocabulary 2 |052(31|809| 1] 0.24]33 7.76

Table 15 reveals that in Mizo (language), boys perform better than girls as the
percentages of boys having zero correct response are less than that of girlsin 4 out of
6 areas of MLL competency and the percentages of boys achieving mastery level are
higher in 4 out of 6 areas, than that of the girls. In terms of zero correct response,
listening, writing, reading and comprehension are the areas in which boys do better
and listening, writing, comprehension and vocabulary are the areas in which more
boys achieve mastery level of learning. Amongst boys, however, there is no one
achieving mastery level on reading competency item involving question-answer from
agiven short-story whereas 0.24% of girlsattain mastery level in this particular item.
Level of achievement ishighest in listening competency in which 67.36% and 55.53%
of boysand girls respectively achieved mastery level.

Major Findingsand Conclusion:
1. Overall performance and level of achievement:

1) The overall mean score of children in Mizo was 23.65 out of the total mark of
40 in each subject. The mean score so derived was equivalent to the average
percentage score of 59.12 only. Thus, the mean score of children in the test
fell below 60% of the total mark which was far from satisfactory and also
from the desired mastery level of 80% and above.

2) Nevertheless, the null hypothesis which states: “Class 1V children of primary
schools in Mizoram do not achieve mastery level of MLL for Class Il in
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Language (Mizo)” isrejected on the ground that 11.76% of children achieved
mastery level of learning in the subject.

2. District-wise performance and level of achievement:

1) In Mizo, the performance of children from Kolasib District was found highest
whereas children from Lawngtlai District performed poorest.

2) Onthebasisof overall level of achievement of al thechildreninall thedistricts,
it was observed that 96% of children failed to attain mastery level. Thus, it
was apparent that the overall levels of achievement of children in the tests on
the three subjects were found very low and far from satisfactory.

3) Thelargest homogenous group of children (37.7%) were also observed within
the mark range of 60%-79%. As a whole, performance of children from
Lawngtlai District was found lowest and followed by Saiha District.

3 Competency-wise performance and level of achievement

Out of the 6 different areasof ML L competency identified in Mizo, the performance
was|owest on the area of pronunciation and comprehension with amean score
of 1.43 and 1.79 respectively indicating that this skill was least developed.
Although the mean score was not too low, reading was another area which
emerged as hard spot since only 0.12% attained mastery level in this particul ar
area

4. Management-wise performance and level of achievement:

1) The null hypothesis which states. “ There is no significant difference between
the performance (mean scores) of Class1V children of government and private
primary schoolsin Mizo” has been rej ected on the groundsthat the performance
of children from government primary schools were found significantly better
than children of private primary schools in the subject of Language (Mizo).

2) Although the mean score of children from government schoolswassignificantly
higher than that of private schoolsin Mizo, only 18.49% of children attained
the desired mastery level from government primary schools. Thelargest group
of childreni.e 40.89% and 34.91% both from government and private primary
schools respectively fell within the mark range of 60%-79% only.

3) Out of the 6 different areasof ML L competenciesin Mizo, the highest percentage
of children with zero correct responses was found against pronunciation
(speaking) both in government and private primary schools. In this particular
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area, percentage of children with ‘zero correct responses’ in private primary
schools was found higher than government primary schools. From the
perspective of thelevel of achievement, the least devel oped areawasin reading
competency for both in government and primary schools against which only
0.26% of children attained mastery level in government primary schools and
no one achieved thislevel from private primary schools.

5. L ocation-wise performance and level of achievement.

1) Thenull hypothesis stating that “ Thereisno significant difference between the
performance (mean scores) of Class IV children of rural and urban primary
schoolsin Mizo” has been rejected due to the reason that children of primary
schoolslocated in urban areaswere significantly better than children of primary
schoolslocated inrura areas. In other words, urban schoolswere significantly
better than that of rural schoolsin the test.

2) Only 10.2% and 12.7% of children from rural and urban primary schools
respectively attained mastery level. The largest group of childreni.e. 30.8%
and 41.9% of childrenin rural and urban primary schools respectively secured
marks which fell within the mark range of 60%-79%.

3) Amongst the 6 different areas of MLL competencies, ahigher percentagelevel
of attainment of mastery in urban primary schools was observed in all the 4
areaslikelistening, writings, comprehension, vocabulary. The percentagelevel
of attainment of mastery in rural schoolswas dlightly higher than urban schools
in the remaining 2 different areas like ‘ pronunciation’ and ‘reading’.

6. Gender-wise performance and level of achievements:

1) The null hypothesis which states “ There is no significant difference between
the performance (mean scores) of boysand girlsof ClassIV in primary schools
in Mizo” has been rejected on the ground that boys were significantly better
than girls.

2) Nevertheless, only 13.32% of boys and 10% of girls only attained mastery
level. 1.3% of boysand 5.4% of girls secured mark lessthan 30% of the total
mark. The largest groups 38.12% boys and 37% of girls derived marks within
the mark range of 60%-79%. Out of the 6 different areas of ML L competency
inMizo, the percentagelevel of attainment of mastery amongst boyswas higher
than girls in the 4 different areas. Moreover, the percentage level of ‘zero
correct responses’ of girls was also higher than boys against the 4 different
areas of MLL competency. Inreading competency, no onefrom amongst boys
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attained mastery level whereas 0.24% of girls achieved thislevel. However,
the overall mean score of boys was found significantly better than girls.

Recommendations and Suggestions:

On the basis of the major findings given in the preceding para, the following
discussions and suggestions are given:

1. Our Primary Schools needs to give suitable intervention for improving in the
competency areas of pronunciation and comprehensi on since these competency
skillswere found least developed. Although the mean score was not too low,
reading was another areawhich emerged as hard spot since only 0.12% attained
mastery level in this particular area.

2. Contrary to the other studies carried out in other countries evident that pupil
in the high socio-economic status (SES) group consistently outperformed those
in the low SES group (Rao, et al, 2001,p.40), the present study revealed that
low SES group (i.e. Children of Govt. Primary School) outperformed high
SES group (i.e. Children of Private English Medium School). Therefore, it is
suggested that mastery learning approach must be emphasised especially in
those private schools and discard learning through rote-memorization
completely. Moreover, the government should consider compulsory training
scheme for those teachers working in private schools.

3. Asawhole, Competency-based activity-centred or learning outcome approach
should be emphasised and followed as a teaching and learning approach right
fromtheeementary level. Learning outcomesand structures should beformulated
to facilitate the sequential development of the concepts. In order to attain the
specified competencies or mastery levels, pupils have to be active, not passive
participantsin learning. Rote memorization should be discarded completely at
any eatse cost asis also desired by NCF 2005 and RTE Act, 2010.

4. With theintroduction of C.C.E asrequired under the recently published Right
to Education Acts, MLL approach of learning should be encouraged in the
State in order to raise the standard of achievement and necessary steps should
also betaken up at appropriatelevel toimplement the action plan for introduction
of MLL. The SCERT in the State may be entrusted to follow up action plan
which was already prepared by the MHRD, N.Delhi way back in 1990.

5. Mastery based learning need to be emphasized with determination. The
traditional concept of ‘ 30 per cent passmark’ prevalent at the primary stageis,
indeed, an impediment in creating the condition for success and raising the
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standard of learning. At this stage, it is absolutely essential that the mastery
level of learning is aimed at. One can be sure of substantial improvement in
quality without sacrificing equity, only when achieving the basic skills of
reading, writing, computation, etc., asgiven inthe MLL statements.

6. Teacher education, teacher training and their working conditionsrequire special
considerationsto attain an Education of Quality for All. Teachersarerequired
to train and made them acquainted with Mastery based learning approach.
Hence, the syllabi of the DIET and B.Ed College should be re-examined and
revised so as to cater adequately the required skillsin mastery based learning
method.

7. A relationship was found between the level of reading at age 7 and the level of
achievement in examination at age 16. Reading predictor at age 7 proved to be
an equally accurate predictor at age 16 (MacGilchrist, 1997). Thus, greater
emphasis should be given to reading ability of children at primary stage and
appropriate innovative schemes of an intervention should also be formulated
and provided to help those pupils who are found weak in reading right from
the primary stage. In other word, specia attention must be given to the progress
of pupils especially in reading ability at primary stage.

8. More attention should be given to curriculum planning and the provision of
adequate and relevant materials for improving the teaching and learning
processes. The course structure or objectives of curriculum should bereviewed
SO as to cater at least all the competencies or skills listed out in the MLL
statement. Evenif textbook may not adequately cover, Teacher should be able
to take care of those competencies or skillsthrough interaction and co-curricular
activitiesinside and outside the classroom.

9. More efforts are needed in order to integrate and facilitate the teaching and
learning of basic knowledge, skills, values, behavioursaswell as self-learning
and critical-thinking habitsright from elementary stage. All these efforts must
be directed and guided by systematic and continuous learning outcome
assessment.

10. Concrete measures and steps must be taken up so that percentage of teachers
with professional degrees can be improved both in government and private
primary schools. The State should introduce ‘License for teaching’ and only
those who hold such license should be alowed to work in private schools.
Such license should be issued only to those who hold at least D.T.Ed degree
from arecognised DIET for teaching in private primary schools.
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11. The government should formulate desired or expected minimum learning
facilitiesfor al the primary schoolsirrespective of managements. Those schools
failing to comply such minimum learning facilities should not be allowed to
continue as a recognised school.

12. Textbook development and construction should be done properly under the
initiative taken by the SCERT in the light of NCERT Guidance. The course
structure and obj ectives must be made exactly alike between English Medium
School and Mizo Medium School. Even the content of information of all the
textbooks must be made exactly alike between the two types of schools. The
printing and paper quality of textbook must also be made equally alike for the
two types of school.
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Effectiveness of Interventional Packages in Fostering Cognitive
Development of Pre-School Children

Lahlimpuii*
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Abstract

Cognitive skills, which are vital skills that enable children to process sensory
information and eventually enable themto evaluate, analyze, remember, compare and
under stand cause and effect, to a great degreeis dependent on a child's genetic makeup,
but many are learned, which means that thinking and learning skills can be improved
with practice and proper training. Children learn many things including cognitive
skills through play; as play is second nature to children. It aidsin their development
of language, creativity and motor and social skills among many others. When these
developments coincide with early childhood period, they can have lasting positive
effects in later years. The present study thus, is an attempt to foster the cognitive
development of preschool children through the use of play-based interventional
packages devel oped by the investigators and thereby test its effectiveness.

Keywords: Interventional Packages, Cognitive Development, Preschool Children,
Experimental Group, Control Group, Effectiveness

I ntroduction

Themental act of gathering, storing, elaborating, reducing, retrieving, reasoning,
and recalling sensory inputs, that are results of perception and learning which help us
to know and understand our environment, is called cognition. The development, as
such, of these mental skillsis known as cognitive development.

The rate of growth during the first six years of a child’s life is very rapid, as
such; achild should be exposed to the most stimulating environment during thiscrucial
period. Cognitive devel opment depends oninputslikevision, hearing, touch and smell
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and adult-child relations. The chances for characteristic cognitive development in
language, thinking and vision can be lost when crucial periods in brain devel opment
are ignored. These facts emphasize the significance of early relationships and
stimulation. Furthermore, scientific studies confirm that prolonged difficulty in early
childhood can result inlethal stressand lasting impairmentsin learning and behaviour
(Shonkoff, et.al., 2000). Supportive environments with opportunities for meaningful
and enriching interactions go along way in devel oping the cognitive skills of children

Children have aninsatiable curiosity about things and phenomenon around them.
A childwho grows up in abilingual/multilingual family speaksthe different languages
heisexposed to, regardless of whether the child’'sintelligence leans towards genius or
average. The kinds of activities and the quality of play the child engagesin, al has
bearing upon the overall nature of the child. When young children are presented with
an environment full of opportunitiesto constantly usetheir cognitive skills, they acquire
the essential building blocksfor later learning. On the other hand, when achild enters
school without these requisite skills, they run significant risks of lagging behind.

Underprivileged children can be particularly deprived due to lack of material
comfort and facilities, and this often leads to adverse effects on their intellectual
development. Many children worldwide do not achievetheir expected level of cognitive
development dueto poverty, stunting and associated lack of early learning opportunities
(Grantham, et. al. 2007). Various studies suggest that there should be stronger emphasis
on tackling the roots of disparities in early childhood than on attempting to alter
adolescent and adult behaviours linked with poor learning.

The earlier efforts of preschool education saw young children being treated as
miniature adults; they were forced into the formal schooling system without any real
prior school readiness. They were compelled to follow the patterns of the existing
system wherein they crammed much of the relevant information and then later
reproduced them at a future designated time. They were considered as cognitively
capableif they could successfully reproduce the fed information.

Since the habits formed during early childhood periods are hard to undo, the
present system now sees evidence of the impacts of these disastrous learning habits.
Millionsof studentstoday have become accustomed to cramming notesand information
without having any in-depth understanding of the contents learnt. They have become
apprehensive and fearful of using their reasoning skills or of applying their previous
knowledge.

Human beings instinctively learn those things which naturally arouse their
curiosity. Not surprisingly, children also learn best the thingsthat they areinterested in
and children are, for the most part, alwaysinterested in play. Ironicaly, it isalso children
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who have more opportunities for manipulation of their senses that have cognitive
advantages. For reasons stated as such and many more, the present study is an attempt
to provide preschool children scopefor true and positive cognitive devel opment through
the medium of play-based activities.

Objective of the Study
The present study was conducted with the following objective:

1.  Tofindout theeffectiveness of theinterventional packagesfor fostering cognitive
development of preschool children

Hypothesis

1. Interventiona packageshave significant effectivenessin fostering the cognitive
development of pre-school children.

Operational Definitions of Key Terms Used

Cognitive development: Cognitive devel opment means adevelopment of mental skills
like knowing, reasoning, memorizing, imagining, language acquisition and thinking.

I nterventional packages. These imply a combination of verbal or performance type
play-oriented and discovery-learning activities designed specifically for fostering the
cognitive development of pre-school children.

M ethodology and Procedure
Research Approach

The present study is an experimental study which adopts Randomised Groups
Pre-test-I ntervention-Post-test Design. It was conducted to find out the effectiveness
of interventional packages developed by the investigators for fostering cognitive
development of preschool children. The experimental group comprised of the preschool
children of Anganwadi. The experimental group wasgiven apre-test and interventional
packages were then administered for aperiod of six months. Post-test was given again
at the end of the intervention period and results were then analysed and compared.

Population and Sample

The population of the present study comprised of all preschool children of
Anganwadis and English medium schools. The sample comprised of 50 children from
Dawrpui Anganwadi Centre, Aizawl.
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Tool Used
1) Pandey’s Cognitive Development Test for Preschoolers was used for pre-test
and post-test.

2) Interventional Packages developed by the investigators were used for fostering
cognitive development of preschool children

Satistical Treatment of Data
Descriptive stati stics such asmean and standard deviation and inferential statistics
like t-test were calculated using SPSS and used for analysis of data.

Analysisand Interpretation of Data
Data obtained from pre-tests and post-tests were analysed and interpreted as follows:

Tablel
Effectiveness of I nterventional Package for Conceptual Skills

(Pretest and Post test Mean Differences for Experimental Group)

Experimental Group . . Percent
Sl. . Paired Differences
No Conceptual Skills Pre Test Post Test Increase t
Mean | S.D | Mean | S.D | Mean | S.D | Std. Er. Mean
1 [Concept of Shape 13 |14 29 |03| 04 |09 0.1 28.4 3.1%*
2 |Concept of Colours 3.1 2 0 11 | 15 0.2 34.4 4.8%*
3. |Concept of Time 09 | 0.7 0 0.8 | 0.7 0.1 86.4 7.2%*
4. |Classification 0.8 | 0.8 2 0 0.6 |08 0.1 69 5.2%*
5. |Concept of Numbers 11 [ 13| 35 1 23 |13 0.2 207.1 | 12.9**
6. |Concept of Seriation 0.7 0.5 1 0 0.1 0.4 0.1 14.7 1.9
7. |Concept of Weight 0.3 0.5 1 0 0.5 0.5 0.1 153.3 6.0%*
8. [Concept of Size 1.1 |08 2 0 0.5 | 0.6 0.1 41 5.0%*
9. [Concept of Texture 03 | 0.6 2 0 15 |08 0.1 486.7 | 13.6**
10. |Concept of Coins 04 0.9 3.8 0.6 3.5 1.2 0.2 921.1 |20.6**
Source: Computed ** P<0.0.01 * P<0.05

1.  Aspertablel, thet-valuefor the significance of difference between the pre-test
and post-test of the experimental group with regard to concept of shapeis 3.1,
whereasthedesired valueat 0.01 level to declarethisdifferenceassignificantis
2.63. Since the calculated value is more than the desired t-val ue, the directional
hypothesiswith regard to concept of shapeisretained. Onthebasisof thisfinding,
it can be concluded that the interventional package for conceptual skills is
effective for fostering the cognitive development of the preschool children.
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2. Asperthetable, thet-valuefor the significance of difference between the pretest
and posttest of the experimental group with regard to concept of colour is4.8 at
0.01levels. Thisindicatesthat thereis significant difference between the pretest
and posttest performance of the experimental group. Based on this finding, it
can be said that the experimental group performs better in the posttest than in
the pretest. Thus, thedirectional hypothesishasto beretained. We can therefore
concludethat theinterventional packageis effective for fostering the concept of
colour in preschool children.

3. With regard to concept of time, the t-value for the experimental group between
their pretest and posttest is 7.2 which issignificant at 0.01 level. Asthisfigure
is higher than the required t-value, the experimental group isfound to be better
at telling time in the posttest than they were during the pretest. Therefore the
directional hypothesisisto be retained. This indicates that the interventional
package is effective for fostering the concept of timein preschoolers.

4.  Asfar asclassification skills are concerned, the t-value for the significance of
difference between the pretest and posttest of the experimental group is found
to be 5.2, which is significant at 0.01 level. This means that the directional
hypothesis is retained because there is significant difference between the
experimental group’s pretest and posttest; the experimantal group was weaker
in skillsof classification during the pretest. Thisimpliesthat the interventional
package is effective for fostering the classification skills of preschool children.

5. Itappearsfromthetablethat thet-valuefor the significance of difference between
the pretest and posttest of the experimental group is 12.9. But the desired t-
valueat 0.01 levelsis 1.6 inorder to be declared significant. Since our cal culated
t-valueismuch morethan the required value, the directional hypothesisinrelation
to numbersisretained. In conclusion, wemay say that theinterventional package
is effective for fostering the concept of numbersin preschool children.

6. The t-value for the significance of difference between the pretest score and
posttest score of the experimental group asregards seriation skillsis 1.9 at 0.05
levels. But therequired valueto be declared significant at thislevel is1.99. This
impliesthat there is no significant difference between the experimental group’s
pretest and posttest. The directional hypothesis thus cannot be retained as the
experimental group has not done better in the posttest in this skill.

7.  Sofar concept of weight is concerned, the cal culated t-value for the significance
of difference between the pretest and posttest of the experimental group isfound
to be 6.0 which is significant at 0.01 level. Asthereis significant difference
between the experimental group’s pretest and posttest scores, it may be concluded
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10.

that theinterventional packageiseffectivefor fostering the cognitive devel opment
of preschool children.

Regarding concept of size, thet-valuefor the significance of difference between
the pretest and posttest of the experimental group is 5.0 which is significant at
0.01 level. Since this calculated t-value is more than the required t-value, the
directional hypothesisisto beretained and theinterventional packageiseffective
for fostering the development of concept of size in preschool children.

Thet-vauefor the significance of difference between the experimental group’s
pretest and posttest for conceptua skillsinrelation totextureis13.6. Therequired
t-value i.e, 1.99 is less than our calculated value. We therefore, retain the
directional hypothesis as there is significant difference between the pretest and
posttest of the experimental group with regard to texture.

With regard to concept of coins, the derived t-value for the significance of
difference between the pretest and posttest of the experimental group is 20.6,
which is significant at 0.01 level, because the required t-value is 1.99 at 0.05
level. This indicates that the interventional package for conceptual skills is
effectivein enhancing the devel opment of concept of coinsin preschool children.

Table2

Effectiveness of Interventional Package for I nformation and Comprehension

(Pretest and Post test Mean Differences for Experimental Group)

S\, . Experimental Group paired Differences Percent
No Skill Pre Test | Post Test Increase
Mean| S.D | Mean| S.D [ Mean| S.D | Std. Er. Mean t
1 |Information 32 |15 68 (11| 41 2 0.3 126.9 | 14.2**
Comprehension:
2 |Verbal Perception 1.9 1 48 |04 27 |11 0.2 1415 |17.7**
Comprehension:
3 [Listening Comprehension 1.6 | 0.8 2 0.2 0.2 |06 0.1 13.4 2.4%*

Regarding the skill of information, the required t-value for the significance of
difference between the pretest and posttest mean of the experimental group is
1.99 at 0.01 level whereas the calculated t-value is 14.2. This implies that the
interventional packageis effective for fostering the skill of information among
preschool children.
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Asper thetable, thet-valuefor the significance of difference between the pretest
and posttest of the experimental group for verbal perception is 17.7 which is
significant at 0.01 level. Thisfinding proclaimsthat the interventional package
iseffectivefor fostering comprehension—verbal perceptionin preschool children.

For listening comprehension, the calculated t-value for the significance of
difference between the experimental group’s pretest and posttest is 2.4. Thist-
value shows very significant difference at 0.01 level. This shows that the
experimental group’s performance has improved significantly from pretest to
posttest with regard to this skill. Thisexposesthat the interventional packageis
effective for fostering the skill of comprehension-listening comprehension in
preschool children.

Table3
Effectiveness of I nterventional Package for Visual Perception

Sl.
No

Experimental Group . .
. Paired Differences Percent
Skill Pre Test Post Test t

Increase
Mean| S.D [ Mean| S.D | Mean| S.D | Std. Er. Mean

Visual Perception: 11 | 1 3 [o01] 1.2 |09 0.1 107 9.3%*
Differentiation/Dissimilarities

Visual Perception: 09 |11 39 [04] 2 |14 0.2 221.7 | 10.4**
Copying button pattern

With regard to visual perception- differentiation/dissimilarities, the calculated
t-value for the significance of difference between the pretest and posttest of the
experimental groupis9.3whichisvery significant at 0.01 level. Thisinsinuates
that the interventional package is effective for fostering this cognitive
development of preschool children.

Onvisual perception - copying button pattern, the t-value for the significance of
difference between the pretest and posttest of the experimental group is 10.4
which is very significant at 0.01 level. This implies that the posttest score is
higher than the pretest score. This proposes that the interventional package is
effective for fostering the cognitive development of preschool children.
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Experimental Group . .
Sl. . Paired Differences Percent
Skill Pre Test Post Test t
No Increase
Mean| S.D | Mean| S.D | Mean| S.D | Std. Er. Mean

1 |Memory:Digits 0.6 | 0.8 1.7 05| 0.6 1 0.1 93.3 4.2%*
2 |Memory:Words 04 [05] 09 |02 03 |05 0.1 69.6 4.2%*
3 [Memory:Objects Removed 0.5 | 0.6 2 02| 1.2 | 0.8 0.1 236 9.8**
4 |Memory:Story 12 | 13| 48 |06] 34 (14 0.2 286.4 | 16.6**
5 |Object Vocabulary 45 | 1.3 6 0 16 | 1.2 0.2 34.3 9.1%*

Regarding memory of digits, the derived t-valuefor the significance of difference
between the pretest and posttest of the experimental group is 4.2 which is
significant at 0.01 level. This resonates that interventional packageis effective
for fostering memory of digitsin particular and cognitive development in general,
of preschool children.

For memory of words, the derived t-value for the significance of difference
between the pretest and posttest of the experimental group is 4.2 which isvery
significant at 0.01 level. Thisindicates that the experimental group was weaker
during the pretest. Hence, the interventional package is effective for fostering
memory of words thereby enhancing cognitive development of preschool
children.

Asper our table, the cal culated t-value for the significance of difference between
the pretest and posttest of the experimental group in their ‘memory of objects
removed’ is9.8 whichissignificant at 0.01 level. Thisvalue showsthat significant
difference exists between the experimental group’s pretest and posttest, and
indicatesthat the experimental group has become better in thisaspect. Thus, the
interventional package is effective for fostering the cognitive development of
preschool children.

Thet-vauefor thesignificance of difference between experimenta group’spretest
and posttest, for memory of story, based on the table is calculated as 16.6, but
the calculated t-value is much more than the required value at 0.01 level. This
shows significant difference that exists between the pretest and posttest of the
experimental group which echoesthat theinterventional packageiseffectivefor
fostering the cognitive development of preschool children.

Thelast part of thetabl e highlightsthat the cal culated t-value for the significance
of difference between the pretest and posttest of the experimental group in object
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vocabulary is9.1, in contrast, the desired t-value at 0.01 level of significanceis
1.99. This shows significant difference between pretest and posttest of the
experimental group. Therefore, the interventional package is effective for
fostering object vocabulary thereby bringing about cognitive development in
preschool children.

Table5
Effectiveness of I nterventional Packagesfor Cognitive Development

Experimental Group X X
Sl. . Paired Differences Percent
skill Pre Test Post Test t
No Increase
Mean| S.D | Mean | S.D | Mean| S.D | Std. Er. Mean
Cognitive Development 26 | 10.2| 621 | 26| 283 | 7.5 1.1 109.1 | 26.8**

Overall, the mean of the experimental group during the pretest was calculated

as 26.0 while during the posttest it was62.1. Moreover, thet-valuefor the significance
of difference of the experimental group from pretest to posttest is 26.8 which is
significant at 0.01 level. Thisresonatesthat theinterventional packageiseffectivefor
fostering the cognitive development of preschool children.

The above table shows significant improvement from pretest to posttest and

suggests that the experimental group had improved for the better in the post-test.
Furthermore, thet-valuefor the significance of differencefor theoverall mean difference
for the experimental group is4.30 at 0.01 level. Therefore, the hypothesis that states,
“Interventional packages have significant effectiveness in fostering the cognitive
development of pre-school children” isretained.

Major Findings

1.

The preschool children of Anganwadi showed remarkable improvements, as
indicated by significant t-values, at 0.01 and 0.05 levelsobserved in their concepts
of shape, colour, time, classification, seriation, weight, size, differentiation/
dissimilarities, copying button patterns and in their memory of digits.

Safe for conceptual skills in seriation, the experimental group showed
improvements significant at 0.01 level of significance in conceptual skills such
as shape, colour, time, classification, numbers, weight, size, texture, coins,
numbers and texture. They were also better at information, verbal perception
and listening comprehension. They further highlighted better prowessin memory
for words and objects removed, as indicated by higher mean values during the
posttest stage.
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3. Interventional packagesasawhole had significant effectivenessin fostering the
cognitive development of preschool children. In other words, the hypothesis
that states, “ Interventional packages have significant effectivenessin fostering
the cognitive development of pre-school children” was accepted.

Discussion

Studies have shown that not only the type of programme, but also the duration
of the preschool programmes itself have impact on the cognitive development of
preschool children, indicating that the longer the duration of the preschool programme,
the better their cognitive development. In the present study, due to many intervening
variables, the duration of the administration of the interventional package had to be
shortened. The duration of the preschool programme in the Anganwadi centre was
also only two (2) hours. The length of the session also had to be drastically shortened
and was only from July to early November.

The above variables|eaves oneto wonder whether alonger duration programme
if provided to the Anganwadi preschool children would have had adifferent or higher
impact on the final results.

Conclusion

Numerous studies on the impact of early childhood care and education have
focussed on the effects on children from socio-economically disadvantaged families
and havefound that the incidence of the start of the programme, intensity, and duration
could establish equal educational opportunities for children from different social
backgrounds. Although early childhood programmes cannot entirely make up for
developmental deficits due to unfavourable learning conditions in disadvantaged
milieus, thefindingsindicatethat the vast majority of recent early education programmes
had substantial positive short-term effects and some smaller long-term effects on
cognitive development and that children from socioeconomically disadvantaged
families made as much or slightly more progress than their more advantaged peers.

Interventions are useful and they leave positive impacts on the cognitive
developments of children, whatever socio-economic background they hail from. The
present study also confirms this fact. The issue however is, how early, interventions
should be given and for how long, so that lasting implications can be expected at a
later time.

Early childhood programmes enhance cognitive devel opment and school success
and also narrows the achievement gap between children from low-income families
and their more privileged peers. Early interventions can al so alter the course of neural
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development and avert the development of resultant handicaps linked with
socioeconomic disadvantage.
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A Study of the Attitude of the Secondary School Teachers Towards
Inclusive Education in Relation to Rural- Urban Background

Lallianzuai Fanai*

Abstract

Attitudes greatly influenced one's personal life. The positive or negative attitude
of teachers has a significant impact in teaching learning activities. The declaration of
education for all resultsin the introduction of Inclusive education where education is
open for all the normal and the disabled children in one class. Under standing the new
innovativeidea in general and in particular itsimplementation is a new phenomenon
for teachers. The present study attempts to find out the attitude of Secondary School
teacherstowards Inclusive education in relation to their location in different aspects-
Administrative, Psychological, Social and Co-curricular and curriculum related
activities. These aspectsare studied in relation to their positive and negative attitudes.
Thereareno significant difference between the Rural and urbanintheir attitudetowards
all the dimensions of inclusive education except in favourable psychol ogical aspect.

Key words. Attitude, Inclusive Education, Location, Secondary School Teachers,
Administrative, Psychological, Social and Co-curricular and Curriculum related
Activities.

I ntroduction

Theteacher’sattitudein the classroomisvery important in teaching and learning
asit influences one's personal life. The positive attitude of the teacher motivates and
encourages the studentsin their learning. It imbibesin them the urge for learning and
creates determination on students’ life. Contrary to this when a teacher has negative
attitude towards the students, learning comes to a standstill resulting in drop out or
misbehavior in the class and consequential failure. Therefore, attitudes are very
important when introducing new Policy or Subject or method of teaching. The
declaration of ‘Education for all’ brings forth the introduction of Inclusive education

*Dr. Lalianzuali Fanai, Associate Professor, |ASE, Aizawl, Mizoram. Ph: 9612467315,
Email:dr.zuali @gmail.com
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where education is open for all - the normal, the marginalized, and the disabled
irrespective of castes, sex, place of birth, creeds and religion. Understanding the new
innovative ideain general and itsimplementation in particular is a new phenomenon
for teachers.

Besidesthe Government of Indiahas declared elementary, secondary and higher
secondary education as|nclusive education. Research findingsreveal that backwardness
in education resultsin poverty and ignorance; in that, various steps are taken up at the
national and international level for education for all. This means education is not
restricted for the selected few but for al children and thereby various steps have been
taken; one action is making education Inclusive. Government Policy decrees all
Institutions to admit the disabled children to their school failing of which is a severe
offence. The Constitution (Eighty-sixth Amendment) Act, 2002 inserted Article 21-A
inthe Constitution of Indiato provide free and compul sory education of all childrenin
the age group of six to fourteen years as a Fundamental Right in such amanner asthe
State may, by law, determine. Again article 45 is changed and substituted by new a
article 45 which states “the State shall endeavour to provide early childhood care and
education for al children until they complete the age of six years’. So now article 45
seeks education and early childhood care for children up to 6 years or till reaching 6
years of age, later article 21A seeks free and compulsory education for children from
6 years up to 14 years, and also a new clause “k” was added after to clause “J’ of
article 51A which seeks parents to provide opportunities for education to hischild or,
asthe case may be, ward between the age of six and fourteen years. Thus constitution
article45, 21A and 51Ak all seeksfor education of children but at different set of ages.
The passing of RTE (Right to Education) Act 2009 which cameinto forcein April 1,
2010 is another great milestone in the field of education for all.

Inview of thetender stage of formal education, and the geographical remoteness
to therest of the country, Mizoram haswitnessed many agreat achievementsin various
aspects of Education. Whilethere are good el ementary and secondary teacherstraining
ingtitutes, there is no training institute for teachers of the disabled. There used to be a
distance mode training for teachers of the disabled, which had been terminated. The
disabled are mostly children with avariety of disabilitiesor specia needs. Unfortunately
thereis no properly trained expertise who could accomplish the rising casualty of the
present concern. In the present scenario in Mizoram there are 321 high schools with
4394 teachers and the number of disabled children are 899. Of these children with
multiple disability are 31, blindness and low vision 625, hearing impaired 122,
locomotors disability 67, mentally retarded 31, autism 2, speech problem 22, learning
disability 4. Further the number of disabled among girls is 508 and boys is 391.The
numerical data here clearly reveal s the urgent need for equipping teachersin the area
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of different type of disabilities towards Inclusive education as teachers play a
fundamental role in implementing an inclusive environment for all children in the
classroom. If the teachers have positive attitude towards inclusive education, the
differently-abled children would enjoy their learning. This necessitates the need for
knowing the attitude of teachers so that government can formul ate strategiesto improve
the education of the disabled, and the goal for education for all will be fulfilled.

Keeping the above in view it is imperative to find out the attitude of Teachers
towardsinclusiveeducation so thisstudy will provideinformation to facilitate the successful
implementation of the Government policy. Hence, the present study is taken up.

Research Questions
The study attempts to find out the answers to the following questions:-

Are there any differences between rural and urban Teachers in their attitude
towards Administrative, Psychological, social and parent related and Curricular and
Co-curricular aspect of Inclusive Education?

Objectives of the Sudy

To find out the attitude of Teachers towards Inclusive Education in relation to
their rural- urban back ground in the aspects of Administrative, Psychological, Social
& family related and Curricular and Co-curricular.

Hypotheses of the Study

There is no significant difference in the attitude of Teachers towards Inclusive
Educationin relation to their Rural -Urban background in the aspect of Administrative,
Psychological, Social & family related and Curricular and Co-curricular.

Research Design

The present study fallswithin the category of descriptiveresearch, and sinceitis
scaled down into smaller sample with a specific population, it can also be termed as
descriptive sample survey research. The descriptive research is atype of quantitative
research that involves making careful descriptions of educational phenomena. The
present study is also analytical in nature as it tries to analyze the difference in the
attitude of teacherstowards (1)Administrative (2) Psychological / Behavioural Aspects
of Inclusive Education, (3) Social and parentsrelated Aspects of Inclusive Education,
(4) Curricular and Co-curricular Aspectsof Inclusive Education, (5) and Administrative
Aspects of Inclusive Education in relation to their rural-urban background.

76



A Study of the Attitude of the Secondary School Teachers towards Inclusive Education in
relation to Rural- Urban background

Population of the Study

Overall population 193 (One hundred and ninety three) who attend thein-service
Teacher Education held at Institute of Advanced Study in Education.

Tools and its Description

In the present study, Teachers Attitude Scale towards Inclusive Education
(TASTIE-SA) developed and standardized by Dr. Visha Sood and Dr. MrsArti Anand
was used to collect data from the subjects.

Procedure of the Data Collection

Theinvestigator personally approached the Principal of | ASE and the State Project
Director, RMSA and told them the purpose of collecting data from the teachers who
attend the I n-service Teacher Education. After receiving approval from the concerned
authority, the investigator personally conducts and administered the questionnaires
among the headmasters and teachers who undergoes in-service Teacher Education at
IASE. Theinvestigator developed agood rapport before administering the questionnaire
among the trainees.

Procedure of Data Analysis

The mass of data relating to the teachers attitude towards inclusive education
was properly edited and classified before tabulation. All the raw data were properly
checked on the basis of the purpose for which it was collected and the appropriate
descriptive statistic’swererun on the data. The result of each questionsweretabulated.
To compare the different variables the investigator used SPSS 16.00 to calculate the
‘t’-value.

Analysis of Data:

Attitude of Urban and Rural Headmasters and Teachers towards Favour able
Administrative related aspect of Inclusive Education.

Table 1: Attitude of Urban and Rural Teacherstowards Favourable Administrative
related aspect of Inclusive Education.

Location [ N |Mean | SD | SEM | SED | t-value| Sig. level
Urban | 61| 17.08 [1.87]| 0.24 | 0.29( -1.02 NS
Rural (132 17.38| 1.9 | 0.16

A perusal of thedatavide Table 1, showsthat thereare 132 Rural and 61 Urban
teachers who undergo In-Service Teachers Education among the Secondary Schools
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in Aizawl District. The Table also indicates that the ‘t’" value for the significance of
difference between Rural and Urban Teachers towards Favourable Administrative
related aspect of Inclusive Education is found to be -1.02 which is statistically not
significant. Thisfinding impliesthat urban and rural teachers are not different in their
attitude towards the stated aspect of Inclusive Education.

Hence, the Hypothesis that thereis no significant difference en in the attitude
of Teacherstowards Favourable Administrative related aspect of Inclusive Education
with respect to their location is accepted.

B Urban

W Eural

[ean sD

Figure 1 Graphical Presentation of Mean and S.D value of Attitude of Rural and
Urban Teachers towards Favourable Administrative related aspect of Inclusive
Education.

Attitude of Urban and Rural Teachers towards Unfavourable Administrative
related aspect of Inclusive Education.

Table 2 Attitude of Urban and Rural Teachers towards Unfavourable
Administrative related aspect of Inclusive Education.

Location| N | Mean| SD | SEM | SED |t-value| Sig. level

Urban | 61|11.69]1.48] 0.19 (0.21| 0.21 NS
Rural |132] 11.64[1.35]| 0.11

Analysisof thedatavide Table .2 reveal sthat there are 132 Teachersin rural and
61 in urban areas who undergo In-Service Teacher education. The Table also reveals
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that the ‘t’ value for the significance of difference between rural and urban teachers
towards Inclusive Education is found to be 0.21 which is not significant at any level.
The finding implies that urban and rural teachers are not different in their attitude
towards the stated aspect of Inclusive Education.

Thus, the Hypothesis that there is no significant difference in the attitude of
teachers towards Unfavourable Administrative related aspect of Inclusive Education
inrelation to their location is retained.
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Figure 2 Graphical Presentation of Mean and S.D value of Attitude of Rural and
Urban Teachers towards Unfavourable Administrative related aspect of Inclusive
Education.

Attitude of Urban and Rural Teachers towards Favourable Psychological/
Behavioural aspect of Inclusive Education.

Table3 Attitude of Urban and Rural Teachers towards Favourable Psychological/
Behavioural aspect of Inclusive Education.

Location| N [Mean| SD | SEM | SED |t-value| Sig. level

Urban | 61 [ 12.93]11.85( 0.23 [0.25| 2.6 |[AtO0.01level
Rural |132] 13.58|1.49] 0.13

A perusal of the data vide Table 2 shows that there are 132 Rural and 61
Urban Teachers who undergo In-Service Teachers Education among the Secondary
SchoolsinAizawl District. The Tablea so indicatesthat the‘t’ valuefor the significance
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of difference between Rural and Urban Teachers towards Favourable Psychological/
Behavioural aspect of Inclusive Education is found to be 2.60 which is statistically
significant at 0.01 level. This finding implies that rural teachers are more positive in
their attitude than the urban teachers with respect to favourable psychological/
behavioural aspect of Inclusive Education.

Hence, the Hypothesis that there is no significant difference en in the attitude
of Headmasters and Teachers towards Favourable Psychological/Behavioural aspect
of Inclusive Education with respect to their location is rejected.
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Figure 3 Graphical Presentation of Mean and S.D value of Attitude of
Rural and Urban Teachers towards Favourable Psychological/Behavioural aspect
of Inclusive Education.

Attitude of Urban and Rural Teachers towards Unfavourable Psychological/
Behavioural aspect of Inclusive Education.

Table 4 Attitude of Urban and Rural Teachers towards Unfavourable
Psychological/Behavioural aspect of Inclusive Education

Location| N | Mean| SD | SEM | SED [t-value| Sig. leve

Urban | 61| 9.98 |2.62| 0.33 [0.42| 1.42 NS
Rural |132] 9.38 | 2.8 | 0.22

Analysis of the data vide Table 4, bring to light that there are 132 Teachersin
rural and 61 in urban areaswho undergo In-Service Teacher education. The Table also
reveals that the ‘t’ value for the significance of difference between Rural and Urban
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Teachers towards Unfavourable Psychological/Behavioural aspect of Inclusive
Educationisfound to be 1.42 whichisnot significant at any level. Thefinding implies
that no significant difference was found between the rural and urban teachersin their
attitude towards Unfavourable Psychological/Behavioural aspect of Inclusive
Education.

Thus, the Hypothesis that there is no significant difference on the attitude of
Teachers towards Unfavourable Psychological/Behavioural aspect of Inclusive
Education in relation to their location is retained.
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Figure-4.Graphical Presentation of Mean and S.D value of Attitude of Rural
Teachers towards Unfavourable Psychol ogical/Behavioural aspect of Inclusive
Education.

Attitude of Urban and Rural Teachers towards Favour able Social and Parents
related aspect of Inclusive Education.

Table 5 Attitude of Urban and Rural Teachers towards Favourable Social and
Parents related aspect of Inclusive Education.

Location| N | Mean | SD | SEM | SED |t-value| Sig. level

Urban | 61 | 22.66 |3.36] 0.43 [ 0.45| -1.37 NS
Rural |132] 23.27 [2.67| 0.23

A perusal of the data vide Table 5 shows that there are 132 Rural and 61 Urban
Teacherswho undergo In-Service Teachers Education Aizawl District. The Table also
indicatesthat the ‘t’ value for the significance of difference between Rural and Urban
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Teacherstowards Favourable Social and Parentsrelated aspect of Inclusive Education
is found to be -1.37 which is not significant at any level. This finding implies that
thereisno significant differencein the attitude of urban and rural teacherstowardsthe
stated aspect of Inclusive Education.

Hence, the Hypothesis that there is no significant difference on the attitude of
Teacherstowards Favourable Social and Parentsrel ated aspect of Inclusive Education
with respect to their location is retained.
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Figure 5. Graphical Presentation of Mean and S.D value of Attitude of
Urban and Rural Teacherstowards Favourable Social and Parents related aspect
of Inclusive Education.

Attitude of Urban and Rural towar ds Unfavour able Social and Parentsrelated
aspect of Inclusive Education.

Table 6 Attitude of Urban and Rural Teachers towards Unfavourable Social
and Parents related aspect of Inclusive Education.

Location| N | Mean| SD | SEM [ SED [t-value| Sig. leve

Urban | 61| 53 | 15[ 019[0.25| 1.08 |NS
Rural |132] 5.02 [1.67]| 0.14

Analysisof the datavide Table 6 showsthat there are 132 Teachersin rural and
61 in urban areas who undergo In-Service Teacher education. The Table also reveals
that the ‘t’ value for the significance of difference between Rural and Urban Teachers
towards Inclusive Education is found to be 1.08 which is not significant at any level.
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The finding implies that no significant difference was found between the rural and
urban teachersin their attitude towards Unfavourable Social and Parentsrel ated aspect
of Inclusive Education.

Thus, the Hypothesis that there is no significant difference on the attitude of
Headmasters and Teachers towards Unfavourable Social and Parents rel ated aspect of
Inclusive Education with respect to their location is retained.
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Figure 6Graphical Presentation of Mean and S.D value of Attitude of
Rural and Urban Teachers towards Unfavourable Social and Parents related
aspect of Inclusive Education

Attitude of Urban and Rural Teacherstowards Favourable Curricular and Co-
Curricular related aspect of Inclusive Education.

Table7.Attitude of Urban and Rural Teacherstowards Favourable Co-Curricular
and Curriculum related aspect of Inclusive Education.

Location| N | Mean| SD | SEM | SED [t-value| Sig. level

Urban | 61 [ 20.69]2.11| 0.27 | 0.3 | -0.76 NS
Rural |132] 20.92 |1.94| 0.16

A perusal of the datavide Table 7 showsthat there are 132 Rural and 61 Urban
Teachers who undergo In-Service Teachers Education among the Secondary Schools
in Aizawl District. The Table also indicates that the ‘t’ value for the significance of
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difference between Rural and Urban Teachers towards Favourable Curricular and Co
- Curricular related aspect of Inclusive Education is found to be -0.76 which is
statistically not significant. Thisfinding impliesthat no difference was found between
the urban and rural teachers in their attitude towards the stated aspect of Inclusive
Education.

Hence, the Hypothesis that there is no significant difference in the attitude of
Teacherstowards Favourable Curricular and Co-Curricular related aspect of Inclusive
Education with respect to their locale is accepted.
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Figure 7 Graphical Presentation of Mean and S.D value of Attitude of
Rural and Urban Teachers towards Favourable Curricular and Co — Curricular
related aspect of Inclusive Education.

Attitudeof Urban and Rur al Teacher stowar dsUnfavour able Curricular and Co
- Curricular related aspect of Inclusive Education.

Table 8. Attitude of Urban and Rural Teacherstowards Unfavourable Curricul ar
and Co - Curricular related aspect of Inclusive Education.

Location| N [Mean| SD | SEM [ SED |t-value| Sig.level

Urban | 61 [ 10.572.39] 0.3 [0.32| -0.8 NS
Rural |132]10.83|1.97| 0.17

Analysis of the data vide Table 8, shows that there are 132 Teachersin rural
and 61 in urban areas who undergo In-Service Teachers education. The Table also
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reveals that the ‘t’ value for the significance of difference between Rural and Urban
Teacherstowards unfavourable Curricular and Co - Curricular related aspect of Inclusive
Educationisfoundto be-0.80 whichisnot significant at any level. Thefinding implies
that urban and rural teachers do not differ significantly in their attitude towards
Unfavourable Curricular and Co-Curricular related aspect of Inclusive Education.

Thus, the Hypothesis that there is no significant difference in the attitude of
Teacherstowards Unfavourable Curricular and Co-Curricular rel ated aspect of Inclusive
Education with respect to their location is retained.

12

B Urban

B Rural

- -

IWlean 50

Figure-8Graphical Presentation of Mean and S.D value of Attitude of
Rural and Urban Teachers towards Unfavourable Curricular and Co —
Curricular related aspect of I nclusive Education.

Discussion

It was found that with respect to locale, no significant difference was found in
the attitude of the Secondary Headmasters and Teachersin all the aspects of Inclusive
Education except in Favourable Psychological/Behavioural aspect of Inclusive
Education. The Mean scores of the Rural respondents are found to score higher in the
aspect of Favourable Psychological/Behavioural aspect of Inclusive Education.
Contradicting to the present finding Nayak (2008) study reveal ed that Urban Teachers
are found to be more positive in their attitude towards inclusive education than the
Rural Teachers. Similarly, Mandeep Kaur & Khushwinder Kaur (2015) also found
that there was significant difference between Rural and Urban secondary school
Teachers with respect to their attitude towards inclusive education, Hammond, et al
(2003) intheir study on Teachers' attitudestoward inclusion, found that Rural Teachers
either possess a negative feeling or uncertainty toward inclusion.
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Conclusion

In order to achieve the Education for All (EFA) targets and Millennium
Development Goalsit will not be possible without improving access to and quality of
education for children with disabilities. Implementation of inclusive education
immensely requires positive attitudestowardsinclusion and disability among Teachers.
Factorsthat were associated with positive attitudesincluded experiences with students
with disabilities and exposure to special education concepts. Principals, Teachers,
parents, community and administrators’ attitudesplay acrucial rolein carrying out the
programme of Inclusive Education successfully.
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- Work done with passion and sincerity hasits own reward.

- The contribution of such work may not be measureable immediately but its
fragrance may inspire generations to come.

- Ingtitutions are made by the sincere work of individuals who work for the
love of it.

- Let history judge the value of footprints of your work that you leave on the
sand of time.

- APJAbdul Kalam
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Satus of Implementation of RTE Act 2009 in Elementary Schoolsin
Mizoram: A Sudy

Diana Zorinsangi*
Lalhmasai Chuaungo**

Abstract

The Right of Children to Free and Compulsory Education Act which received
the assent of the President of India on 26™ August, 2009 came into force on 1% April
2010 in thewhole of India except the Sate of Jammu and Kashmir. In order to achieve
the aims set out in the Right to Education Act, 2009, Sate Governments are assigned
responsibilities where the state of Mizoram is not an exception. What is important
here is the aspect of implementation of the Act that raises some justifiable questions.
As RTE Act 2009 is applicable to elementary education, the status of implementation
of the Act in elementary schools has been a focus of the present study. The present
study mainly adopts descriptive approach to research. The sample composed of 104
elementary schools which were selected from the sample districts through random
sampling technique. Primary data about the status of implementation of the RTE Act
were collected by administering a questionnaire to Headmaster s of the sample schools.
Findings of the study reveal that certain serious provisions of the RTE Act 2009 have
not been implemented by elementary schools in Mizoram.

Key Words: Implementation, RTE Act 2009, Elementary school, Satus.

Introduction

For strengthening the social fabric of democracy, provision of equal opportunities
to all has been accepted since inception of the Republic. The * Directive Principles of
the State Policy’ enumerated in our Constitution lays down that the State shall provide
free and compulsory education to al children up to the age of fourteen years. With the
insertion of article 21A in the Constitution by the Constitution (Eighty-Sixth
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Amendment) Act, 2002 wherein it is provided that the State shall provide free and
compulsory education to all children of the age of six to fourteen years in such a
manner asthe state, by law, provides; it becameimperativeto enact alaw to implement
the provision of Article 21A of the Constitution. Consequently, the Right of Children
to Free and Compul sory Education Bill, 2008 was proposed which seeksto provide —

(8 That every child has aright to be provided full time elementary education of
satisfactory and equitable quality in a formal school which satisfies certain
essential norms and standards;

(b) ‘compulsory education’ casts an obligation on the appropriate Government to
provide and ensure admission, attendance and completion of elementary
education;

(c) ‘freeeducation’ meansthat no child ,other than a child who has been admitted
by his or her parents to a school which is not supported by the appropriate
Government, shall beliableto pay any kind of fee or charges or expenses which
may prevent him or her from pursuing and compl eting elementary education;

(d) Thedutiesand responsibilitiesof the appropriate Governments, local authorities,
parents, schools and teachersin providing free and compulsory education; and

(e) A system for protection of the right of children and a decentralized grievance
mechanism.

TheRight of Children to Freeand Compulsory Education Bill having been passed
by both the Houses of Parliament received the assent of the President on 26" August,
2009. It came on the Statute Book as THE RIGHT OF CHILDREN TO FREE AND
COMPULSORY EDUCATION ACT, 2009 (35 of 2009). India became one of 135
countries to make education a fundamental right of every child when the Act came
into force on 1% April 2010 (The RTE Act 2009).

In order to achieve the aims set out in the Right to Education Act, 2009, State
Governments are assigned responsibilities where the state of Mizoram is not an
exception. TheAct iswell-intentioned but certain debatable provisions and lacunae
therein require significant attention. What is more important is the aspect of
implementation of the Act that raises some justifiable questions. An attempt has been
made in the present study to address such issues. As RTE Act 2009 is applicable to
elementary education, the status of implementation of the Act in elementary schools
has been afocus of the present study.

Objective of the Study

To study and comparethe status of implementation of RTE Act 2009 in €lementary
schoolsin Mizoram in relation to management of schoolsi.e., government and private
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Operational Definitions of the Key Terms Used:

RTE Act: RTE Act means the Right of Children to Free and Compulsory Education
Act which provides education to all children in the age group of 6-14 years which
extends to the whole of India except the State of Jammu and Kashmir.

Satus: In the proposed study, status means the ‘state’ or condition with respect to
circumstances

I mplementation: Implementation means making something that has been officially
decided, start to happen or be used

Elementary Education: Elementary education means the education from first class
to eight class.

M ethodology of the Study

The present study mainly adopts descriptive approach to research. It isaso a
qualitativeresearch asthe dataare mainly analysed qualitatively. All elementary schools
inthe state of Mizoram (primary and upper primary or middle school sunder government
and private managements) constitute the population for the purpose of studying the
status of implementation of the RTE Act 2009 in elementary schoolsin Mizoram. Out
of eight districts of the state, four districts namely Aizawl, Lunglei, Champhai and
Mamit were randomly selected. The sample composed of 104 elementary schools
which were selected from the sample districts through random sampling technique.
The sample schools comprised of 63 Government and 41 private elementary schools.
Primary data about the status of implementation of the RTE Act were collected by
administering a questionnaire to Headmasters of the sample schools.

Tablel

Reservation of 25% of seatsin class-| and pre-school section for children belonging
to weaker and disadvantaged group in the neighbour hood

Government Private Elementary
SINo| Seat Reservation Elementary School School N=41
No. % No. %
1 [a8)25% of seats in Cl-I
alotted to children
belonging to BPL NA NA 0 0
family
b)No. of such children
admitted NA NA 0 0
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2 |a)25% of seats in pre-
school  dlotted to

children belonging to NA NA 0 0

BPL family

b)No. of children

admitted NA NA 0 0
3 |Amount of

reimbursement per NA NA 0 0

child

Reasons for not implementing the provision

1 [Provison not yet
insisted by the State - - 41 100%
Government
2 |Not applicable 63 100% - -

The data found in table 1 reveals that-

a)  None of the Government and private elementary schools in Mizoram makes
reservation of 25 per cent of seatsin class-| and pre-school section for children
belonging to Below Poverty Line (BPL) family who are declared by Mizoram
RTE Rules 2011 as weaker and disadvantaged group in the neighbourhood

b)  Theprovisionisnot implemented by 100 per cent of private elementary schools
asthe provision is not yet insisted by the State Government

¢) Theschoolsthat give*not applicable’ asthereason for not making the reservation
are all Government elementary schools

Although section 12 (c) of The Right of Children to Free and Compulsory
Education Act 2009 states “ An unaided school not receiving any kind of aid or grants
to meet its expenses from the appropriate Government or the local authority shall
admit in class 1, to the extent of at least 25 per cent of the strength of that class,
children belonging to weaker section and disadvantaged group in the neighbourhood
and provide free and compulsory education till its completion”, private elementary
schools do not implement this provision in the absence of instruction/insistence from
the State Government to do so while this provision is not applicable to Government
elementary schools.
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Table 2
Procedure of admission that the school follows
Government .
3 No Procedure of Elementary School ngﬁog: elilmleﬁary
Admission N=63 -
No. % No. %
1 |First comefirst serve 63 100% - -
2 |Admission test - - 16 39.02%
3 |Admission interview - - 41 100%
4 |Admission based on - - 23 56.10%
performance in
qualifying examination
The above table 2 reveal s that-
a)  Cent per cent of Government elementary schools admit students on first come

first serve basis.

b)  Admission test is conducted by 39.02 per cent of private elementary schools.

c) Admissioninterview isconducted by cent per cent of private el ementary schools

d) Admissionbased on performancein qualifying examination isadopted by 56.10
per cent of private elementary schools

Comparison

a)  While cent per cent of Government elementary schools admit students on first
comefirst serve basis, none of the private elementary school s apply this procedure

b)  Noneof the Government el ementary school s adopt admission test while majority
of private elementary schools adopt this method

c)  Whilenone of the Government elementary schools conduct admission interview,
cent per cent of private elementary schools conduct it

d) Whilenone of the Government elementary schools conduct admission based on

performance in qualifying examination, majority of private elementary schools
conduct it in thisregard

Although section 13 (1) of The Right of Children to Free and Compulsory

Education Act 2009 states, “ No school or person shall, while admitting a child subject
the child or hisor her parents or guardian to any screening procedure. Any school or
person, if in contravention of the provision of this section subjectsa child to screening
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procedure shall be punishable with fine which may extend to twenty-five thousand
rupees for the first contravention and fifty-thousand rupees for each subsequent
contraventions’ , cent per cent of private elementary schools subject a child or his or
her parents or guardiansto screening procedure at the time of admission by conducting
admission interview and some of them resorting to admission test based on qualifying
examination during the time of admission. Thus, government elementary schools are
better than private ones in the implementation of this provision of RTE Act.

Table 3

Number of schools promoting all the children to the next higher classes for the
new academic session

Government Private Elementar
9 No Promotion of Elementary School School N=41 y
" |Children N=63 a
No. % No. %

1 |Children expelled 63 100% 41 100%
from school during
the last academic
session

According to table 3, it is found that-

a  Magority of Government elementary schools, i.e., 80.95 per cent and private

elementary school, i.e., 90.24% promote al their children to the next higher
classes for the new academic session.

As per section 16 of The Right of Children to Free and Compulsory Education
Act 2009,” No child admitted in school shall be held back in any class or expelled
from school till the completion of elementary education”. While all the elementary
schools are expected to implement this provision, there are some Government and
private elementary schools which do not fully implement it due to children who are
too slow intheir studiesand irregular in attendance as claimed by them. The percentage
of schools implementing the ‘provision of not holding back children in any class' is
higher inthe case of private elementary schoolswhich impliesthat they are better than
government elementary schools in implementing this provision.
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Table4

Number of schools expelling children from school during the last academic
session

. Government Private Elementary
S No Promotion of Elementary School School N=41
' Children N=63
No. % No. %
1 |All children| 51 80.95% 37 90.24%

promoted to their
next higher classes
for the new
academic session

Table 4 shows that cent per cent of Government and private elementary schools
did not expel children during the last academic session.

As per section 16 of The Right of Children to Free and Compulsory Education
Act 2009,” No child admitted in school shall be held back in any class or expelled
from school till the completion of elementary education”. The table clearly reveas
that all sample Government and private elementary schoolsfulfil the provision of not
to expel the child from schooal till completion of elementary education.

Table5b

Actionstaken when sudentsbunk their classesand/or fail to dotheir homework and/
or indulgethemselvesin bad habitslike smoking, chewing of tobacco, drinking etc

Government .
. Elementary School Private Elementary
S No. Actionstaken N=63 School N=41
No. % No. %
1 [Make them kned down 15 23.81% 22 53.66%
on the floor
2 |Make them raise up both 17 26.98% 14 34.15%
their hands
3 [Scold them and yell at - - - -
them
4 |Slap them/pinch them - - - -
5 |Beat themwith astick - - - -
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6 [Inform the parents to 48 76.19% 41 100%
meet the
teacher/headmaster

7 |Give them good advice 63 100% 41 100%

not to repeat it in future
8 |Give them  specid 49 77.78% 30 73.17%
counselling

According to table 5, it is found that-

a)  Government elementary schools which consists of 23.81 per cent and private
elementary schoolscomprising of 53.66 per cent take action like make the students
kneel down on the floor when they bunk their classes and/or fail to do their
homework and/or indulge themselves in bad habits like smoking, chewing of
tobacco, drinking etc

b)  Actionlike making them raise up both their handsis practiced by 26.98 per cent
Government elementary schoolsand 43.15 per cent by private elementary schools

¢) None of the Government and private elementary schools adopt actions like
scolding the students and yelling at them, slap them/pinch them and beating
them with a stick

d) Mgority of Government elementary schools practice to inform the parents and
meet the teacher/headmaster and cent per cent of private elementary schools
practiceit in thisregard

e)  Cent per cent of Government and private elementary schools give the students
good advice not to repeat their bad actionsin future

f)  Mgority of Government and private elementary schoolsgive special counselling
for the misbehaviour caused by the students

Section 17 (1) of The Right of Children to Free and Compulsory Education Act
2009 states: “ No child shall be subjected to physical punishment or mental harassment.
Whoever contravenes the provision shall be liable to disciplinary action under the
service rules applicable to such person” . Government elementary schools are little
better than private elementary schoolsin implementing the above mentioned provision
which prohibits physical punishment and mental harassment. They arealso little better
in dealing with children by way of giving counselling to them. However, punishments
like making the children kneel down on the floor and raise up both their hands often
need to be adopted because of some children with unpleasant and unsavoury characters
where sample private schoolsarealittle better in taking actions. Informing the parents
to meet the teacher/headmaster, giving them good advice not to repeat it in future and
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giving them specia counselling are practised to alarge extent by majority of sample
Government, and private schoolswhere private schools are again better in thisregard.

Table 6
Implementation of Comprehensive and Continuous Evaluation
o er?w(;\rf;?msecnr:ool Private Elementary
SI'No.  |Implementation N—gs School N=41
No. % No. %
1 CCE calendar
prepared by SCERT| 63 100% 41 100%
isfollowed

Main activities undertaken by the students

1 Preparation of charts 60 95.24% 41 100%

2 Colouring/painting 28 44.44% 41 100%
3 Drawing 63 100% 41 100%
4 Clay modelling 63 100% 15 36.59%
5 Flower making 41 65.08% 25 60.98%
6 Stitching 34 53.97% 20 48.78%
7 Field visit 14 22.22% 31 75.61%

The datafound in table 6 reveal s that-

a)

b)

CCE caendar prepared by SCERT isfollowed by 100 per cent of Government
and private elementary schools

Magjority of Government elementary schooals, i.e., 95.24 per cent and cent per
cent of private elementary schools adopt an activity like preparation of charts
for CCE

Government elementary schools which consists of 44.44 per cent and cent per
cent of private elementary schools practice colouring/painting as an activity for
CCE

Cent per cent of Government and private elementary schools adopt activity like
drawing for CCE

Cent per cent of Government elementary schools and 36.59 per cent private
elementary schools practice clay modelling for CCE

Flower making is adopted by majority of Government and private elementary
schools
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g) Government elementary schools with 53.97 per cent and private elementary
schools with 48.78 per cent practice stitching as an activity for CCE

h)  Field visit is adopted by 22.22 per cent Government elementary schools and
75.61 per cent by private elementary schools

Section 29 (2) of The Right of Children to Free and Compulsory Education Act
2009 states: “ The academic authority, whilelaying down the curriculumand evaluation
procedure, shall take into consideration the comprehensive and continuous
understanding of knowledge and his or her ability to apply the same”. Government
and private elementary schools are equally good in following CCE calendar prepared
by SCERT. While private elementary schools are better in carrying out activitieslike
preparation of charts, colouring/painting and field visit, government el ementary schools
are better in undertaking the activities such as clay modelling, flower making and
stitching.

Findings:

1. RTEAct provision for ‘Reservation of 25% of seats in class-| and pre-school
section for children belonging to weaker and disadvantaged group in the
neighbourhood’ is not implemented by any elementary schoolsin Mizoram due
to non-insistence by the state government in the case of private schoolsand non
applicability of the provision for Government schools.

2. Whileall the sample Government schoolsapply only first comefirst servebasis,
majority of private schools still conduct admission test and admission based on
qualifying examination during the time of admission. Admission interview is
conducted by all the private schools. Whereas RTE Act 2009 prohibits any
screening procedure for admission, private schools still adopt screening
procedures. Thus, government elementary schools are better in the
implementation of the provision of RTE Act 2009 in this regard.

3. The percentage of schools implementing the ‘provision of not holding back
childrenin any class' is higher in the case of private elementary schools which
impliesthat they are better than government elementary schoolsinimplementing
this provision.

4. The RTE provision for ‘not to expel a child from school till completion of
elementary education’ isimplemented by cent per cent of Government and private
elementary schools

5.  Government el ementary schoolsarelittle better than private el ementary schools
inimplementing the provision of RTE Act which prohibits physical punishment
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and mental harassment. They are aso little better in dealing with children by
way of giving counselling to them. However, punishments like making the
children kneel down on the floor and raise up both their hands often need to be
adopted because of some children with unpleasant and unsavoury characters
where sample private schools are alittle better in taking actions. Informing the
parentsto meet the teacher/headmaster, giving them good advice not to repeat it
in future and give them special counselling is practised to a large extent by
majority of sample Government and private schools where private schools are
again better in thisregard

6.  All the Government and private schools follow CCE caendar prepared by
SCERT. Thus, they are equally good in following CCE calendar prepared by
SCERT. While private elementary schools are better in carrying out activities
like preparation of charts, colouring/painting and field visit, government
elementary schools are better in undertaking the activities such asclay modelling,
flower making and stitching.

Discussion and Conclusion

The study reveals that the provisions laid down for schools on the Right of
Children to Free and Compulsory Education Act, 2009 have been implemented in
both Government and private elementary schools. However, in the present scenario,
effectiveand full implementation of the provisionsisnot possible. Although provision
of reserving 25% of seats has been implemented in other states of India, private
elementary schools in Mizoram have not implemented this provision since the State
Government has not given them instruction to do so even after seven years since the
Act become in force. The State Government needs to look into this matter and take
remedial actionsto put this provision into practice to enable many children belonging
to Below Poverty Line (BPL) family have a chance to get admitted in good and €elite
private schools. Screening of children for admissionisstill adopted in private elementary
schools since mgjority of the parents prefer to admit their children in these schools
with the hope of getting more quality education. Since this is the case, Government
elementary schools are gradually losing their children year after year. Therefore, the
State Government needs to make a subtle and ingenious plan either to privatise the
Government elementary schools or bring total reformation in Government schools,
providing quality education, employing only trained and qualified teachers, renovation
of dilapidated schools buildings, rationalization of teachers especially in rural areas,
providing good and sufficient teaching learning aids and equipments, etc. If the
Government elementary schools are reformed, it will do away with the denia of
admission in privateelementary schools. Regarding the provision of nofailing allowed,
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still there are some schools in Government and private elementary schools which do
not implement this provision due to children who are too slow and backward in their
studiesand irregular in attendance causing negligencein their studiesthereby resulting
in the need for repetition of class. Repetition is done with the knowledge and consent
of the parents as claimed by these schools. Although Schoolsin both Government and
private adopt light punishments like making them kneel down on thefloor and raising
up both their hands, good practice like informing the parents to meet the teacher/
headmaster, give them good advice not to repeat it in future and special counselling
are practiced by magjority of the schools. Some children with unpleasant and unsavoury
characters need punishments to improve their character. Comprehensive and
Continuous Evaluation (CCE) cannot be effectively implemented especially in
Government elementary schools as it is cost effective, time consuming and require
more teachersin the schools. Since thereis never sufficient funding for its effective
implementation, some activitiesfor CCE are often left out. Since CCE isanimportant
step for nurturing and moulding the innate inborn talents of the children, the State
Government needs to take a major step by providing sufficient funds and placing
requisite number of teachers needed in every school.

Maximum awareness on RTE Act needs to be given not only to the teachers but
to the parentsand community members asthe State Government aloneisnot responsible
for its effective implementation. In this way, quality education is sure to arise from
Government and private el ementary schools where Government schools can be at the
same level with private elementary schools resulting in an effective implementation
of RTE Act, 20009.
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Adjustment Level of Mentally Retarded Adolescentsin Mizoram

R. Lathankhumi*

Abstract

Mentally retarded are special children. They are sub average intellectual in
functioning and have problems depending on their disability. The study tries to find
out the adjustment level of the mentally retarded adol escents. Personality Adjustment
Inventory tools by C.P Sharma has been used amongst the 120 mild and moderate
mentally retarded adolescents which consist of 64 boys and 56 girlsin the age group
between 13 — 19 years. The study found that the adjustment level of mentally retarded
adol escents was good. There was no difference in the adjustment level amongst boys
and girlsin the school going students and the Adjustment level was good amongst the
mentally retarded students.

Key words: Mentally Retarded, Adjustment, Adolescent

Introduction:

Education for children with mental retardation began with the attempt by a
French physician, Jean Marc Gaspard Itard (1775-1838), to educate an 11 year old boy
that had been found living as a savage in the woods.

India imported special education in the last two decades of the 19" century
through Christian missionaries. Education of the mentally retarded children began in
the late thirties.

In 1964, the Kothari Commission was the first education commission which
brought up the issue of children with special needs in the Plan of Action and gave
strong recommendationsfor including children with special needsinto ordinary schools.

In 1975, the government introduced the centrally sponsored scheme of Project
Integrated Education for the Disabled (PIED), which aim at providing educational

*R. Lalthankhumi, Assistant Professor, Govt Aizawl College, Aizawl, Mizoram.
Ph: 9436351712
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opportunities to learners with disabilities in regular schools, and to facilitate their
achievement and retention. This scheme was the liaison between regular and special
school to reinforce the integration process. This scheme enunciated by the Kothari
commission leads to 1. Reduction of cost of education and 2. Promotion of mutual
understanding between the handicapped and non handicapped.

Mentally Retarded:

“Mental Retardation means a condition of arrested or incomplete development
of mind of a person which is specifically characterized by sub normalality of
intelligence” (PWD Act of 1996)

Adjustment:

Adjustment means reaction to the demands and pressure of social environment
imposed upon the individuals. The demand may be external to which the individual
has to react. Adjustment is not passive submission to environmental conditions but a
progressive modification of them to suit one's needs and purposes

Rationale of the Study:

Mentally retarded individual s are candidatesfor avariety of social and emotional
problems. In particular, they often have problems making friends and have poor self
concept.

On reviewing the research dataon “ social and emotional adjustment of mildly
retarded children and adolescent”, Gardner’s (1966) research data shows that littleis
known concerning the type and frequency of occurrence of behavioral adjustment
problem among the mentally retarded. After taking thisrelated study, the investigator
triesto find out the adjustment level of mentally retarded adolescentsin Mizoram.

Objective of the Study:
1. To study the adjustment level of mentally retarded adol escents.
2. Tofind out the differences in adjustment level between boys and girls.

Sample:

The sample of the study comprised of 120 mentally retarded school going
adol escents ages between 13— 19 years. Educable mentally retarded adolescentswere
taken whose 1.Q level ranges from 40 to 69. The sample consisted of 64 boys and 56
girls.
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Toolsfor Data Collection:

Personality Adjustment Inventory (PAI) by C.P. Sharma was used for data
collection. Asthistoolsis not meant for mentally retarded adol escents, theinvestigator
with advice from Experts made the mentally retarded adolescents answer the
guestionnaire where they have to tick * Yes or ‘No’. The mentally retarded could
respond to the questionnaire. By using test retest method it was found out that the
reliability coefficient of correlation was 0.69. Hence PAI of C.P. Sharmawas used for
data collection.

Analysisand Interpretation of the Study:

Analysisand interpretation isdonein accordance with the objectives of the study
asfollows:

Objective 1 —To study the adjustment level of mentally retarded adolescents

Table-1
Adjustment level of mentally retar ded adolescents
SI.No Level Range Total
1 Low Jan-17 8
2 Medium| 17-34 105
3 High | 34-51 7
Total 120

Out of 120 mentally retarded adolescents, 105 students i.e 87.50 percent had
medium level of adjustment, 7 studentsi.e 5.83 percent had high level of adjustment
and 8 studentsi.e 6.67 percent had low level of adjustment.

Discussion: Mentally retarded adol escents can sometimesfeel disappointed. However,
they do not feel lonely when their friends are sitting beside them and do not feel fear
when they are alone. They do not have problem in meeting and talking to unfamiliar
persons. Physically also they are not generally weak or have tension. There is no
restlessness and are quite active.

Adolescents with mental retardation do not often have a feeling of sadness or
cry very soon. They do not get nervous in petty things nor get irritated with their
family members. Thisshowsthat they can adjust themselvesin educational, emotional,
health and social environment.

Objective 2- To find out the differences in adjustment level between boys and girls.
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Table—2
Gender differencein the adjustment level
S.No| Groups [ Mean S.D MD SED | T-Ratio |Sig. level

1 Boys 26.2 5.37
2 Girls 27.32 6.27

NS : Not significant

112 1.062 0.15 NS

Table 2 shows that Mean score of boys was 26.2 where as mean score of girls
was 27.32. The Standard Deviation of boys was 5.37 and the mean score of girlswas
6.27. The Standard Error of Difference between the two means of boys and girls was
1.062, and t-ratio of both boys and girlsis0.15

Fromthetableitisfound out that thereisno significant difference between boys
and girls on their adjustment level.

Conclusion :

Among the mild and moderate mentally retarded school going adolescents,
adjustment level is average. This can be due to the positive attitudes given by their
parents and society. At the same timein Mizoram, Church gives|ots of importanceto
the disabled. Some churches even have special Sundaysfor the disabled personswhere
the disabled are honoured and are given due recognition in the Church. The disabled
personsmingleand socialize at every level of church attendance. All thesearrangements
made by the church leaders and the acceptance shown by the society have resulted in
alarge degree of comfort and satisfaction amongst the mentally retarded adol escents.
Thus, they do not have adjustment problems in the society.
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Abstract

Language development is basic to not only the child’s scholastic performance
in all subjects but also to all cognitive processes- thinking, memory, reasoning and
problem solving. It is through language that children learn about their world and
then communicate their understanding to others around them. Review of some
researchesreveal sthat there have been few studies on language devel opment of children
conducted in India and abroad. Further, findings of few studies on language
devel opment of children conducted in some parts of our country are not relevant enough
for children in Mizoram as the state has a totally different social and cultural
backgrounds. Inview of this, the present study attemptsto find out the level of language
development of Mizo children who are in the group of 3 to 6 years. Cross-sectional
design of research was used for thisstudy. All the Mizo childreninthe age group of 3
to 6 yearsformed the population. A sample of 300 children in the age group of 3to 6
years was drawn from both urban and rural areas of Lunglei District in Mizoram by
following simple random sampling method. Observation and Assessment Schedule
for Preschool Children developed by Directorate of Teacher Education and SCERT,
Orissa adapted by the investigators was used for studying language devel opment of
Mizo children belonging to 3 to 6 age group. In language skills as a whole, Mizo
children between 3 to 6 yearswere strong in pre- reading experience, good in listening
and pre writing skills but weak in speaking skill. Certain measures for further
improvement of language devel opment were proposed in the study.
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I ntroduction

The acquisition of language is perhaps a child’s most complex and remarkable
accomplishment. Languagelearningisvital for achild sinceit servesvariousfunctions.
It isthe main mode of communication of information, intentions, thoughts and feelings
and at the same time helps to organize one's ideas and think systematically. It is,
therefore, basic to not only the child’'s scholastic performance in all subjects but also
to all cognitive processes- thinking, memory, reasoning and problem solving
(Healthofchildren.com., n.d.).

A dramatic accomplishment during early childhood period isthe acquisition of
language. In late infancy, children learn to say afew individual words and by paying
attention to context, they can also understand some of the languages used around
them. The size of the vocabulary increases and they begin to string words together in
short sentences. The ability to represent objects, people and events through language
devel ops about the same time as representation in children’sinitiation, play and other
actions (Landers, 2013).

From birth up to the age of five, children develop language at avery rapid pace.
The stages of language development are universal among humans. However the age
and pace at which achild reaches each milestone of language development vary greatly
among children. More than any other aspects of development, language devel opment
reflects the growth and maturation of the brain. After the age of six, it becomes much
more difficult for most children to learn language (Healthofchildren.com., n.d.).

It isthrough language that children learn about their world and then communicate
their understanding to others around them. Most children talk and learn to manipul ate
oral language and experience with words to convey meaning. Most children by the
age of four use the basic form and structure of their language appropriately. But like
all developments, the combination of environmental support and individual differences
in ability brings children of the same age to different language facilities. The ages
from two to five years are especially crucial in the process of acquiring language
(Landers, 2013).

Review of someresearchesrevealsthat there have been few studieson language
development of children conducted in Indiaand abroad. So far wein India, have been
making use of the normative data of other countries conducted in totally different
cultural and social backgrounds and have been basing our planning on the findings of
these studies. In many cases, these findings have been found to beinvalid or inapplicable
in our culture (Pankagjam, 1990).

Further, findings of few studies on language devel opment of children conducted
in some parts of our country are not relevant enough for children in Mizoram as the
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state has atotally different social and cultural backgrounds. Following foreign norms
or Indian norms of language development for child-rearing and planning of preschool
education for Mizo children is not psychologically sound. The prevailing curriculum
needs to be made more developmentally appropriate. Knowledge about language
development of Mizo children at early childhood stage from 3 to 6 years of ageis not
only just an empirical quest but also an essential practical prerequisite for planning
developmentally stimulating early childhood curriculum.

Findings of some studiesin other parts of the country have confirmed the positive
impact of attending preschools on language development of children. Whether attending
aparticular type of preschools has any impact in the learning of language is an issue
that also stirs the mind of the investigator.

The answersto these questions could be found only through research. However,
no study in this area has ever been conducted in Mizoram. It isin this context that the
present study has been undertaken. The findings are expected to serve as guidelines
for parents, teachers, researchers and the curriculum planners for early childhood
education.

Objectives of the Study
1.  To study the trend of language development of Mizo children in the age group
of 3to 6 years.

2. Tosuggest some measures for improvement of language development in Mizo
children of 3to 6 yearsold.

M ethodol ogy

Cross-sectional design of research was used for thisstudy. All the Mizo children
in the age group of 3 to 6 years formed the population for the present study. A sample
of 300 children in the age group of 3 to 6 years was drawn from both urban and rural
areas of Lunglei District in Mizoram by following simple random sampling method.
Observation and Assessment Schedulefor Preschool Children developed by Directorate
of Teacher Education and SCERT, Orissa adapted by the investigators was used for
studying language development of Mizo children belonging to 3 to 6 age group.

For observing Mizo children’s language skills, different questions along with
activities revealing their listening skill, speaking skill, pre- reading and pre- writing
experience were asked. Each question carried 1 tick mark and evaluation was done
according to their answers. To study their listening ability, questions along with activities
on identification of sound, listening span, comprehension and others were asked in
order toreveal their skills. If the child wasableto identify at least two or more sounds,
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one ‘tick’ mark was given and if lessthan two, ‘x’ mark wasgiven. Inlistening skill,
six questionswere asked and if the child was able to answer 5 to 6 questions correctly,
he or she was given Grade ‘A’. If he or she was able to answer 3 to 4 guestions
correctly, Grade ‘B’ was given and if a child answers less than 3 questions correctly,
Grade ‘C’ was given. For testing their speaking skills, 11 different questions and
activities revealing their pronunciation, ability to detect similar words and opposite
words, making correct sentences and others were assigned and Grades were given to
them based on their answers. For finding out children’s pre-reading experience, children
were asked to identify letters, pairs of cards, picture cards along with other activities
and evaluation was done according to their answers. For assessing pre-writing skill,
various activitiesinvol ving movements of hand and fingerswith eye-hand coordination
were assigned to children and grades were given based on their performance.

Analysis of Data

Table—1
Language Skills of Mizo Children in the Age Group of 3to 6 Years. N=300

GradeA | GradeB | GradeC
No.| % | No.| % | No. | %
Listening 140 [46.7 ]102 |34 |58 |19.3
Speaking 128 |42.7 |127 |42.3 [45 |15
Pre — Reading
Experience

Pre — Writing
Experience

Language Skills

192 (64 |77 |25.7 |31 |10.3

181 [60.3 |69 (23 |50 |16.7

Table 1 indicatesthat Mizo childrenin the age group of 3to 6 yearsare bestin
pre-reading skills as compared to other language skills. The percentage of children
obtaining Grade ‘A’ in pre-reading experience isas high as 64. The children are also
good in pre-writing experience as 60.3 per cent of them obtain Grade ‘A’. The fact
that more than 50 per cent of the children not able to get Grade A in speaking and
listening impliesthat these are the two skillsin which children areweakest. Only 42.7
per cent obtain Grade ‘A’ in speaking and 46.7 per cent in listening.
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Table- 2
Listening Skill of Mizo Children in the Age Group of 3to 6 Years N=300
. ) . Grade A GradeB GradeC
Listening Skill —. % NO. % NO. %

|dentification  of}, ) , 38 140 467 |46 153
Sound
Listening Span  [218 72.7 1 0.3 81 27
Comprehension 180 60 87 29 33 11

Listening skill isdivided into three categories namely, Identification of Sound,
Listening Span and Comprehension. The abovetablerevea sthat Mizo children between
3to6yearsarestrongin listening span as 72.7 per cent of the children obtained Grade
‘A’. They areweak inidentifying the sound as only 38 per cent of them scored Grade
‘A’. In Comprehension, 60 per cent got Grade ‘A’.

Table- 3
Speaking Skill of Mizo Children in the Age Group of 3to 6 Years. N=300
. : Grade A GradeB GradeC

Speaking Kl =000 TNe. | % | No. | %
Clear  Pronunciation
and Ability to Answer 263 |87.7 |37 |12.33|- -
Sequential Description| o a9 |4 133 |89 [297
Telling  Similar /
Another Words 14 |47 |69 [23 |217 |723
Telling OPPOSt®o0s 1gg |3 1 fos a1
Words
Naming Objects and
Making Sentences|241 (80.3 |2 0.7 |57 |19
Using Them
Recitation 263 |87.7 |3 1 34 |11.3
Correction of Wrong o5 817 las 1153 |o 3
Sentences

Speaking Skill is divided into seven categories as shown in table - 3. Mizo
children between the ages of 3 to 6 years are found strong in Clear Pronunciation and
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Ability to Answer and in Recitation. The above table showsthat 87.7 per cent of Mizo
children obtained Grade ‘A’ in these two skills. They are very weak in Telling Similar
or Another Words, 4.7 per cent of them scored Grade ‘A’ and 72.33 per cent scored
Grade‘C’. They areaso good in Correction of Wrong Sentenceswhich isrevealed by
81.7 per cent of the children scoring Grade ‘A’ and only 3 per cent of them scoring
Grade ‘'C’. In Naming Objects and Making Sentences Using Them, 80.33 per cent of
the children scored Grade ‘A’, 0.7 per cent scored Grade ‘B’ and 19 per cent scored
Grade‘'C’. In Sequential Description, 69 per cent of the children obtained Grade ‘A’
only 1.33 per cent obtained Grade ‘B’ and 29.7 per cent obtained Grade‘C’. InTelling
Opposite Words, 68 per cent of the children obtained Grade* A, only 1 per cent scored
Grade ‘B’ and 31 per cent scored Grade‘C'.

Table- 4
Pre- Reading Skill of Mizo Children in the Age Group of 3to 6 Years. N=300
Pre—Reading Grade A Grade B Grade C

Experience No. [% No. [% No. |%
Identification of Letters  |240 |80 - - 60 20
Matching Picture Cards
With Objects And Words 240 |80 ) . 60 20
Picking Out Picture Cards| 267 |89 ] i 13 11
Correctly

Pre- Reading Skill is divided into three categories as shown in table - 5. In
Picking Out Pictures Cards Correctly, Mizo children are found good among the three
skillsas 89 per cent scored Grade *A’, 11 per cent scored Grade ‘C’. In Identification
of Lettersand in Matching Picture Cards with Objects and Words, 80 per cent of the
children scored Grade‘A’, and 20 per cent scored Grade ‘' C’ as shown from the above
table.

Table-5
Pre- Writing SKill of Mizo Children in the Age Group of 3to 6 Years. N= 300

Grade A GradeB GradeC

Pre—Writing Skill No. % No. % No. %
Completion of Pattern 250 1833 |- - 50 16.7
Drawing Similar Designs [243 |81 - - 57 19
Drawing Picture Properly (225 |75 - - 75 25
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Table — 5 shows that Pre Writing Skill is divided into three categories. Mizo

children are strong in Completion of Pattern among the three categories, 83.33 per
cent scored Grade ‘A’ and 16 per cent scored Grade ‘' C’. In Drawing Similar Designs,
81 per cent of the children scored Grade* A’ and 19 per cent scored Grade‘ C’. Children
are bad in Drawing Picture Properly as compared to other categories, 75 per cent
scored Grade ‘A’ and 25 per cent scored Grade ‘C'.

Table-6

Age-Wise Break up of Language Skills of Mizo Children in the Age Group

of 3to6Years

Age- WiseBreak [Listen- |% |Speak- (% |Pre- Rea-ding|% |Pre- Wri-ting|%
Up & Grade [ing ing Ex-perience Ex-perience
A 14 37.8 8 21.6 15 40.5 9 24.3
3Years=37 |B 16 433 21 |56.8 13 35.2 12 32.4
C 7 18.9 8 21.6 9 24.3 16 43.3
A 16 216 12 [16.2 33 44.6 20 27
4Years=74 |B 27 365 41 (554 24 32.4 27 36.5
C 31 419| 21 |284 17 23 27 36.5
A 57 504| 50 [44.2 80 70.8 81 71.7
5Years=113|B 39 345| 48 |[425 28 24.8 27 23.9
C 17 151 15 |13.3 5 4.4 5 4.4
A 53 69.7| 57 75 62 81.6 70 92.1
6Years=76 (B 20 26.3| 18 [237 13 17.1 4 5.3
C 3 4 1 1.3 1 1.3 2 2.6

Table-6 showsthe year-wise breakup of scores of Mizo childrenin the age group

of 3to 6 yearsin different language skills.

@

(b)

(©

In listening skill, 6 years old children are good as 69.7 per cent scored Grade
‘A’. Children of five years old are aso good in listening skill, 50.4 per cent
scored Grade *A’. Children of 4 yearsold are found very weak in listening skill
rather than 3 years old children as only 21.6 per cent scored Grade ‘A’ while
37.8 per cent of 3 years old children scored Grade ‘A’.

In Speaking Skill, 4 years old children are found the weakest as compared to
other ages and only 16.2 per cent scored Grade ‘A’. Children of 6 yearsold are
found strongest in speaking skill, 75 per cent scored Grade ‘A’.

In pre- reading experience, six yearsold children are found strongest as 81.6 per
cent scored Grade ‘A’ and 3 years old children are found the weakest as only
40.5 per cent scored Grade‘A’. Children of 4 yearsold arealso found bad in pre-
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()

reading experience as 44.6 per cent of them scored Grade ‘A’. Children of 5
yearsold are also found good in this skill as 70.8 per cent scored Grade ‘A’

In pre- writing experience, 6 yearsold children arefound strong as92.1 per cent
scored Grade ‘A’ and 3 years old children are found very weak in this skill as
only 24.3 per cent scored Grade ‘A’

In listening and speaking skill, 3 years old children are found stronger than 4
years old children, this shows that age has no effect on listening and speaking
skill especially between the age group of 3and 4 years. However, in other skills,
older children gets higher percentage which showsthat age has effect in language
devel opment.

Major Findings of the Sudy

1.

Inlanguage skills, Mizo children between 3to 6 yearswere strong in pre- reading
experience as 64 per cent of them scored Grade ‘A’ and they were weak in
speaking skill asonly 42.7 per cent scored Grade ‘A’

Of the three listening skills, Mizo children of 3 to 6 years were found good in
listening span as 72.7 per cent scored Grade ‘A’ and they were weak in
identification of sound as only 38 per cent scored Grade *A’.

Among the seven categoriesof Speaking skill ,Mizo children werefound excellent
in clear pronunciation and ability to answer and in recitation as 87.7 per cent of
them scored Grade‘ A’ in these two skills. They werevery bad intelling similar/
another words as only 4.7 per cent of the children scored Grade ‘A’.

Mizo children of 3to 6 yearswere found strong in pre- reading experience. Out
of the three categories of Pre- reading experience, they were best in picking out
picture cards correctly as 89 per cent of them scored Grade* A’. Inldentification
of letters and in matching picture cards with objects and words, 80 per cent of
the children scored Grade ‘A’.

Mizo children of 3 to 6 years were found good in pre writing skill. They were
found strong in completion of pattern as 83.3 per cent of them scored Grade ‘A'.
And in another two skills, they were found good as they scored above 70 per cent.

In age-wise breakup of language skills, 6 years old Mizo children were found
strongest in all language skillsfollowed by children of 5yearsold. Children of
3 and 4 yearswerefound weak in language skillsespecially in speaking skill. In
listening and speaking skills, 3 years old children were found stronger than 4
yearsold children as 37.8 per cent of 3yearsold children scored Grade‘ A’ while
only 21.6 per cent of 4 yearsold children scored Grade ‘A’ in listening skill and
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21.6 per cent of 3 yearsold children scored Grade‘ A’ whileonly 16.2 per cent of
4 yearsold children scored Grade * A’ in speaking skill.

Suggestionsfor Further Improvement

The present study indicates that language development among Mizo children

who are in the age group of 3 to 6 years is quite satisfactory as a whole. However,
there are certain aspects of language development in which the development is not
satisfactory. For further improvement of language skills among the children, the
following activities and measures are suggested:

1.

Activities like storytelling, conversation, instructions, language games, etc.,
should be carried out to broaden children’s listening span and to develop their
listening comprehension.

To develop and enhance children’s speaking skills, activities like free
conversation, story making and telling, dramatization, language/vocabulary
games, free play and dramatic play should be organized in preschool or early
childhood education centres as well as at home.

Children need be given experiencesfor those competencieswhich will facilitate
the learning of reading when they enter class 1. These competencies include
visua discrimination (whichwill later makeit easy for the children to differentiate
between alphabets), sound/auditory discrimination (which will later help the
children to discriminate the sounds of different aphabets), visual-auditory
association (associating sounds with visuals e.g., picture-word matching) and
directionality (ahabit to attend to any task in the direction of left toright). Hence,
the programme for children of 3 to 6 years should include activities for each of
these specific competenciesfor example, activitieslike dominoes, picture-word
games, gamesinvolving identification and recognition of beginning sounds and
end sounds, word cardsfor visua discrimination, showing an oddman out activity
etc.

Making children of 3 to 6 years old ready for formal writing which should be
introduced only at the primary stage in class 1 is a very important objective of
early childhood education. To become ready for formal writing, a child should
have good mascular coordination of fingers, eye and hand, and al so competency
to differentiate between different shapes and forms. In view of these, it is
suggested that initially children should be given different creative activitieslike
drawing, painting, clay modeling, cutting and pasting for collage etc. These
should be given in addition to activities like threading beads, stringing leaves
together, etc; all of which foster finer muscle control and eye-hand coordination.
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By the time the child is four and a half years old, he should be given more
specific writing readiness activities like colouring in enclosed spaces, joining
dots, tracing, copying forms, pattern making, etc. These may be given initially
with chalks and crayons and only later with pencil, the use of which requires
finer coordination and control (Kaul, 1991).

Conclusion

Languageisthe main mode of communication of information, intentions, thoughts
and feelings and at the sametime helpsto organize one'sideas and think systematically.
Itis, therefore, basic to not only the child’s scholastic performancein al subjects but
also to all cognitive processes- thinking, memory, reasoning and problem solving.
Both teachers and parents haveimportant rolesto play for development of languagein
children who are in the age group of 3 to 6 years. It is their responsibility to expose
children to such environment where the children have opportunity to learn more
language skills. They should provide them with story books, picture books, etc and
should take them for excursion to the zoo, places of children’s interest, gardens, etc
and tell the names of new things to increase their vocabulary. It iswell known that
sense of loving builds up confidence and enhance the speech development in children
at thiosstage. Itisimportant for the teachers and caregiversto be affectionate, loving
and sympathetic towards children while teaching language or organizing activitiesfor
language devel opment.
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