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From the Desk of the Chief Editor

The significance of research and research-based papers presenting the outcomes of the
research is well-known among teachers of higher education institutions and needs no
exaggeration. The Editorial Board of Mizoram Educational Journal is bringing out Issues 3
and 4 of Volume IX of the journal in which 12 research-based articles are presented to the
readers.

The indispensability of parental support for overall development of children in general
and academic success in particular is undeniable. It is delightful to note that K. Lalhlimawmi,
F. Lalrinzuali and Vanlaldinpuia in their study reported that majority (95%) of parents of
high school students in Aizawl district of Mizoram gave high parental support to their children.
Apart from parental support, achievement motivation plays a significant role in achieving a
particular goal. The study on achievement motivation of prospective elementary school
teachers in Aizawl District conducted by D. Sangzuala, J. Lalsangzuala, L. Mishra and
Vanlaltanpuii came out with the finding that majority of the prospective elementary school
teachers had low academic achievement motivation. The finding is quite discouraging and
some measures for improvement of achievement motivation among them need to be taken.

The importance of online learning in today's education particularly at higher education
level is well recognized. A study of the attitude of undergraduate students towards online
learning in Aizawl was conducted by PoojaWalia and Vanlalhmangaihzuala which revealed
that most students had average attitudes towards online learning. Attitude towards e-learning
among B.Ed students of Mizoram University studied by C.Lalsangpuii, Vanlalruatfela Hlondo,
Vasty Lalthanpuii and Lalremsangi also revealed that the students had average attitude towards
e-learning and that there was no significant difference in their attitude with respect to their
gender or educational qualification.

It is well known that assessment and accreditation is the means through which higher
education in our country is monitored. A study conducted by H.Malsawmi, Ramhlupuii,
Zonunmawii, Estherine Lalrinmawii and Lalchhuanmawii reported that most of the college
teachers in Mizoram had a positive view of the assessment and accreditation in higher education
in the state. Some measures suggested by them are expected to bring about improvements in
the assessment and accreditation of higher education in Mizoram. The emphasis on student-
centred learning found in today's education may be the most important contribution of
constructivism. The paper on constructivism as an approach in teaching-learning process
contributed by Lalhruaitluangi and Nitu Kaur gives us insight into its approach and implication
on teaching-learning process. In a study on job satisfaction and value system of male and
female secondary school teachers in Mizoram, Lalzarmawii found that the male teachers' job
satisfaction was significantly related with their economic and social values whereas job
satisfaction of female teachers was found having a significant relationship with their economic,
social and religious values.
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The crucial role played by nutrition in the maintenance of health as well as the growth
and development of the body is well known. In this context, Laltanpuii, Vk Roy, S. Lukima
and H.T. Lalthanthuami studied feeding practice and malnutrition among under-five children
of Mizoram. The results showed that there was significant association between a child's
weight and height status and initiation of breastfeeding after birth and duration of breastfeeding
after the introduction of complementary feeding (P<0.05). Quality of life and depression
among caregivers of children with Attention Deficit Hyperactivity Disorder (ADHD) was
also studied by Lalawmpuia, Lalnunpuii and Zokaitluangi. Results revealed that parents of
ADHD scored lower than parents of children with no mental illness on psychological quality
of life whereas scores on depression were higher among parents of ADHD than parents of
children with no mental illness. The results revealed the high need for psychological
intervention among parents of ADHD.

Emotional intelligence has occupied a very important place in one's life as a high
emotional quotient helps to build relationships, reduce stress, and defuse conflict. A critical
study on emotional intelligence of higher secondary school students in Aizawl District carried
out by J. Lalhriatpuii, Francis L.R PuiaTlau and Venus Lalchhuanthangi came out with the
finding that majority of the students had a normal average level of emotional intelligence
which needs to be upgraded. In a study titled 'mother's religiosity prediction on the resilience
of their children', Lalhmingliani Hlondo and Zokaitluangi found that the mothers' religiosity
and the resilience in children had a significant positive correlation. Moreover, mothers'
religiosity had a role in predicting the resilience of their children. These findings portrayed
the importance of maternal religiosity on the resilience of their children.

Gautam Makwana carried out a study to consider the ways in which education might
change society. According to the findings, education is the cornerstone for bringing about
social change. The paper concludes that sociology is the intellectual foundation that directs
the course in the art and science of education; and teachers become protagonists of the change
in thought. Education shapes societies and people, thoughts, problem-solving, and life patterns,
leading to individual and social change.

Lastly, it is the wish of the Editorial Board of Mizoram Educational Journal that the
data and findings presented in this issue would meet the requirements of many readers in
their pursuit of knowledge and understanding.

Lalhmasai Chuaungo
Chief Editor

vi
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A Study of Parental Support among High School Students in
Aizawl District

K. Lalhlimawmi*
F. Lalrinzuali**
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Abstract

Parental support is an indispensable factor effecting the overall development of
children in general and academic success in particular. The present study examines
the parental support among high school students in Aizawl district. Stratified random
sampling technique was employed for collecting the data. The sample consisted of
140 parents (70 parents from Government school and 70 parents from Private school)
of Class 10 students in Aizawl district. The “Parental Support Scale” developed by
Shobha Nandwana and Dv.Nimmi Asawa was used to measure the parental support in
their children’s education. The findings showed that the majority of parents (95%)
had high parental support. However, no significant differences were found in the
parental support with regard to gender, educational qualification and the type of school.

Keywords: Parental support, children'’s education, high school students

Introduction

Family is the most important component in a child’s life among the influences
and factors that shape and affect a child’s existence. Families and parents care for their
children by meeting their needs and keeping them from harm from the moment they
are born. Children’s initial relationships are with their parents and family. They serve
as a child’s first teachers in life and serve as role models for experiencing and
comprehending them. Families are crucial in providing early care and education for
children, as well as ensuring that they are prepared to learn when they start school.
Therefore, parents that actively encourage their children’s growth and development
are successful parents since parents and families hold a major responsibility as far as
children’s education and upbringing is concerned (Durisic&Bunijevac, 2017). The

*K. Lalhlimawmi, Research Scholar, Department of Education, Mizoram University
**Dr. F. Lalrinzuali, Assistant Professor, Department of Education, Mizoram University
***Vanlaldinpuia,Research Scholar, Department of Education, Mizoram University
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opportunity for a child to grow more in life are provided by the way they are loved,
cared for, and nurtured at home. A family’s parenting style or method has an effect on
a child’s development similar to creating a foundation that may assist determine a
child’s future.

Children’s education depends on parental encouragement and support for learning
activities at home, as well as parental involvement in schools. In fact, a strong
relationship between parents and educators is the most impactful factor and indicator
of effective parental support and involvement (Davies, 1996; Emeagwali, 2009; Epstein,
2009). A positive relationship between home and school, no doubt fosters the education
and overall development of children (Edwards & Alldred, 2000; Henderson & Berla,
1994; Richardson, 2009; Sanders & Sheldon, 2009; Sheldon, 2009)..1t is one of the
most significant contributions that parents can make to their child’s development.
Parents can help their children in a variety of ways, including physical affection,
friendship, and consistent contact. Improving learning outcomes requires strong
collaborations between parents, families, and schools to enhance children’s learning.
Parents are their children’s first and most important educators.

Parental engagement, in its broadest sense, refers to collaborations between
families, schools, and communities aimed at boosting parental awareness of the benefits
of participating in their children’s education and equipping them with the necessary
skills. Muller (2009) writes, ‘“Family-school and community partnerships are redefining
the boundaries and roles of education.” They increase the capability of parents and
communities, as well as the settings in which children can learn more successfully. In
this sense, they extend education outside the classroom.

The education of a child begins at home. Parents are their first teachers and play
an important part in forming their personalities. A student’s actual learning is shaped
by a balance between home and school education. Assist them in their educational
endeavours and accompany them with sincere inspiration. Encouragement from parents
has played a critical role in the achievement of students. They play an important role
not just at home, but also in school.

Parents’ engagement in their children’s education begins at home, with parents
providing a secure and healthy environment, suitable learning opportunities, support,
and a positive attitude toward school. This can be seen in several studies (Greenwood
& Hickman, 1991; Henderson & Berla, 1994; Rumberger et al., 1990; Swap, 1993;
Whitaker & Fiore, 2001; Epstein, 2009)

Students with supportive parents are more successful, have a more favourable
attitude towards school, and have more self-esteem and self-confidence. Poor school
achievement, violent behaviour, high suspension rates, and poorer graduation rates

2
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can all result from a lack of parental participation. Increased parental participation is
the key to improving children’s academic performance.

Rationale of the study

Parental support is an indispensable factor in maximizing the potential of students
to succeed academically. Therefore, the enhancement of parental support in education
has become a fundamental issue in educational policy and research. Parental support
and partnerships between the family and the school have come to be regarded as one
of the most successful educational strategies by which student achievement is
guaranteed. Since research findings have established the correlation between parental
support and educational success, there is a focus on improving student success while
reducing educational inequities. However, current knowledge regarding the nature
and magnitude of the effects of parental support in secondary education is inconsistent
and limited in scope. Presently, although parental support has been widely supported
in educational policies and practices, its implications are not always clearly established.
Thus, the study aims to conduct further study into the parental support in children’s
education and to detect good practices. It will focus on the role played by the parents
of the students in the private and government school and on both male and female
students individually.

Research questions
The following research questions have been generated:

1. What is the level of parental support among the high school students in Aizawl
district?

2. What is the parental support of high school students of Aizawl district with
reference to gender?

3. What is the parental support of high school students of Aizawl district with
reference to parental qualification?

4.  What is the parental support of high school students of Aizawl district with
reference to type of school?

Statement of the problem

The problem has been stated as “A Study of Parental Support among High School
Students in Aizawl District.”
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Objectives
1.  To find out the parental support of high school students in Aizawl district.

2. To compare the parental support of high school students of Aizawl district with
reference to gender

3. To study and compare the parental support of high school students of Aizawl
district with reference to parental qualification

4.  To study and compare the parental support of high school students of Aizawl
district with reference to type of school.

Hypotheses

1. There is no significant difference of parental support of high school students of
Aizawl district with reference to gender.

2. There is no significant difference of parental support of high school students of
Aizawl district with reference to parental qualification.

3. There is no significant difference of parental support of high school students of
Aizawl district with reference to type of school.

Methodology

In the present study the researcher employs a descriptive survey method to find
out the differences if any, in parental support of parents of private and government
school students.

Population

The population consists of parents of Class 10 students within Aizawl District.

Sample

The sample of the study consisted of 140 parents where 70 parents were from
government schools and another 70 parents were from private schools.

Procedure of data collection

The investigator adopted a stratified random sampling technique for selecting
the samples. For the present study, the sample consisted of 140 parents (70 parents
from Government schools and 70 parents from Private schools) within Aizawl] district.
After getting permission from the researcher’s supervisor and the school authorities,

4
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the data were collected among the parents of high school (Class X) students. The
parents were asked to respond and choose the given options freely related to their
children’s education. The responses were kept strictly confidential and only used for
research purposes. Data obtained from the various sources were analysed using
descriptive statistics.

Tool used for data collection

In this research “Parental Support Scale” developed by ShobhaNandwana and
Dr.NimmiAsawa was used.

Analysis and interpretation

The respondents’ responses were categorised, collated, and analysed using the
established scoring methodology. Utilizing the proper statistical methods, data analysis
was accomplished. The results were meaningfully interpreted and presented in
accordance with the study’s goals and hypotheses as follows:

Objective no. 1: To find out the parental support of high school students in Aizawl
district.

The scores obtained from parents of Government and Private School Class 10
students on the ‘Parental Support Scale’ were scored and tabulated. Based on their
responses, parental support was classified into 2 levels as ‘High Parent Support’ and
‘Low Parent Support’ according to the norms of the scale. The scores above the 75
were categorised as high parent support and the scores below 74 were categorised as
low parent support. Thus, depending upon their scores, the respondents were considered
as having a High Parent Support (scoring 75 and above) and Low Parent Support
(scoring 74 and below).

The table - 1 presented reflects the level of parent’s support in their children’s
education in the Aizawl district.

Table No. 1
Level of Parental Support in their Children’s Education in Aizawl District
Category Range of Scores No. of Parents Percentage
High Parent’s Support 75 and above 133 95
Low Parent’s Support Below 74 7 5
Total 140 100
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Fig. 1
Level of Parental Support in their Children’s Education in Aizawl District

FPoints scored

Low Parent's Support

High Parent's Support

The table No. 1 and Fig. 1 shows that, as per the norms in the manual of the scale
out of the 140 parents of High school students in the Aizawl district, 133 parents
(95%) had high parent support, and 7 parents (5%) has low parent’s support.

Objective no. 2: To compare the parental support of high school students of Aizawl
district with reference to gender.

Hypothesis No.1 states: “There is no significant difference of parental support of
high school students of Aizawl district with reference to gender.”

Table No. 2 presents a comparison of parental support of high school students of
Aizawl district with reference to gender.
Table No. 2
Gender Wise Parental Support of High School Students in Aizawl District

Groups | Number| Mean SD MD SE MD | T value | Sig. Diff. [ P value
Male 88 8.9 1 7912 1 076 | 1285 | -0.838 | 0.108 | 0.40348
Female 52 8827 | 6.259

Not significant at .05 level
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Fig.2

Mean of Parental support of male and female parents of High School students
in Aizawl District

Points scored
100

75

Male Female

Table No.2 shows, the mean, SD and t-value of parental support of private and
government of high school students in Aizawl district.

As shown in table No. 2 the ‘t’ value for the significance of the difference between
the mean scores of male and female is -.838. The table shows no significant gender
difference (i.e. t=-.838; p=.40348) at 0.05 level. Further the table No. 2 and Fig.2
shows that based on the mean scores, female parents (88.27) have higher mean scores
than male parents (87.19) of High School students in Aizawl district.

Therefore, the null hypothesis (No.1) stating that there is no significant difference
of parental support of high school students of Aizawl district with reference to gender
is accepted.

Objective No. 3: To study and compare the parental support of high school students
of Aizawl district with reference to parental qualification

Hypothesis No.2 states: “There is no significant difference of parental support of
high school students of Aizawl district with reference to parental qualification.”

Table No.3 presents a comparison of parental support of high school students of
Aizawl district with reference to parental qualification.
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Table No. 3
Parental Qualification Wise Parental Support of High School Students in
AizawlDistrict.
Groups | Number| Mean SD MD SE MD | T value | Sig. Diff.| P value
Graduate 31 86.55 9.201
-1.342 1.494 -0.898 0.011 [ 0.37075
U‘;ﬂj‘fa 100 | 87.89 | 6.735

Not significant at .05 level
Fig.3

Mean of parental support of graduate and undergraduate parents of High
School students in Aizawl District

Points scored

100

758

25

Gradunte Undargradunte

From the table No. 3 the mean, SD and t-value of parental support of private
and government of high school students in Aizawl district.

As shown in table No. 3 the ‘t’ value for the significance of the difference
between the mean scores of male and female is -.898. The table shows no
significant gender difference (i.e. t=-.838; P=.37075) at 0.05 level. Further the table
No. 3 and Fig. 3 shows that based on the mean scores, undergraduate parents
(87.89) have higher mean score than graduate parents (86.55) of High School
students in Aizawl district.

Therefore, the null hypothesis (No.2) which states that there is no significant
difference of parental support of high school students of Aizawl district with
reference to parental qualification is accepted.

Objective no. 4: To study and compare the parental support of high school students
of Aizawl district with reference to their type of School
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Hypothesis No.3 states: “There is no significant difference of parental support of
high school students of Aizawl district with reference to School.”

Table No. 4 presents a comparison of parental support of high school students of
Aizawl district with reference to type of School.

Table No. 4
School Wise Parental Support of High School Students in Aizawl District.

Groups | Number| Mean SD MD |SE MD| T value [Sig. Diff.| P value
Private 70 87.38 7.315
Government 70 87.8 7.405

Not significant at .05 level

-0.41 | 1.244 | -0.333 1.244 | 0.73964

Fig.4

Mean of Private and Government School parents of High school students in
Aizawl District

Points scored

100
75
80
25
o . ———— —_ =

Private Sovernment

From the table No. 4 the mean, SD and t-value of parental support of private and
government of high school students in Aizawl district. \

As shown in table No. 4 the ‘t’ value for the significance of the difference between
the mean scores of male and female is -.333. The table shows no significant gender
difference (i.e. t=-.838; P=.73964) at 0.05 level. Further the table shows that based on
the mean scores, government school parents (87.80) have higher mean score than
private school parents (87.38) of High School students in Aizawl district.

Therefore, the null hypothesis (No.3) stating that there is no significant difference
of parental support of high school students of Aizawl] district with reference to School
is accepted.
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Major findings
Parental Support of High School Students in Aizawl District

1. Out ofthe 140 parents of High school students in the Aizawl district, 133 parents
(95%) had high parental support.

2. 7 parents (5%) were categorized as having low parental support.

3. The overall finding shows that the majority of parents had high parental support,
and it was also found that very few of them were found to have low parental support.

Parental Support of High School Students in Aizawl District with Reference to
Gender

There is no significant difference of parental support of high school students of
Aizawl district with reference to gender.

Parental Support of High School Students in Aizawl District with Reference to
Educational Qualification

There is no significant difference of parental support of high school students of
Aizawl district with reference to educational qualification.

Parental Support of High School Students in Aizawl District with Reference to
their Type of School

There is no significant difference of parental support of high school students of
Aizawl district with reference to type of school.

Recommendations
As per the findings of this study, the following recommendations have been given:

1. Parental support is one factor that has been consistently related to a child’s
increased academic performance. So, the parents should try to involved and assist
their child in their academic activities for better development of their child.

2. Parents should have a positive attitude and support towards their children’s
education as it can inspire and empower the child to develop good learning habits.

3. The parents should try to understand the emotional and intellectual needs of their
children. 4. The parents should be involved in decision making regarding policy and
management of the school.

10
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5. School administrators and policy makers should continue to investigate ways to
increase a parental support about their child’s education and demonstrate to parents
that their action is related to their child’s academic performance.

6.  School principal/head may set time in the curriculum for team building exercises
between students, teachers and parents.

Conclusion

The majority of the parents had high support in their children’s education at the
High School in Aizawl district. It was discovered that mothers were more active in
their children’s schooling than fathers. Therefore, schools should prepare parents and
inform them of'the requirements for their full participation in their children’s education.
In an effort to show their children love and affection, both parents should try to spend
as much time as possible with them. It will assist in establishing a favourable learning
environment for their kids at home.
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Abstract

Achievement motivation plays a significant role in achieving a particular goal.

High level achievement motivation drives an individual to get better performance in
examination. This study attempts to find out the achievement motivation of prospective
elementary school teachers in Aizawl district. The present study employs a descriptive
survey method by aiming to determine the achievement motivation among prospective
elementary school teachers from Aizawl district. By studying 180 population, the current
investigation had been carried out in terms of gender; locale and academic achievement.
The Academic Achievement Motivation Test Scale (AAMT-st) standardized and
constructed by TR Sharma was used to collect, measure and analyse data. It was
found that majority of the prospective elementaty school teachers had low academic
achievement motivation. No significant difference was found with regards to gender
and locale while, weakly positive correlation had been found with regards to academic
achievement.

Keywords: Achievement motivation, prospective elementary school teachers, Aizawl
district
Introduction

Achievement motivation can significantly influence the teaching effectiveness
of educators. Teachers with high levels of achievement motivation are likely to be
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more committed, enthusiastic, and proactive in their teaching methods, which can
positively impact students’ learning outcomes.

Denhardt (2008) argued that motivation is not directly observable. Motivation is
an inherent condition that drives individuals to act in specific ways to achieve specific
goals and objectives. It is not easily manipulated or imposed externally, as it originates
within the thoughts and emotions of individuals. It is important to note that motivation
differs from satisfaction; while satisfaction is rooted in the past, motivation is forward-
looking.

Generally speaking, Achievement motivation is expectancy of finding satisfaction
in mastery of different and challenging performance whereas in the field of education,
in particular it stands for the pursuit of excellence. (Chauhan, 2004). Prospective
elementary school teachers with strong achievement motivation may create a more
engaging and stimulating learning environment. This, in turn, can contribute to increased
student motivation, participation, and academic achievement.

Rationale of the study

There are a lot of students seeking admission into the pre-service course of study
for preparation to elementary school teachers. At the same time, the available seat is
very limited as compared to those qualified students attempting to study the said course.
Due to this, many students who are inspired to study pre-service elementary teacher
education course were not be able to fit in the course. Meanwhile, there may be many
students who are qualified and intelligent on the ground of their knowledge and capacity,
but those students may not have motivation to become teacher in their future occupation.
In fact, due to some limitation in the ground of employment opportunity, many students
try to enter into the field of teaching. In such a situation, it may be difficult for the
authorities to identify who are well motivated to become a teacher or not. And it seems
that, those who have no zeal to become a teacher may not have strong desire to achieve
in the pre-service course of study.

Investigating achievement motivation provides insights into the commitment and
satisfaction levels of prospective teachers with their chosen career path. Understanding
the factors that drive individuals to become teachers can inform strategies to enhance
job satisfaction and reduce attrition rates. Therefore, attempt has been made to study
achievement motivation of prospective elementary school teachers in Aizawl district.

Objectives of the study

1. To study the levels of achievement motivation of prospective elementary school
teachers in Aizawl District.
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2. To compare the achievement motivation of prospective elementary school teachers
in relation to their gender.

3. To compare the achievement motivation of prospective elementary school teachers
in relation to their locale.

4. To examine whether there is significant relationship between achievement
motivation of prospective elementary school teachers and their corresponding
academic achievement.

Hypotheses of the study

1. There exist different levels of achievement motivation among prospective
elementary school teachers.

2. There is no significant difference between the achievement motivation of male
and female prospective elementary school teachers.

3. There is no significant difference between achievement motivation of urban and
rural prospective elementary school teachers.

4.  There is no significant relationship between the Academic Achievement and
Achievement Motivation of prospective elementary school teachers.

Method of study

In the present study, the investigator attempts to find out the achievement
motivation of prospective elementary school teachers with their corresponding academic
achievement. The study adopted descriptive survey study aiming to determine the
achievement motivation. The variable to study is achievement motivation, academic
achievement, gender and locale.

Population of the study

All the students presently studying the course of pre-service teacher education in
Aizawl District constitute the population. So, the total number of students studying
pre-service teacher education course comprises of the population of the study. Since,
there is only one institution offering the said course, the investigator, without choosing
sample, select the whole population for study following census method for collection
of data. In this case, the investigator selects all the students present at the time of
collecting data.

15



Mizoram Educational Journal Vol. IX, Issue 3&4

Table No. 1
Distribution of Respondents as per their gender
Population
Total
Male Female ot
63 117 180

Tools for the study

In the present study, the Achievement Motivation has been measured with regards
to academic achievement, gender and locale of the prospective elementary school
teachers. To measure the Achievement Motivation, the Academic Achievement
Motivation Test Scale (AAMT-st) (2018) standardized and constructed by TR Sharma
was used. The test booklet contains thirty-eight (38) statements. Each of the statement
has two options; the subjects choose the one which is correct according to them.

The investigator refers to the records of the institution and the examination result
of pre-service teacher education from Mizoram Board of School Education for obtaining
the number of students and academic achievement record respectively.

Procedure of data collection

The investigator personally administers the AAMT-st questionnaire and
information to the selected sample. The subjects were informed to answer the question
honestly. Their answers should not be based on what they think they should feel but
based on how they actually feel. And they were told to tick the boxes provided for
options in each of the statements.

Analysis and interpretation

Objective wise analysis and interpretation of the result had been carried out as
follows:

Objective No 1. To study the levels of achievement motivation of prospective
elementary school teachers in Aizawl District.

The levels of achievement motivation as per the responds by prospective
elementary school teachers is depicted in the following table.
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Table No. 2

Total Scores on Achievement Motivation

SL. No Classification Score N Percentage
1 |High Academic Motivated 33 or above 1 0.56%
2 |Average Academic Motivated 26— 32 35 19.44%
3 |Low Academic Motivated 25 or below 144 80%
TOTAL 180 100%

As depicted in the table No. 2 majority of the population falls under the category
of Low Academic Motivated containing as much as 144 subjects out of 180 which
comprises 80 % ofthe population. On the other hand, the total number of populations
which scores fall under the High Academic Motivated was only less than one per cent
containing only 1 number of populations. There were 19.44 per cent of the population
whose score comes under the category of Average Academic Motivated. Hence, it can
clearly be seen that there exist different levels of achievement motivation among
prospective elementary school teachers.

Objective No. 2. To compare the achievement motivation of prospective elementary
school teachers in relation to their gender.

The difference between male and female prospective elementary school teachers
upon the level of Achievement Motivation was calculated by applying statistical
methods of t-test. The result was depicted in the following table.

Table No. 3

Comparative Analysis of Achievement Motivation of Male and Female
Prospective Elementary School Teachers

Gender N Mean SD |Std. Error Mean t M Remarks
(2-tailed)
Male 63 23.16 4.64 0.58493 0.304 0.761 Null Hypothesis
Female 117 22.97 3.71 0.34312 accepted
Total 180

The mean score of female prospective elementary school teachers on achievement
motivation is 22.97 with standard deviation 3.71; the mean score of male prospective
elementary school teachers on achievement motivation is 23.16 with standard deviation
4.64.
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Table No. 3 showed that the t-value for the significant difference between male
and female prospective elementary school teachers in Aizawl District towards their
achievement motivation. As seen from the table, the achievement motivation between
63 males and 117 females yielded a t-value of 0.304 with 178 degrees of freedom and
the corresponding p-value is 0.761. Since, the calculated t-value is less than the criterion
t-value and p-value is more than 0.05, it was observed that gender did not have a
significant influence on achievement motivation of prospective elementary school
teachers. Therefore, the null hypothesis, which indicates there is no significant difference
between the achievement motivation of male and female prospective elementary school
teachers should be accepted.

Objective No. 3. To compare the achievement motivation of prospective elementary
school teachers in relation to their locale.

The difference between urban and rural prospective elementary school teachers
upon their scores of achievement motivation was done by using statistical method of
t-test.

Table No. 4

Comparative Analysis of Achievement Motivation of Urban and Rural
Prospective Elementary School Teachers

Std. Error Sig. (p)
Local N M SD t R k
ocale can Mean (2-tailed) emarks
Urban 77 22.86 3.99 0.45498 0.504 0.615 Null -
Rural 103 23.17 4.1 0.40464 Hypothesis
Total 180

Table No. 4 shows that the mean score of urban prospective elementary school
teachers on achievement motivation is 22.86 with standard deviation 3.99; the mean
score of rural prospective elementary school teachers on achievement motivation is
23.17 with standard deviation 4.10.

The t-test was conducted to assess the potential difference in achievement
motivation between prospective elementary school teachers from urban and rural
backgrounds. The calculated t-value from 77 urban and 103 rural prospective elementary
school teachers is 0.504, and the corresponding p-value is 0.615. This implies that
there is no significant difference in achievement motivation between urban and rural
prospective elementary school teachers as the calculated t-value is less than the criterion
t-value and the corresponding p-value is more than the 0.05. Hence, the null hypothesis
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which indicates there is no significant difference between achievement motivation of
urban and rural prospective elementary school teachers should be accepted.

Objective No. 4. To examine whether there is significant relationship between
achievement motivation of prospective elementary school teachers and their
corresponding academic achievement.

Comparative analysis of Achievement Motivation and Academic Achievement
ofthe prospective elementary school teachers was performed by using statistical method
of Pearson’s Product Moment of Coefficient of Correlation.

Table No. 5

Correlation Between Achievement Motivation and Academic Achievement of
Prospective Elementary School Teachers

Group Achievement Academic
(N =180) Motivation Achievement
Achle.ven.lent 1 0142
Motivation
Acadermic 0.142 1
Achievement

A Pearson product-moment correlation coefficient was used to assess the
relationship between achievement motivation and academic achievement among
prospective elementary school teachers. Table No. 5 shows correlation of achievement
motivation and academic achievement among prospective elementary school teachers,
it was found to be positive (r = 0.142). Although the correlation coefficient suggests a
positive relationship between the two variables, the low magnitude of the correlation
indicates that the strength of this relationship is relatively weak. Thus, there existed a
low positive correlation between these two variables, which implies that as the
achievement motivation of prospective elementary school teachers increased, their
academic achievement was also slightly increased and vice versa.

Conclusion

The present study had been carried out from prospective elementary school
teachers studying at DIET Aizawl representing Aizawl District. Since, there is one
institution in the investigated area, the study needs not to be delimited. Thus, all the
prospective elementary school teachers studying at the particular institution constitute
the population of the study.
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In order to carry out the study, the investigator used the Academic Achievement
Motivation Test Scale (AAMT-st) standardized and constructed by TR Sharma. The
result of public examination faced by the population which was conducted by Mizoram
Board of School Education was also used to obtain information regarding their academic
achievement.

The test was administered to 180 subjects who were present and respond the test
at the time of collection of data. By analyzing and interpreting the result, statistical
techniques like Mean, Median, Standard Deviation, t-test and Product Moment
Coefficient of Correlation were used.

After successful carry out of the investigation, the hypotheses were tested by
obtaining the scores and the academic performance of the population with the help of
appropriate statistical techniques. The statistical tools used to test the hypotheses reveal
that all the null hypotheses to find out the differences that may exist among variables
need to be accepted. However, the null hypothesis on the relationship between
achievement motivation and academic achievement of prospective elementary school
teachers needs to be rejected as there is relatively weak correlation.

References

Chauhan, S. S. (2004). Advanced Educational Psychology. Vikash Publication House Pvt.
Ltd. (pp. 222-225).

Chetri, S. (2014). Achievement Motivation of Adolescents and Its Relationship with Academic
Achievement. International Journal of Humanities and Social Science Invention, 3(6),
08-15.

Denhardt, R. B., Denhardt, J. V., &Aristigueta, M. P. (2008). Managing Human Behavior in
Public and Nonprofit Organizations. Sage Publications, Inc. Journal of Personality
and Social Psychology, 47, 944-952.

Dhall, S. (2014). A Study of Academic Achievement among Adolescents in relation to
Achievement Motivation and Home Environment. Journal of All India Association for
Educational Research, 26(1), June 2014,

Gupta, R. (2014). Study on Self-Concept, Academic Achievement and Achievement Motivation
of the Students. IOSR Journal of Humanities and Social Science (IOSR-JHSS), 19(5),
Ver. II (May 2014), 88-93. e-ISSN: 2279-0837, p-ISSN: 2279-0845.

Koul, L. (2009). Descriptive Research. Vikas Publishing House Pvt. Ltd., E. 28, Sector — §,
Noida — 201301 (UP) India (pp. 103-130).

20



Achievement Motivation of Prospective Elementary School Teachers in Aizawl District

Sarangi, C. (2015). Achievement Motivation of the High School Students: A Case Study
among Different Communities of Goalpara District of Assam. Journal of Education
and Practice, 6(19), 140—144. ISSN 2222-1735.

Sharma, T. R (2018). Manual for Academic Achievement Motivation Test (AAMT-st), National
Psychological Corporation, Agra.

21



Mizoram Educational Journal Vol IX, Issue 3&4, Sept-Dec 2023

ISSN (P): 2395-731X
ISSN (O): 3139-9541

A Study of the Attitude of Undergraduate Students towards Online
Learning in Aizawl

Pooja Walia*
Vanlalhmangaihzuala**

Abstract

Online learning can serve many students at a significantly lower cost than
traditional classroom-based instruction. By utilizing virtual classes and digital
resources, educational institutions can reach a wider audience without the constraints
of physical infrastructure and logistical limitations. Attitude is a powerful determinant
of their predisposition or inclination to respond with positive or adverse reactions.
The purpose of the present study was to assess the attitude of undergraduate students
towards online learning concerning three variables, viz., Gender, locale, and stream
of study—the study sample comprised 150undergraduatestudents from Pachhunga
University College, Aizawl City. Data were collected through the ‘Attitude Towards
E-learning Scale (ATLES) developed and standardized by Dimple Rani. It was analyzed
through t-test and two-way ANOVA. The study revealed that most students have average
attitudes towards online learning. Further, it is revealed that attitudes towards e-
learning among college students were independent of Gender and location, while it is
dependent on the stream of the study. Science undergraduate students have a more
favorable attitude toward online learning than Arts students.

Keywords: Attitude, Online-learning, Gender, Locality, Stream of the Study.

Introduction

Learning is a multifaceted and dynamic process that involves the acquisition of
freshinsights, comprehension, cognitive frameworks, behavioral patterns,
competencies, ethical principles, personal inclinations, and preferences. It encompasses
a broad spectrum of activities and experiences through which individuals expand their
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intellectual capacity, broaden their horizons, and develop a repertoire of abilities and
perspectives that shape their world views and actions.

E-learning encompasses using electronic media and information and
communication technologies (ICT) in education. It encompasses various educational
technology tools and approaches and is increasingly recognized as an advanced
paradigm for higher education. The term E-learning encompasses a wide range of
pedagogical methods and strategies that continually evolve to meet the needs of both
students and educators. The advent of the internet and its educational applications
have significantly impacted how learners approach learning. Newton (2003) states
that the e-learning system encompasses three primary domains. Firstly, it aims to
enhance access to education and training, making it more widely available and
accessible to learners. Secondly, it strives to improve the quality of teaching and
learning experiences, employing technological advancementsto enhance
educationaloutcomes. Lastly, it recognizes the importance of higher education
institutions adapting andmaintaining a competitive edge in an evolving market, ensuring
they meet students’ changing demands and preferences.

Online learning, also known ase-learning, refers to an educational approach that
leverages the power of the internet, allowing students to receive instruction and engage
in learning activities within an entirely virtual environment. Initially emerging in the
1990s, coinciding with the advent of the internet, online learning gained significant
traction in distance education. However, its influence has since expanded, particularly
within higher education. Online learning or e-learning primarily utilizes devices such
as laptops, smartphones, and tablets, with smartphones being the preferred choice for
most students (Muthuprasad etal., 2021).

In its multifaceted nature, attitude encompasses an individual’s subjective lens
throughwhich they perceive and evaluate a specific concept, entity, individual, or
circumstance. Itis a powerful determinant of their predisposition or inclination to
respond with positive or adverse reactions. As a psychological construct, attitude delves
into the intricate processes of perception and evaluation, shaping one’s over all outlook
and subjective judgment. It goes beyond mere observation and analysis, incorporating
deeply in grained beliefs, values, experiences,and social influences that influence how
individuals approach and interpret ideas, objects, individuals, or situations.

Justification ofthe Study

Recent trends show that online learning has gained massive popularity due to its
ease ofaccess (Doley & Das, 2021). It provides the opportunity for students to learn at
their comfortand requirements. It accommodates everyone’s needs and helps
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communicate concepts and ideas. It is cost-effective compared to traditional learning
forms because learning through this mode happens quickly and easily (Doley & Das,
2021). Due to the comprehensive set of benefits, online learning has become quite
popular and appreciated amongst students world wide. Konwar’s (2017) study shows
that students who have used e-learning asa learning strategy have gotten higher marks
or percentages than the fewer users of the e-learning strategy. Therefore, to improve
students’ e-learning performance and feelmore comfortable using e-resources, it is
essential to make them aware of its importance and utility (Konwar, 2017). Hence, the
present study helps to know how the students reacted and thought about e-learning
and their attitude. A review revealed that most students are showing average level of
attitude toward online learning (Dhas2017; Fouzdar& Behera,2017; Khan, 2017).

Few studies (Dhamija, 2014; Zabadi & Alawi, 2016; Konwar, 2017;Gupta &
Sharma,2018; Saoetal.,2018; Sahuetal.,2022) found that undergraduate male students
generally hold less positive attitudes towards e-learning compared to undergraduate
female students. Concerning locality, few studies (Konwar, 2017; Ghatak & Das, 2021;
Fouzdar & Behera,2017; Lalsangpuii et al.,2023) reported no significantdisparityin
attitudes between urban and rural students. However, it is essential to note that Doleyand
Das (2021) reported a significant difference in attitudes towards e-learning between
urban and rural students in their study. According to their findings, urban under graduate
students exhibited a more positive attitude toward e-learning than their rural counter
parts. Some variations were reported about the stream as a categorical variable by
Periasamy (2019), Nachimuthu (2020) and Lalsangpuii (2023). Periasamy (2019)
identified significant differences among Language, Arts, and Science B.Ed. Trainees.
The Science trainees hold more favorable attitudes toward online learning. Similarly,
Nachimuthu (2020) found a significant difference between the attitude of student
teachers belonging to Science and Arts streams towards online learning. Further,
Lalsangpuii et al. (2023) reported that science stream prospective teachers have a
more favorable attitude towards e-learning than Arts stream.

In contrast, Fouzdar & Behera (2017) reported a significant difference in favor
of PG Arts students over PG Science students in their study. On the other hand, Ghatak
and Das (2021) discovered no significant difference in attitudes toward online learning
among arts and science undergraduate students.

The findings of the studies mentioned above are provided results in both directions
with regard to categorical variables. There is a need to conduct more scientific
investigation to get clear picture. With regard to geographical location, the investigators
found a very limited study (Lalsangpuii et al., 2023) conducted in Aizawl City.
Lalsangpuii et al., 2023 conducted study on prospective teachers at primary level.
There is much scope to find the attitude of northeast undergraduate students towards
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online learning. All of the above-stated reasons encouraged the investigator to conduct
the present study.

Objectivesofthe Study
1. To studythe attitude of undergraduate students towards online learning in Aizawl.

2. To compare the attitude of male and female undergraduate students towards
onlinelearning.

3. To compare the attitude of urban and rural undergraduate students towards online
learning.

4. To compare the attitude of arts, science, and commerce stream undergraduate
studentstowardsonline learning.

HypothesesoftheStudy

1. There exists no significant difference between the attitudes of male and
femaleundergraduatestudentstowards online learning.

2. There exists no significant difference between the attitude of urban and rural
undergraduate students towards online learning.

3. There exists no significant difference among the attitude of arts, science and
commercestream undergraduatestudents towards onlinelearning.

Methodology
Research Design

The investigator adopted a descriptive method for the study. A survey was
conducted to study the attitude of undergraduate students towards online learning.

Sampling

In the present study, the population comprises all the students of undergraduate
colleges located in Aizawl City. There are 12 undergraduate colleges for traditional
courses like Bachelor of Arts, Science, and Commerce in Aizawl] city. Out of 12 colleges,
Pachhunga University College was selected for drawing samples because this is the
only college in Aizawl city where all three streams, i.e., Arts, Science, and Commerce,
are available. Stratified random sampling was used to select the undergraduate students
from the three streams stated above. A sample of 150 undergraduate students, 50 from
each stream, were selected for the present study.
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Tool Used

The tool used for the present study was the Attitude Towards E-learning Scale
(ATLES) developed byDimpal Rani in 2015. The scale consisted of four major areas,
viz.,1.E-Learning interest, 2.Usefulness,3. Easeof e-learning, and 4. E-learning
confidence. The scale is five — a five-point scale with 65 positive and negative items.
The reliability of the scale was found by the Test-Retest method. The correlation
coefficient was+0.87, which is significant at a .01 significance level.

ProcedureofDataCollection

The investigator systematically conducted the tests online, using Google Forms
and offline. The students were asked to respond and choose the given options freely
related totheir attitude towards online learning or e-learning. They have been told that
their responses were kept confidential and only used for research.

Analysis and Interpretation

To study the attitude of undergraduate students, the researchers classified the
scores ofthe individual students according to the norms given in the ATLES manual.
The Mean score and Standard Deviation were also computed. The objective-wise
analysis is presented below;

I. Attitudeofundergraduatestudentstowardsonlinelearning

Raw scores were converted into z-scores to assess the attitude toward online
learning among undergraduate students; the level of attitude ranges from Extremely
high, High, Above average, Average, Below average, Low, and Extremely low towards
e-learning. Table 1 and Figure 1 present the attitude level of under graduate students.

Tablel
Level of Attitude of Under graduate Students Towards Online-learning
Grade |Levelof Attitude [ No.of Students | Perce ntage
A ExtremelyHigh 4 2.67
B High 14 9.33
C AboveAverage 25 16.67
D Average 58 38.67
E BelowAverage 40 26.67
F Low 2 1.33
G ExtremelyLow 7 4.67
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Table 1 reveals that most undergraduate students (38.67%) have an average attitude
toward online learning, followed by those with below-average attitudes (26.67%). It
can also be observed that while 1.33 % have a low attitudetoward online learning,
very few of the undergraduate students have extremely high (2.67%),high (9.33%),
above average (16.67%), and extremely low (4.67%) attitude towards online-learning.

Levelof Undergraduate Student’s AttitudetowardsOnline Learning

Extremely High Above Average Below Low Extremely

Figure 1Level of Undergraduate Students’ Attitudetowards Online Learning

II. Attitude of Undergraduate Students’ toward online learning with respect
to Gender

The mean scores of male and female students are presented in Figure 2, which
shows a difference concerning Gender. The meanscore of female undergraduate students
(208.3) toward online learning is greater than that ofmale students(206.71). A t-test
was applied to study the significance of the difference. Table 2 compares the level of
attitudes towards online learningwithrespect to Gender.
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Figure 2 Attitude of undergraduate students towards online learning with respect
toGender.

Mean Score of Male and Female Students’ Attitude towards Online Learning

W Mean

206

ale Female

Table2
The AttitudeofUndergraduateStudentstowardsOnline Learningwith respect to
Gender
Significance
Gender | N | Mean SD t-value df level
ceve

Male 81 | 206.71 | 14.1162
Female | 69 | 208.3 14.33089

0.49 149 Notsignificant

Table 2 shows that the t-value is 0.49, which is less than the critical value, i.e.,
1.96 at a 0.05 level of significance. Therefore, the null hypothesis, “There exists no
significant difference between the attitude of male and female undergraduate students
towards online learning,” is accepted. Although the Mean score of both male (206.71)
and female students(208.3) indicates that female students have a slightly more favorable
attitude towards online learning, the difference is not statistically significant, which
means that there is no significant difference between the attitude of male and female
undergraduate college students towards online-learning. Hence, male and female
undergraduate students havethe same attitude toward online learning.
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III. AttitudeofUndergraduateStudentstowardsonline learningwith respect
tolocale

Mean scores of urban and ruralstudents are presented in Figure 3, which shows
a difference with respect to locale. The meanscoreofurban undergraduatestudents
towardsonline learningismorethan that ofrural students. A t-test was applied to study
the significance of the difference. Table 3 compares the level of attitudetoward
online learningwith respect to locale.

Mean Score of Urban and Rural Students’ Attitude towards Online learning

B Mean

Rural Urban

Figure 3Attitude of undergraduate students towards online learning with respect
tolocale

Table3
Comparison of Rural and Urban Undergraduate Students’ Attitudes towards
Online Learning
Locality| N Mean SD t-value df Significance level
Rural 49 202.47 15.66
Urban 103 209.78 | 13.053

0.0032 149 Notsignificant

The t-value is 0.0032, which is significantly less than the critical value, i.e., 1.96
at 0.05 level of significance. Therefore, the null hypothesis, which states that “There
exists no significant difference between the attitude of urban and rural undergraduate
students towards online learning,” is accepted. Although the Mean score of both
urban(209.78) and rural students (202.47) indicates that urban students have a slightly
more favorable attitude towards online learning, the difference is not statistically
significant, which means that there is nosignificant difference between the attitude of
urban and rural undergraduate college students towards online learning. Hence, urban
and rural under graduate students have the same attitude towards online learning.
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IV. Attitude of Undergraduate Students towards online learning with respect
to the academicstream

The mean scoresof Arts, Science, and Commerce students are presented in Figure
4, which shows a differencewith respect to the academic stream. The mean score of
Science students is more than that of Commercestudents towards online learning.
Further, the mean score of Commerce students is more thanthat of Arts undergraduate
students’ attitude toward online learning. Table 4presents the mean scores of students’
attitude levels towards online learning with respectto the stream. One-way ANOVA
was applied to study the significance of differences among the three groups.Furthert-
testwasappliedtoseethesignificantdifferencebetween the two groups. Tables 4 to 8
compare the level of attitude towardsonline learningwith respect tothe academic stream.

Figure 4 Attitude of undergraduate students towards online learning with respect to
academic stream

Table4

Comparison of Mean Scores of Undergraduate Students’ Attitude towards
Online Learning Concerning AcademicStream

Group N Sum Mean | Variance SD
Science 50 10580 211.6 193.67347| 13.91
Commerce 50 10305 206.1 204.58163 14.3
Arts 50 10232 204.64 | 196.43918 | 14.01
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Table 4 presents the means cores of undergraduate students’ attitudes toward online
learning based on their academic streams: Science, Commerce, and Arts. The mean
scores for the Science, Commerce, and Arts groups are 211.6, 206.1, and 204.64,
respectively. There is a difference among the mean scores of the three student groups;
however, one one-way ANOVA and t-test were applied to test the significant difference.

TableS

Comparison of Undergraduate Students’ Attitude towards Online Learning
Concerning Academic Stream

Source of Variation SS df MS F P-value | F critical Value
Be-tvsjeenGroups 1347.053 2 673.53 3398 0.0361 3.058
WithinGroups 29140.02 147 198.23

Table 5 compares under-graduate students’ attitudes toward online learning across
the different academic streams. The analysis considers the variation both between
the groups and within the groups.

i.  Between Groups: The F-statistic, calculated as the ratio of between-group MS
to within-group MS, is 3.398. The critical value of the F-statistic at 0.05 significance
level is 3.058. Further, the p-value as sociated with this F-statistic is 0.0361, indicating
a statistically significant difference in the attitude towards online learning a cross the
academic streams.

ii. Within Groups: The variation within the groups is measured using the sum of
squares (SS), 29140.02. The degree off reedom (df) for within groups is 147. The
mean sum of squares (MS) is calculated by dividing the SS by the respective degrees
of freedom.

Table 6
ComparisonofScienceandCommerce Stream Students’Attitudes towardsOnline
Learning
Academic Stream N Mean| SD df t-value [ Significance level

Science 50 211.6 13.91 08 1.948 Notsignificant
Commerce 50 206.1 14.3

Table 6 shows the t-value is 1.948, which is much less than the critical value, i.e.,
1.96 at a 0.05 level of significance. Therefore, the null hypothesis, which states that
“There exists no significant difference between the attitude of science and commerce
undergraduate students towards online learning,” is accepted. Although the Mean score
of both science (211.6) and commerce students (206.1) indicates that science students
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have a slightly more favorable attitude towards online learning than commerce students,
the difference is not statistically significant, which means that there is no significant
difference between the attitude of science and commerce undergraduate college students
towards online learning. Hence, science and commerce undergraduate students have
the same attitude towards online learning.

Table7
ComparisonofCommerceandArtsStream Students’Attitudes towardsOnline
Learning
Academic Stream N Mean SD df t-value [Significance level
Commerce 50 206.1 14.3 08 0.51 Notsignificant

Arts 50 204.64 14.01

Table 7 shows that the value is 0.51, which is much less than the critical value,
i.e., 1.96 at a 0.05 level of significance. Therefore, the null hypothesis, which stated
that”There exists no significant difference between the attitude of arts and commerce
undergraduate students towards online learning,” is accepted. Although the mean score
of both commerce (206.1) and arts students (204.64) indicates that commerce students
have a slightly more favorable attitude towards online learning thanarts students, the
difference is not statistically significant, which means that there is no significant
difference between the attitude of commerce and arts undergraduate college students
towards online learning. Hence, commerce and arts undergraduate students have the
same attitude toward online learning.

Table 8
Comparison of Science and Arts Stream Students’ Attitudes towards Online
Learning
Academic Stream N Mean SD df t-value | Significance level
Science 50 211.6 13.91 08 249 Significant
Arts 50 204.64 14.01

Table 8 shows the t-value is 2.49, which is greater than the critical value, i.e.,
1.96 at a 0.05 level of significance. Therefore, the null hypothesis, which stated that
“There exists no significant difference between the attitude of science and commerce
undergraduate students towards online learning,” is rejected. Therefore, a significant
difference exists between the attitude of science and arts undergraduate college students
towards online learning. The mean score of science students (211.6) is greater than
that of art students (204.64). Hence, science undergraduate students have a more
favorable attitude towards online learning than arts students.
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Findings of the Study

1. It is found that undergraduate students have different attitudes towards online
learning. Data reveals that 38.67% have an average attitude towards online-
learning, 26.67% below average, 1.33 % have a low attitude, very few of the
undergraduate students have extremely high 2.67 %, 9.33% high, 16.67% above
average, and 4.67% extremely low.

2. It was found that there is no significant difference in the attitude of male and
female undergraduate students towards online learning. Both male and female
undergraduate students have the samelevel of attitude towards online learning.

3. It was found that urban and rural undergraduate students’ attitudes towards online
learning are the same. Urban and rural undergraduate students have the same
attitude towards online learning.

4. Tt was found that there is a significant difference in the attitudes of Science,
Commerce, and Arts students towards online learning.

5. Tt was found that science and commerce undergraduate students’ attitudes towards
online learning are the same. Both science and commerce undergraduate students
have the same level of attitude toward online-learning.

6. It was found that commerce and arts undergraduate students’ attitudes towards
online learning are the same. Both commerce and arts undergraduate students
have the same level of attitude towards online learning.

7. Tt was found that there exists a significant difference in the attitude of science
and arts undergraduate students towards online learning. Science students have a
more favorable attitude toward online learning than arts students.

Discussion

The findings revealed that most undergraduate students have an average attitude
towards online learning. These findings align with previous studies conducted by Dhas
(2017), Fouzdar and Behera (2017), and Khan (2017), which reported that the majority
ofundergraduate students exhibited an average level of attitude towards online learning
or e-learning. This consistency between the present study and previous research adds
weight to the validity and generaliz ability of the findings.

Further, the findings revealed no significant difference between the attitudes of
male and female undergraduate students towards online learning. These findings align
with the results of previous studies conducted by Doley & Das (2021), Ghatak&
Das(2021). Further, the findings revealed that urban and rural undergraduate students’
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attitudes towards online learning are the same. These results are consistent with previous
studies conducted by Konwar (2017), Ghatak & Das (2021), and Fouzdar & Behera
(2017), which also found no significant disparity in attitude between urban and rural
students. However, it is essential to note that Doley and Das(2021) reported a significant
difference in attitudes towards e-learning between urbanand rural students in their
study. According to their findings, urban undergraduate students exhibited a more
positive attitude towards e-learning than their rural counter parts.

Further, the findings revealed a significant difference among the attitudes of
Science, Commerce, and Arts students towards online learning. It is revealed that
Science and commerce students’ attitudes are the same. Similarly, commerce and
art students’ attitudes are the same. However, a significant difference in attitudes
towards online learning was found when comparing Science and Arts students. This
finding is consistent with Periasamy, 2019; Nachimuthu2020; and Lalsangpuii, 2023.
Findings of of the present study concerning stream of study are not aligned with the
findings of Fouzdar & Behera, (2017). They reported a significant difference in favor
of PG Arts students over PG Science students in their study. On the other hand, Ghatak
and Das (2021) discovered no significant difference in attitudes toward online learning
among arts and science undergraduate students, which is also different from the findings
of'the present study.

Conclusion

Online learning can serve many students at a significantly lower cost than
traditional classroom-based instruction. By utilizing virtual classes and digital resources,
educational institutions can reacha wider audience without the constraints of physical
infrastructure and logistical limitations. This scal ability allows for efficiently
disseminating high-quality educational materials to a broad student population.

Further more, online learning fosters digital literacy skills, equipping students
with essential competencies required in the digital age. Through interactive multimedia
resources, online discussions, and personalized instruction, students develop critical
thinking, problem-solving, and collaboratives kills, which are highly valued in today’s
work force.

The positive attitudes towards e-learning observed among college students in
the present study highlight the recognition of the potential benefits associated with
this educational approach. College students are increasingly familiar with technology
and are eager to embrace innovative learning methods that align with their digital-
native characteristics. E-learning empowers students to take charge of their learning
journey, providing them with the tools and resources to engage actively in the learning
process.
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It is also revealed that attitudes towards e-learning among college students were
independent of Gender and geographic location but dependent of academic stream,
therefore, it is essential to acknowledge that individual experiences and academic
factors that may influence students’perceptions and acceptance of e-learning. Therefore,
educational institutions and policy makers must consider students’ diverse needs and
preferences when designing and implementing online learning initiatives. In conclusion,
the present study’s findings emphasize the transformative potential of online learning
in the current educational landscape. Online learning provides a flexible, accessible,
andcost-effective education, connecting students globally and empowering them to
take control of their learning journey. By lever aging the positive attitudes towards
online learning among college students, educational institutions can further enhance
the quality of education and better prepare students for the challenges and opportunities
of the digital era.
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Abstract

The present study was conducted to assess and compare the attitude towards e-
learning among B.Ed (Bachelor of Education) students of Mizoram University. Census
survey method was adopted in which 138 samples were collected. Attitude Towards E-
learning Scale developed by Dimpal Rani was used for collecting data. The result
revealed that B.Ed students of Mizoram University has average attitude towards e-
learning and that there is no significant difference in their attitude with respect to
their gender or educational qualification.
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Introduction

Education may be defined as a systematic planned instruction that occurs in school.
The term ‘education’ holds a very wide definition. Education is not confined within
the four walls but goes beyond. In today’s technological world, knowledge about
technology and electronic devices are as important as textbook knowledge considering
the contribution it has in teaching learning processes.

The core definition of education is provided as rising up, guiding out, or making
evident a pupil’s innate potentialities. Education is defined as any act or event that has
a formative influence on an individual’s personality. In general term, education is
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defined as the lifelong process of acquiring new knowledge and skills through both
formal and informal exposure to information, ideas, and experiences.

One of the most important challenges of education in a modern culture is to keep
up with technological advancements in getting relevant knowledge from trusted e-
resources. The term e-learning refers to the use of electronic tools or devices that help
and support instructional and learning practice in the education system (Thakkar &
Joshi, 2017).

Rationale of the study

The current study will help in determining the attitudes of B.Ed (Bachelor of
Education)students at Mizoram University to investigate the viewpoint on e-learning
and to obtain reflective information regarding the value and contribution of e-learning
in their studies. This study will help students’ educational demands for e-learning, and
students will also be able to apply the subject-based on their needs in other sectors. In
addition to conventional education at educational institutions, the importance of e-
learning-based education will steadily grow, and the pace of social progress will be
assured by digital method teaching-learning. It will be a learning paradigm that uses
digital technology to improve students’ knowledge and abilities. E-learning will help
students in their education processes in a very productive way.It will enable the usage
of technology and electronic devices and provides access to useful resources. In order
to understand and seek for further requirements to take relevant proceedings, it is
important to assess the attitude towards e-learning and make comparisons based on
gender and educational qualification.

Review of Related Literature

Gopal and Anandan (2013) conducted a study on “Attitude towards e-learning in
Classroom Instruction among the B.Ed. Students at Colleges of Education”. The study
reveals that the Total Mean value is 53.03 out of maximum value of 100 which is
found to be average. This result indicate that the B.Ed. Students are having lesser
attitude towards e-learning for the Classroom Instruction. Also it was found that there
was no significant difference between the mean scores of the attitude of B.Ed students
towards e-learning for classroom instruction with respect to gender.

Behera, Sao and Mohamed (2016) conducted a study on “Attitude of B.Ed Student-
Teachers towards E-Learning”. From the study it was reveal that the calculated t-value
was 0.38 which is less than the table value at both 0.01 and 0.05 level of significance.
Hence, there is no significant difference between male and female B.Ed College Student-
Teachers in respect of their attitude towards E-learning. It may be due to the fact that
both male and female student-teachers gave equal importance to e-learning.
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Doley (2020) conducted a study on “A study on B.Ed Trainee’s attitude towards
e-learning”. The study reveals that B.Ed trainees have different levels of attitudes
towards e-learning. The data reveals that 58% students have positive attitude, 7%
negative and 35% have neutral attitude towards e-learning. The study also concluded
that there is no significant difference in the attitude of B.Ed students towards e-learning
between male and female members, which shows that the attitude of B.Ed students of
male and female students have positive attitude towards e-learning.

Rajesh and Stanley (2022) in their study “Attitude towards E-Learning among
the B. Ed, Teacher-Trainee in Pondicherry Region”, resulted that the attitude towards
e-learning of B.Ed teacher-trainee in Pondicherry region is favorable.

Kataria and Mishra (2019) conducted a study on “Analysis Of Teacher-Trainees
Attitude Towards E-Learning”. The study found that the mean attitude scores of male
and female teacher-trainees in Punjab towards e-learning are 297.88 and 305.17,
respectively. It shows that both male and female teacher-trainees in Punjab have a
positive attitude towards e-learning, with male teacher-trainees having a more positive
attitude than female teacher-trainees.

Objectives of the study

1. To assess the attitude towards e-learning among B.Ed students of Mizoram
University.

2. To compare the attitude towards e-learning among B.Ed students of Mizoram
University with respect to their gender.

3. To compare the attitude towards e-learning among B.Ed students of Mizoram
University with respect to their educational qualification.

Hypotheses

1. There is a significant difference in the attitude towards e-learning among B.Ed
students of Mizoram University with respect to their gender.

2. There is a significant difference in the attitude towards e-learning among B.Ed
students of Mizoram University with respect to their educational qualification.

METHODOLOGY

In the present study, Descriptive Survey Method was adopted and Census Survey
was employed for collecting data.
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Population and sample

The population of the present study comprised of all B.Ed students of Mizoram
University (MZU). The respondents were divided into two groups- one, based on gender
i.e., male and female; and the other, based on educational qualification, i.e., between
graduates and post graduates. The following table shows the profile of B.Ed students
in MZU based on the two mentioned groups.

Table 1 : Profile of B.Ed students in Mizoram University

Groups Number of prospective Percentage
Gender Male 57 138 41.3
Female 81 58.7
Educational qualification Graduate 40 138 28.99
Post graduate 98 71.01

Tools used for data collection

Attitude Towards e-learning Scale, which was developed by Dimpal Rani was
used for collecting data. It is a standardized tool to measure the Attitude Towards e-
learning. The mentioned scale is categorized into four major areas: e-Learning interest,
usefulness, ease of e-learning and e-learning confidence. The positive and negative
type which total to 65 items have been distributed in these mentioned four areas. The
scale is a five point scale. Strongly Agree, agree, undecided, disagree and strongly
disagree are the five point of scaling, which comes with separate scoring for the positive
and negative items.

Data was collected using Attitude Towards E-Learning Scale developed by Dimpal
Rani, which is a standardized tool to assess e-learning attitudes. This scale has four
categories: e-Learning interest, usefulness, ease of e-learning and e-learning confidence.
A total of 65 items, consisting of positive and negative have been distributed in these
mentioned four areas. It is a five point scale consisting of Strongly Agree, Agree,
Undecided, Disagree, and Strongly Disagree, that comes with separate scoring for the
positive and negative items.

Statistical technique used

The data collected has been analyzed using statistical techniques namely Mean,
Standard deviation and t-test.
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Data analysis and interpretation

The collected data were analyzed and interpreted according to the objectives of
the study.

Objective No.1:To assess the attitude towards e-learning among B.Ed students of
Mizoram University.

To assess the attitude towards e-learning among B.Ed students of Mizoram
University, the whole sample of B.Ed students were grouped into different levels of e-
learning accordingto the norms given in the manual of ‘Attitude towards e-learning’,
prepared by Dimple Rani. Extremely high, High, Above average, Average, Below
average, Low and Extremely low are the different levels of e-learning. Table No.2
reveals the distribution of B.Ed students on the basis of analysis of data.

Table 2: B.Ed students’ level of attitude towards e-learning

Sl. No Z-Scores Frequency |Percentage [ Level of attitude towards e-learning |

1 +2.01 and above 2 1.45 Extremely High

2 +1.26 to +2.00 1 0.72 High

3 +0.51 to +1.25 9 6.52 Above Average

4 -0.50 to +0.50 58 42.03 Average

5 -1.25 to -0.51 45 32.61 Below Average

6 -2.00 to -1.26 20 14.49 Low

7 -2.00 and below 3 2.17 Extremely Low

Total 138 100

Table 2 reveals that majority of the B.Ed students of Mizoram University (42.03%)
have average attitude towards e-learning, followed by those having below average
attitude towards e-learning (32.61%). It can also be observed that very few of the B.Ed
students haveextremely high (1.45%), high (0.72%), above average (6.52%) and
extremely low attitude (2.17%) while 14.49% have low attitude towards e-learning.

Objective No.2:To compare the attitude towards e-learning among B.Ed students of
Mizoram University with respect to their gender.

To compare the attitude towards e-learning among B.Ed students with respect to
their gender, the respondents have been categorized as male and female. The hypothesis
which stated that ‘There is a significant difference in the attitude towards e-learning
among B.Ed students of Mizoram University with respect to their gender’ was converted
into a null hypothesis which states that, ‘There is no significant difference in the attitude
towards e-learning among B.Ed students of Mizoram University with respect to their
gender’. To test this null hypothesis, a t-test was conducted and comparison was made
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between male and female B.Ed students in Mizoram University. The Mean and the
Standard Deviation were also calculated and t-test was used to test the Mean difference,
the detail of which has been shown in the following table.

Table 3:Comparison of e-learning attitude between male and female B.Ed students
of Mizoram University

Gender |No. of Students | Mean |Standard Deviation| SED |t-value df Slgrll;ﬁcealnce
N
Male 27 22522 60.65 835 | 1.007 | 136 | Not Significant
Female 81 216.81 20.56

Table 3 shows the comparison of the level of e-learning attitude between male
and female B.Ed students in Mizoram University.

The calculated t-value was found to be 1.007with degrees of freedom 136, which
is smaller than the critical value at the required level of significance.

Hence, the null hypothesis,‘There is no significant difference in the attitude
towards e-learning among B.Ed students of Mizoram University with respect to their
gender’is accepted.

Objective No.3:To compare the attitude towards e-learning among B.Ed students of
Mizoram University with respect to their educational qualification.

In order to compare the attitude towards e-learning among B.Ed students with
respect to their educational qualification, the respondents have been grouped into
graduates and post-graduates. The hypothesis which stated that ‘There is a significant
difference in the attitude towards e-learning among B.Ed students of Mizoram
University with respect to their educational qualification’ was converted into a null
hypothesis which states that, ‘There is no significant difference in the attitude towards
e-learning among B.Ed students of Mizoram University with respect to their educational
qualification’. For testing this null hypothesis, a t-test was conducted and comparison
was made between graduate and post graduate B.Ed students in Mizoram University.
The Mean and the Standard Deviation were calculated and t-test was used to test the
Mean difference. This detail has been given in the following table.
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Table 4:Comparison of e-learning attitude between graduate and post graduate B.Ed
students of Mizoram University

=

Gender |No. ofStudents| Mean | Standard Deviation |SED|t-value | d
Graduate 40 225.89 71.45
Post graduate 98 218.01 21.34

Significance level

11.5] 0.68 |136] Not significant

Table 4 shows the comparison ofthe level of e-learning attitude between graduate
and post graduate B.Ed students of Mizoram University.

The calculated t-value has been found to be 0.68with degrees of freedom 136,
which is smaller than the critical value at the required level of significance.

Hence, the null hypothesis,‘There is no significant difference in the attitude
towards e-learning among B.Ed students of Mizoram University with respect to their
educational qualification’ is accepted.

Findings:

1.  Majority of the B.Ed students of Mizoram University have average attitude
towards e-learning.

2. There is no significant difference in the attitude towards e-learning among B.Ed
students of Mizoram University with respect to their gender.

3. There is no significant difference in the attitude towards e-learning among B.Ed
students of Mizoram University with respect to their educational qualification.

Educational Implication of the present study

Attitude plays a crucial role in achieving educational objectives. With a favorable
attitude, it is much easier to achieve educational objectives and this could in fact be
done in the most effective way. In contrast to this, unfavorable attitude towards any
topic or subject implies to ineffective or even failure in achieving goals. A favourable
attitude towards e-learning will encourage B.Ed students towards finding the appropriate
e-learning tool for not only effective teaching, but including the preparatory courses of
becoming a resourceful teacher. A teacher must grow with the growing technology
and not lack behind as it greatly affects the potential and quality of student’s lives as
well as education itself.

The contents of B.Ed course has been designed in a way that it suffice all possible
needs of preparing an individual to become an effective teacherto keep up with the
progress, it is important that prospective teachers are acquainted with not just the
knowledge, but with the expertise of e-learning. The findings in the present study have
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shown that more sensitization towards the need for knowledge on e-learning is required,
so as to acquire more favorable attitude towards it. This, in turn will eventually lead to
B.Ed students be better equipped for their future profession to meet the needs for
being effective teachers.

Conclusion

In a world like today where technology plays a vital role, knowledge on
Information and Communication Technology (ICT) is something education cannot go
without, and thus is included in most courses of teacher education including B.Ed
course. A teacher must be familiar with the different technologies and knowledge
available for providing education to pupils and must try to always make progress.
Thus, it is important that teachers have favourable attitude towards e-learning for
providing the best for their students and education as a whole.
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Abstract

The main purpose of this study is to find out how college teachers perceive the
assessment and accreditation of higher education in Mizoram. The sample was collected
randomly from five colleges in Aizawl. The sample consisted of 117 teachers with 62
male and 55 female teachers. A 20 item Perception Questionnaire on assessment and
accreditation in higher education constructed by the investigators was used to collect
data from college teachers. It was found that most of the college teachers had a positive
view of the assessment and accreditation in higher education in Mizoram. A few
recommendations to improve assessment and accreditation in higher education in
Mizoram were suggested.

Key words: Observation, Assessment, Accreditation, Higher Education, College
teachers

Introduction:

The National Assessment and Accreditation Council (NAAC) is an organization
in India that assesses and accredits Higher Education Institutions (HEIs), including
colleges and universities. NAAC accreditation is a process by which colleges and
universities are evaluated based on various parameters to assess the quality of education
they offer.It involves a comprehensive assessment of the institution’s infrastructure,
faculty, teaching methodologies, research, student support, and overall governance.

NAAC accreditation plays a pivotal role in enhancing the quality of higher
education institutions in India. This accreditation process assesses academic programs,
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faculty quality, research, infrastructure, and governance within these institutions,
ensuring that they meet established standards. The importance of NAAC accreditation
lies in several key aspects. First, it serves as a quality benchmark, enabling prospective
students and parents to make informed choices when selecting an institution. Accredited
colleges and universities are perceived as having higher standards, thereby attracting
more admissions. This, in turn, fosters healthy competition among educational
institutions, pushing them to continuously improve and innovate.

Moreover, NAAC accreditation is closely linked to funding opportunities. Many
government and private funding agencies consider an institution’s accreditation status
when disbursing grants and scholarships, which can significantly benefit both the
institution and its students. Also, accreditation is vital for global recognition. Accredited
institutions are more readily acknowledged on the international stage, facilitating student
mobility and collaborations with foreign universities.Essentially, the accreditation
process is a catalyst for quality improvement. Institutions work diligently to meet and
exceed NAAC’s criteria, leading to enhancements in infrastructure, curriculum
development, and faculty development. Overall, NAAC accreditation is an essential
mechanism for maintaining and enhancing the quality of higher education in India,
benefiting both educational institutions and the students they serve.

Rationale of the study:

Studying college teachers’ observation with respect to assessment and
accreditation in higher education is essential because it provides valuable insights into
the quality of higher education in the state, as these teachers are at the forefront of the
educational system and have a deep understanding of the challenges and opportunities
within their institutions. Their perceptions can shed light on the effectiveness of
accreditation processes in improving the quality of education, which, in turn, can inform
policy decisions and reforms. Besides, understanding how teachers perceive these
mechanisms can impact their motivation and commitment to maintaining high
standards, ultimately benefiting students. Moreover, the study can help identify areas
where further support and resources may be required, fostering continuous improvement
in higher education institutions. To put it simply, examining the perceptions of college
teachers on assessment and accreditation is a critical step towards enhancing the overall
quality of higher education in the state and ensuring it aligns with the needs and
aspirations of both educators and students.

Objective of the study:

1. To find out the perception of college teachers on the assessment and accreditation
in higher education in Mizoram
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Method of study:

Descriptive survey method is a research approach that collects data to describe
characteristics, behaviors, or opinions within a population, often using structured
questionnaires to gather information. It focuses on providing a comprehensive overview
of the subject under study. The present study employs the descriptive survey method.

Population and sample:

The population consists of all college teachers in Aizawl teaching the arts, science
and commerce stream. The sample was collected randomly from five colleges. The
sample consisted of 117 teachers with 62 male and 55 female teachers.

Tools used for collecting data:

A 20 item Perception Questionnaire on assessment and accreditation in higher
education constructed by the investigators was used to collect data from college teachers.
Respondents has to tick their response out of the options provided in each item

Analysis and interpretation:

Data was analyzed by finding out the percentage of the responses of the teachers
for each item and are presented in the following tables.

Table - 1
Importance of accreditation for colleges in Mizoram
Item -1 Very Important Moderately Not important at all
important
What is your overall perception of the importance 85 29 3
of accreditation for colleges in Mizoram? (72.65%) (24.79%) (2.56%)

As can be seen in Table — 1, with respect to the question on the importance of
accreditation for colleges in Mizoram, majority (72.65%) of college teachers perceived
it to be very important, 24.79% perceived it to be moderately important and only
2.56% perceived it is not important at all. In essence, this emphasizes the critical
importance of college accreditation in Mizoram.
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Table — 2
Familiarity with accreditation process
Item -2 Very familiar Some.vyhat Not familiar at all
familiar
How familiar are you with the accreditation 46 70 |
Pro?es.s in Mizoram's higher education (39.32%) (59.83%) (0.85%)
nstitutions?

With respect to teachers’ familiarity with accreditation processin Mizoram’s higher
education institutions, Table — 2 shows that significant percentage 59.83% of teachers
are somewhat familiar, 39.32% are very familiar and only .85% are not familiar at all.
This suggests that majority of college teachers have a reasonable level of understanding
regarding the accreditation procedures in the state’s higher education institutions.

Table — 3
Item - 3 Yes Not sure No
Do you believe that accreditation positively! 79 21 17
impacts the quality of education in colleges? (67.52%) (17.95%) (14.53%)

In Table 3, it is evident that a majority of college teachers, specifically 67.52%,
express a belief that accreditation has a positive influence on the quality of education
within colleges. Moreover, 17.95% of teachers appear to have a degree of uncertainty
regarding this impact, while 14.53% of teachers hold the view that accreditation does
not contribute to the enhancement of education quality in colleges. This shows that
majority of college teachers believe in the positive impact of accreditation for quality
education in colleges of Mizoram.

Table — 4
Satisfaction with administrative support provided to facilitate accreditation
Item - 4 Satisfied Neutral Dissatis fied
Are you satisfied with the level of administrative . 41 4
support .provided to facilitate the accreditation (61.54%) (35.04%) (3.42%)
process in your college?

The data from Table 4 indicates that a substantial majority of college teachers,
specifically 61.54%, expressed satisfaction with the administrative support offered to
facilitate the accreditation process in their college. Additionally, 35.04% ofteachers adopted
a neutral stance on the matter, while a mere 3.42% expressed dissatisfaction. This suggests
that the predominant sentiment among college teachers is one of contentment with the
administrative support provided for accreditation processes in their institutions.
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Table — 5
Participation in workshops or training related to accreditation
Item -5 Yes, multiple Yes, one No, but interested
workshop workshop
Have you participated in any workshops or| 69 21 25
training related to accreditation in the past? (58.97%) (17.95%) (21.37%)

The data from Table 5 indicates that a significant majority of college teachers,
specifically 58.97%, have actively engaged in multiple workshops or training sessions
related to accreditation in the past. Furthermore, 17.95% ofteachers attended a single
workshop, 21.37% expressed an interest in participating but have not done so yet, and
a small 1.71% of teachers showed neither interest nor participation in these activities.
This data highlights the fact that the predominant pattern among college teachers is
active participation in multiple workshops and training sessions associated with
accreditation in the past.

Table — 6

Adequacy of reflecting the unique challenges and needs of colleges

Item - 6 Yes, Yes, to some No, not at all
completely extent
Do you think that the accreditation process 31 3 3
adequately reﬂec.ts t}Te unique challenges and (26.5%) (70.94%) (2.56%)
needs of colleges in Mizoram?

According to the data in Table 6, the findings indicate that 70.94% of college
teachers believe that the accreditation process adequately reflects the unique challenges
and needs of colleges in Mizoram to some extent, 26.50% of college teachers believe
it reflect it completely. Only a small percentage, 2.56% of teachers think it does not
reflect at all. This suggests that the majority of teachers share the view that the
accreditation process, to some extent, adequately addresses the distinctive challenges
and requirements of colleges in Mizoram.

Table — 7
Regularity of self-assessment and reflection on teaching methods & practices
Item - 7 Re gularly Occasionally Never
How often do you engage in self-assessment and 50 57 1
reﬂec.tion on your teaching methods and (50.43%) (48.72%) (0.85%)
practices?

The data in Table 7 indicates that a significant proportion of college teachers,
specifically 50.43%, regularly engage in self-assessment and reflective practices relating
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to their teaching methods and approaches. Furthermore, 48.72% of teachers engage in
such activities occasionally, while only a minimal percentage of 0.85% never participate
in them. This implies that the majority of college teachers actively involve themselves
in self-assessment and reflective processes related to their teaching methods and
practices.

Table — 8
Adequacy in recognizing and rewarding effective teaching practices
Item - 8 Yes, Yes, to some No, not at all
completely extent
Do you believe that the accreditation process 31 73 3
adequ.ately re.cognizes and rewards effective (26.49%) (66.67%) (6.84%)
teaching practices?

The data presented in Table 8 indicates that a substantial proportion of college
teachers, specifically 66.67%, believe that the accreditation process partially
acknowledges and rewards effective teaching practices. Moreover, 26.49% ofteachers
feel that it fully recognizes and rewards these practices, while a small 6.84% express
the view that it doesn’t acknowledge or reward them at all. This suggests that the
majority of college teachers perceive the accreditation process as recognizing and
rewarding effective teaching practices to some extent.

Table — 9

Level of transparency and communication existing between college faculty and
accreditation bodies in Mizoram

Item -9 High level Moderate level Lowlevel
What level of transparency and communication 30 3 4
exists between college faculty and accreditation 0 0 o
bodies in Mizoram? (25.64%) (70.94%) (3.42%)

Table 9 data reveals that a substantial 70.94% of teachers perceive that the level
of transparency and communication between college faculty and accreditation bodies
in Mizoram is at a moderate level. Moreover, 25.64% of teachers feel that this
transparency and communication are at a high level, while a minimal 3.42% consider
it to be at a low level. This suggests that the majority of college teachers in Mizoram
believe there is a moderate degree of transparency and communication between the
college faculty and accreditation bodies.
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Adequately in addressing issues of inclusivity and diversity in higher education

Table — 10

Item - 10 Yes, Yes, to some No, not at all
completely extent
Do you think that the accreditation process in 21 0 4
Mizoram adequately addresses issues of]
17.959 .639 429
inclusivity and diversity in higher education? (17.95%) (78.63%) (3.42%)

Table 10 shows that 78.63% of college teachers think that the accreditation process
in Mizoram adequately deals with issues of inclusivity and diversity in higher education
to some extent. Moreover, 17.95% of teachers perceive that it fully addresses these
issues, while a mere 3.42% believe it falls short in addressing them. In essence, majority
of college teachers in Mizoram believe that accreditation process adequately addresses
issues of inclusivity and diversity in higher education

Table — 11

flexibility to accommodate the unique needs of colleges in Mizoram

Item- 11 Yes Undecided No
Do you believe that the accreditation process
should be more flexible to accommodate the 9 12 10
1.2% 10.26°% .549
unique needs of colleges in Mizoram? (81.2%) (10.26%) (8.54%)

As indicated in Table 11, a significant 81.20% of college teachers advocate for
greater flexibility in the accreditation process to cater to the distinct requirements of
colleges in Mizoram. Meanwhile, 10.26% of teachers remain undecided on the matter,
and only 8.54% hold the view that the accreditation process need not be more flexible.
In essence, the prevailing sentiment among college teachers is in favor of enhancing
the flexibility of the accreditation process to better align with the unique needs of
colleges in Mizoram.

Table — 12

Information about the assessment methods used in the accreditation process

Item - 12 Very well Moderately |\ ¢ \vell -informed
informed well-informe d
How well-informed do you feel about the 5] o 2
assessment methods used in the accreditation (43.59%) (54.7%) (1.71%)
process?
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Table 12 reveals that the majority of college teachers, with 54.70% in total, felt
moderately well-informed about the assessment methods utilized in the accreditation
process. Specifically, 43.59% of teachers considered themselves very well-informed.
Only a small 1.71% ofteachers expressed that they were not well-informed. In essence,
this data indicates that most college teachers possessed a good level of understanding
regarding the assessment methods employed in the accreditation process.

Table — 13
Recognizes and values teaching excellence alongside research and publication
achievements
Item- 13 Yes, Yes, to some No, not at all
completely extent
Is teaching excellence given due recognition in| 23 9 5
the accreditation process alongside research and (36.75%) (58.98%) 4.27%)

publication achievements?

Table 13 indicates that a substantial proportion of college teachers, with 58.98 %
in total, believe that teaching excellence is given due recognition in the accreditation
process alongside research and publication achievements. More specifically, 36.75%
of teachers completely agree with this, and only a small 4.27% do not agree with this.
In essence, the data reveals that the majority of college teachers are of the view that
the accreditation process gives due recognition to teaching excellence to some extent
alongside research and publication achievements.

Table — 14
Role of college teachers in the accreditation process
Item - 14 Very influential Mode rat.ely Not influe ntial
influe ntial
How do you perceive the role of college teachers 76 37 4
in the accreditation process? (64.96%) (31.62%) (3.42%)

Table 14 shows that 64.96% of college teachers perceive the role of college teachers in
the accreditation process as very influential, 31.62% of teachers consider it as moderately
influential, and 3.42% of teachers believe it is not influential at all. This indicates that the
majority of college teachers perceive the role of college teachers in the accreditation process
as very influential
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Table — 15
Item - 15 Extremely Somewhat Not valuable at all
valuable valuable
How do you perceive the role of student 70 47 0
feedback in the accreditation process? (59.83%) (40.17%)

The data in Table 15 indicates that a significant majority of college teachers highly
value the role of student feedback in the accreditation process, with nearly 60% perceiving it
as extremely valuable, and the rest considering it somewhat valuable. None of the teachers
regard student feedback as not valuable at all. This stresses the strong importance that college
teachers place on student feedback within the accreditation process.

Table — 16
Role of research and publications in the accreditation process
Item- 16 Very important Moderately Not important at all
important
What role does research and publications play in 4 41 )
th itati f 1l i
e. accreditation process for colleges in (63.25%) (35.04%) (1.71%)

Mizoram?

The data in Table 16 reveals that an overwhelming majority of college teachers consider
the role of research and publications in the accreditation process to be highly significant,
with more than 63% regarding it as very important. Additionally, around 35% of teachers
find it moderately important, and only a small fraction, approximately 1.71%, do not see it as
important at all. This clearly indicates that most college teachers advocate for a prominent
and crucial role for research and publications in the accreditation process for colleges in

Mizoram.
Table — 17
Most significant barrier to successful accreditation for colleges
Item - 17 Lack of ) Insufficie nt Faculty |Administrative others
resources |infrastructure | shortages challenges

What, in your opinion, is the
most significant barrier to 45 28 24 16 5
successful accreditation for| (38.46%) (23.93%) (20.51%) (13.67%) (4.27%)
colleges in Mizoram?

In Table 17, it is evident that a substantial portion of college teachers in Mizoram
regards the lack of resources as the foremost and most significant hindrance to the successful
accreditation of colleges in the region, with nearly 38.46% highlighting this issue. Moreover,
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around 23.93% of teachers identify insufficient infrastructure as the primary barrier, while
20.51% point to faculty shortages as a key challenge. Moreover, 13.67% express concerns
about administrative challenges, and 4.27% acknowledge other barriers. Consequently, the
most prevalent perception among teachers is that the scarcity of resources represents the
most substantial impediment to the successful accreditation of colleges in Mizoram.

Table — 18
Greatest challenges in implementing effective assessment practices
Lack of Resist ¢ Limited Inad "
Item - 18 assessment esistance to resources for na ?q.ua € Others
. change training
expertise assessment
What, in your opinion, is the
test chall i
implementing ffective 24 2 4 24 !
P € L (20.51%) (22.22%) (36.75%) (20.51%) (0.86%)
assessment practices m your
college?

In Table 18, the data indicates that a significant portion of college teachers, comprising
36.75%, perceive limited resources for assessment as the most prominent hurdle when it
comes to implementing effective assessment practices in their college. Besides, 22.22% of
teachers believe resistance to change is the greatest challenge, Moreover, 20.51% of teachers
express that the primary challenge lies in the lack of assessment expertise, while an equal
percentage, another 20.51%, consider inadequate training to be a substantial barrier. It is
worth noting that only a very small fraction, 0.86% of teachers, identify other challenges.
Therefore, the prevailing sentiment among teachers is that limited resources for assessment
represent the foremost challenge in the successful implementation of effective assessment
practices in their college.

Table — 19

Primary benefit of the accreditation process for colleges in Mizoram

Enhanced Increased Imoroved Accountability
Item - 19 academic funding P . and Others
. 2. reputation
quality opportunities transparency
In your opinion, what is the
primary benefit of the 45 37 25 9 1
accreditation process for (38.46%) (31.62%) (21.37%) (7.67%) (0.86%)
colleges in Mizoram?

Table 19 reveals that the majority of college teachers in Mizoram, with 38.46% of
respondents, regard the foremost advantage of the accreditation process for colleges is an
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enhancement in academic quality. Furthermore, a substantial 31.62% of teachers see it
primarily as an avenue for increased funding opportunities, while 21.37% attribute it to an
improved reputation. A smaller proportion, 7.67%, emphasizes its role in fostering
accountability and transparency. Only a negligible 0.86% foresee other benefits. Therefore,
it is evident that most teachers believe that the central advantage of the accreditation process
for colleges in Mizoram lies in the improvement of academic quality.

Table — 20
Improvements to enhance the accreditation process for colleges in Mizoram
Incre ase.d Tailored
More collaboration o
training and between accreditation Better
Item - 20 ning W criteria for | communicatio Others
workshops | colleges and . '
N Mizoram's n channels
for faculty | accreditation
A context
bodies
What additional measures or
st el I R RN R A
U,
g8 . (38.46%) (31.62%) (21.37%) (7.69%) (1.71%)
accreditation process for
colleges in Mizoram?

Table 20 indicates that a significant 38.46% of college teachers advocate the
implementation of additional training and workshops for faculty as a key measure to enhance
the accreditation process for colleges in Mizoram. Another notable 31.62% of teachers suggest
fostering increased collaboration between colleges and accreditation bodies. Moreover, 21.37%
of teachers emphasize the importance of tailoring accreditation criteria to suit the specific
context of Mizoram. A smaller but significant 7.69% advocate for the improvement of
communication channels. A minority, only 1.71% of teachers, raise various other points. In
summary, the primary recommendation made by most teachers to enhance the accreditation
process in Mizoram’s colleges is the provision of more training and workshops for faculty.

Recommendations to improve assessment and accreditation in higher education in
Mizoram:

To enhance assessment and accreditation in higher education, several key
recommendations have been identified. These recommendations aim to improve the quality
of education and ensure that institutions meet accreditation standards:

Implement Formative Assessment: Formative assessment strategies can enhance student
learning by providing ongoing feedback. It is crucial to incorporate these methods into the
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teaching and learning process, helping students better understand their progress and areas for
improvement

Focus on Learning Outcomes: Accreditation processes should prioritize assessing and
grading systems that focus on learning outcomes. This shift can help institutions align their
educational objectives with accreditation standards and ensure that students are achieving
the intended learning goals

New Perspectives on Accreditation: Consider new perspectives on accreditation. Exploring
different ways to use accreditation to improve higher education is essential. Institutions should
be open to addressing the issues that need attention and determine how to address them
effectively

Incorporate Collaborative Approaches: Collaborative approaches to accreditation can bring
significant benefits to higher education. Institutions can benefit from collaborative efforts to
ensure quality education and follow higher standards

Professional Development and Training: Provide faculty with ongoing professional
development and training opportunities. Enhancing the skills and expertise of faculty members
is crucial for effective assessment and accreditation processes

Tailored Accreditation Criteria: Customize accreditation criteria to align with the specific
context and needs of the region or institution. Tailoring the criteria can ensure that accreditation
is relevant and achievable within the given context

Improved Communication Channels: Establish better communication channels within
institutions and between accreditation bodies and colleges. Clear and effective communication
is key to successful assessment and accreditation processes

These recommendations collectively contribute to improving the assessment and
accreditation processes in higher education, ensuring that institutions meet quality standards
and provide a better learning experience for students.
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Abstract

Constructivism is one of the important ideas in education.The impact on how
teachers teach and to learn to teach is enormous. For education reform efforts to succeed
for all students,they must focus on students.To date,the emphasis on student-centred
learning may be constructivism's most important contributions. Constructivism is a
psychology-based learning theory that explains how people acquire and learn
knowledge. Therefore,it can be directly applied to education.This theory states that
people construct knowledge and meaning from their experiences. It also has a
philosophical underpinning that emphasize highly on epistemology of problem solving
and self-directed learning methods. The paper tries to highlight its approach and
implication on teaching-learning process.

Keywords :Constructivism, Teaching-Learning Process, Teaching Theory

Roots and Stems of Constructivism

Constructivism has multiple roots in the psychology and philosophy of tweintieth
century. It is rooted in the development perspective of Jean Piaget,the emergence of
cognitive psychology under the guidance of figures such as Jerome Bruner and
WrickNeisser, the interactional and cultural emphasis of Bruner and Vygotsky,the
constructivist perspective of philosophers such as Nelson Goodman.Central to the
vision of constructivism is the notion of the organism as “active”,not just responding
to stimuli, as in the behavioristrubric, but engaging,grappling and seeking to make
sense of things (Perkins,1991).Even, there are researchers in fields from science
education to educational psychology and instructional technology,who are articulating
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various aspects of the constructivist theory.Moreover,constructivism is only one of
the labels used to describe these efforts.Rather than a single theory, constructivism
represents a collection of similar approaches which are gaining currency in education
and training. They stem from a view of learning more compatible with the ideas of
Piaget,Bruner than with information processing.

Definition and Description of Constructivism

Honobein (1996) describes the philosophical paradigm as an approach that asserts
that people construct their own understanding and knowledge of the world through
experiencing things and reflecting on those experiences.It is based on the analogy or
basis that people form or construct much of what they learn through experience
(Hein,1991).Thus,to the constructivist,constructing meaning is learning; there is no
other kind.This nullifies the traditional concept of learning in a ‘chew,pour,and forget
thus,learning because of examination with less or no motivation on the application of
the learned experience in real life setting.

To the constructivist,learning occurs only when the learner discovers the
knowledge through the spirit of experimentation and doing (Dogru &
Kalender,2007).The brain behind this kind of philosophical approach is best described
in Confucius, the renowned Chinese philosopher’s quote, “I hear and I forget.I see and
I remember. [ do and I understand”. What is the meaning of his statement? If teachers’
spoon feed students with knowledge as mother does the weaning child, the students
forever will be immature, not having the keen ability to make constructive arguments
about issues and drawing tentative conclusions of situations. This soon makes them
forget why they were taught. If they witness the carrying out of the phenomen, they
may remember through the sensory activity of seeing. The best option which the
constructivist philosophers believe and proposes is fully engage the student in the
teaching and learning processes so that his engagement would enable him personally
discover the knowledge or ‘truth’.

Piaget’s theory of Cognitive Constructivism

Piaget’s theory of constructivism impacts learning curriculum because teachers
have to make a curriculum plan which enhances their students’ logical and conceptual
growth. Teacher must put emphasis on the significant role that experiences — or
connections with the adjoining atmosphere play in student education. For example,
teachers must bear in mind the role of those fundamental concepts, such as the
permanence of objected, plays when it comes to establishing cognitive structures.
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Piaget’s theory of constructivism argues that people produce knowledge and form
meaning based upon their experiences. Piaget’s theory covered learning theories,
teaching methods and education reform. Two of the key components which create the
construction of an individual’s new knowledge are accommodation and assimilation.
Assimilating causes an individual to incorporate new interferences into the old
experiences. This causes the individual to develop new outlooks, rethink what were
once misunderstandings, and evaluate what is important, ultimately altering their
perceptions. Accommodation on the other hand, is reframing the world and new
experiences into the mental capacity already present. Individuals conceive a particular
fashion in which the world operates. When things do not operate within that context.
They must accommodate and reframing the expectations with the outcomes. Students
and their learning.

Apart from learning theories,Piaget’s theory of constructivism addresses how
learning actually occurs,not focusing on what influences learning. The teacher in this
theory functions as facilitators whose role is to aid the student when it comes to their
own understanding. This takes away focus from the teacher and lecture puts it upon the
student and their learning. The resources and lesson plans that must be initiated for this
learning theory take a very different approach toward traditional learning as well.Instead
of telling,the teacher must begin asking.Instead of answering questions that only align
with curriculum,the facilitator in this case must make it so that students come to the
conclusions on their own instead of being told.Also,teachers are continually in
conversation with the students,creating the learning experiences that is open to new
directions depending upon the needs of the student as the learning progresses.Teachers
following Piaget’s theory of constructivism must challenge the student by making
them effective critical thinkers and not being merely a ‘teacher’ but also a mentor,a
consultant, and a coach.

Vygotsky’s theory ofSocial Constructivism

Lev Vygotsky introduced the social constructivism learning theory in
1968.According to social constructivism, children’s understanding is shaped not only
by their adaptive interactions with the physical world but also by their interactions
with other people in relation to a world that is cultural, meaningful, and significant,
made so in large part by language. This world is not just physical and perceivable
through the senses. The level of potential growth (academic performance), according
to Hein (1991), is the degree of development that the learner is capable of achieving
with the help of teachers or in cooperation with peers. He views education as a social
activity that involves other individuals, such as peers, family members, and even passing
acquaintances like those who have gone before. The use of discussion, interpersonal
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contact, and the application of information are all recognized as important components
of'social constructivism’s understanding of learning and as ways to accomplish learning
goals.

According to Vygotsky, social interaction is essential to human development
throughout life and social learning really promotes cognitive growth. In other words,
learners may complete any learning task—mno matter how challenging—while being
guided by an adult or working together with peers. The development of possibilities
for students to work together with the instructor and peers in creating knowledge and
understanding is supported by this notion. According to Kapur (2018), social production
of knowledge occurs in a variety of settings and on numerous platforms.

It might be accomplished through group discussions, teamwork, or any type of
pedagogical contact in a place of learning or training, on social media, in a place of
worship, or in a marketplace. Students develop knowledge and experience necessary
for leading fulfilling lives when they engage with others, the physical and immaterial
world, and themselves.Because social constructivism is built on student involvement,
discussion, and sharing, it is also known as collaborative learning. A variety of groups
and interactive techniques are possible with this teaching style. These could include
class-wide talks, discussions in smaller groups, or pairs of students working together
on projects or tasks. The fundamental tenet of the theory is that students collaborate in
groups to share ideas, brainstorm solutions to problems, find causes and effects, or
simply produce something new to supplement prior knowledge.

Commonality in the Two Contrasts: Cognitive and Social Constructivism

According to Cognitive constructivism definition by Irene Chen (2005)who is a
renowned machine-learning specialist, “‘Piaget’s theory of cognitive development proposes
that human cannot be “given” information which they immediately understand and use.
Instead, humans must “‘construct” their own knowledge. They build their knowledge through
experience. Experiences enable them to create schemas — mental models in their heads.
The schemas are changed, enlarged and made more sophisticated through complementary
processes, assimilation and accommodation”.She further defines and contrasts social
constructivism by saying, “There is a great deal of overlap between cognitive constructivism
and Vygotsky’s social constructivist theory. However, Vygotsky’s constructivist theory,which
is often called social constructivism,has much more room for an active,involved teacher.For
Vygotsky the culture gives the child the cognitive tools need for development. The type and
quality ofthose tools determines, to a great extent than they do in Piaget’s theory, the pattern
and rate of development. Adults such as parents and teachers are conduits for the tools of
culture,including language.Today they include electronic forms of information access”.
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Principles of Constructivism
Following are core Principles of Constructivism:

1.  Knowledge is constructed:Knowledge is built upon prior knowledge.Students
take pieces and put them together in their own self unique way.Building something
unique than what another student will build.This is the basic principle of
constructivism.The student’s previous knowledge,experiences,beliefs and insights are
all important basis for their continued learning.

2. People learn to learn:Learning involves constructing meaning and systems of
meaning.For example,if a student is learning the chronology of dates for a series of
historical events, at the same time,they are learning the meaning of chronology. If they
are writing a paper about history,they are also learning principles of grammer and
writing as well. A simple small thing we learn gives us a better understanding of other
things in the future.

3. Learning is an active process:Learning encompass sensory input to construct
meaning. The learner needs to do something in order to learn,its not a passive
activity. They need to engage in the world so that they are vigorously involved in their
own learning and development.Learners cannot just sit and expect to be told things
and learn,they need to engage in discussions,readings,activities and the like.

4.  Learning is directly linked to our connection with other people: Our teachers,our
family,our peers,and our acquaintances impact our learning.Educators are more likely
to be successful as they understand that peer involvement is important in
learning.Progressive education recognize that social interaction is key to learning and
they use conversation,interaction, group applications to encourage students retain their
knowledge.

5. Learning is contextual: Students don’t learn isolated facts and theories separate
from the rest of our lives — We learn in a way connected to things we already know,what
we believe and more.The points we tend to remember and the things we learn are
connected to the things going on around us.

6. Knowledge is personal: Knowledge is a personal matter as constructivism is
based on one’s own experiences and beliefs.Each person will have their own prior
knowledge and experiences to bring to the table. Thus, the way and things people learn
and gain from education is very difficult.

7. Learning exists in the mind:Hands on experience and physical activity are
important for learning,but those elements are not enough. Engaging the mind is key to
successful learning.Learning needs to involve activities for the mind,not just the
hands.for retaining the knowledge,the mental experiences are needed.
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8. Motivation is key to learning: Motivation is very important for students to
learn.Students are unable to learn if they are not motivated.Educators need to have
ways to engage and motivate learn to activate their minds and help them excited about
education. Without motivation,its difficult for learners to reach into their past experience
and make connections for new learning.

Constructivist Assumption about Learning and Knowledge

Theorists who write in the emerging constructivist tradition often contrast their
ideas with epistemological assumptions of the objectivist tradition.Objectivism is the
view that knowledge of the world comes about through the individual experience of
it.As the experience grows broader and deeper,knowledge is represented in the
individual’s mind as an even closer approximation of how the world really is.In a
sense,then, knowledge is thought to exist independently of learners and learning consists
of transferring that knowledge from outside to within the learner.Both behavioural
and cognitive information processing theories of learning emerged from the objectivist
tradition. That is,information processing as well as behaviourismseparates the individual
from his/her environment.The constructivist approach contrasts with theories of
education which see knowledge and rules which have been institutionalize by past
generations as mind,independent entities in an external environment.Constructivist
view knowledge as someone’s knowledge.Learning is accomplishedby constructing
and elaborating schemas based on experiences.It is very much a personal
matter(Wheatley,1991).Constructivist view learning as the adaptations children make
in their functioning schemes to neutralize perturbations that arise through interactions
with the world(Steffe 1995).Learners,therefore,are not empty vessels waiting to be
filled but rather active organism seeking meaning.Regardless of what is being
learned,constructive processes operate and learners form,elaborate and test complex
mental structures until a satisfactory one emerges (Perkins,1991).Moreover,new
particularly conflicting experience will cause perturbations in these structures,so that
they must be constructed a new in order to make sense of the new information.Piaget
referred to a similar process as schema accommodation and other developmental
theorists called it knowledge restructuring.Both Bruner and Vygotsky as well,devised
similar concepts to account for the changes in children’s knowledge as they develop.

Because constructivists states that each person constructs knowledge for him/
herself and in fact construct their own reality,they have been accused of ignoring the
role of social interaction in learning. But this is not true,construction is greatly influenced
by others, it might be more representative ofradical constructivism to say that individuals
construct knowledge.Thus, meanings stem from the consensual domains of
individuals,learning is characterized by the subjective reconstruction of societal means
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and models through the negotiation of meaning is social interaction
(Bauersfeld,1988).Moreover,many constructivist theorists adhere to Vygotsky’s notion
about the social negotiation of meaning.That is,learners test their own understanding
against those of others,notably those of teachers or more advanced peers. Thinking in
terms of activities rather than content may be more useful in establishing effective
learning environment.Since knowledge involves a learner,it is necessary to consider
intentions.Everything that a person does is shaped by intentions and learning events
must be seen as intentional.” Thought and action must be interpreted in terms of thinker’s
purpose”(Cobb, Wood, Yackle, Nicholls, Weatley, Trigatti, &Perlwitz,1991).

Constructivist approach to identifying learning goals emphasizes learning in
context.Brown et al. (1989),for example argued that learners can usefully deploy should
be developed.Moreover,this can only be done in the context of meaningful activity.It
is not enough, in other words for students to acquire concepts or routines that lie
inert,never to be called upon even in the face of relevant problems to be
solved.Instead,knowledge must develop and continue to change with the activity of
the learner.” Learning is continuous, life -long process resulting from acting in
situations”(Brown et al. 1989).In view of this thinking activities the ability to write
persuasive essays,engaging in formal reasoning,explaining how data relate to theory
in scientific investigation formulate and solve moderately complex problems could be
the primary goals of concerns to the constructivist.Spiro et al. (1991)described the
need for learners to acquire cognitive flexibility whereas Jonathan Culler, a specialist
in semiotics spoke of the need to foster post structuralist thinking.a kind of relative
criticism.Critical thinking and mindful considerations are also among those goals
thought to be fostered by constructivist pedagogy.

Features of Constructivist Model of Learning

The important features of constructivist model of learning could be summarized
as follows in terms of some major works:

1. Knowledge acquisition is a constructive or generative process and each student’s
knowledge is personal or idiosyncratic (Fisher & Lipson,1986)

2. Misconceptions may originate as a result of student’s interaction or experiences
with the real world and/or because of his/her misinterpretation of the world of
ideas presented to him/her (Driver and Easley,1978).

3. Development of alternative frameworks or misconception is from the same
mechanism that leads to the development of conception (Eylon and Linn,1988).

4.  Due to their conceptual ecologies,different students can incorporate the same
new experiences or ideas differently in their conceptual structure’s framework
(Jordan,1987)
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5. The process of concept formation is a continuous process of successive
approximation and students hold intuitive ideas that are both identifiable and
stable,and have enough commonality to make it worth for planning instructional
strategies (Clough and Driver,1986).

Analysis of the above features as given by different cognitive psychologists and
educators suggests that constructivism emphasizes the importance of each pupil’s active
role in the construction of knowledge through the interplay of prior learning and new
learning. These connections are constructed by the learner themselves.

Researchers and theorists maintain that the key element of constructivist theory
is that people learn by constructing their own knowledge,comparing new information
with their previous understanding and using this to work through discrepancies to
come to new understanding.Tam (2000) lists the following characteristics of
constructivist learning environments, which must be considered when implementing
constructivist instructional strategies i.e., i) Knowledge will be shared between teachers
and students; ii) Teachers and students will share authority; iii) The teacher’s role is
one of a facilitator or guide and iv) Learning groups will consist of small numbers of
heterogeneous students.

Honobein (1996) summarizes what he describes as the seven pedagogical goals
of constructivist learning environment as:

i)  To provide experience with the knowledge construction process (students
determine how they will determine

i1)) To provide experience in and appreciation for multiple perspectives (evaluation
of alternative solutions)

iii) To embed learning in realistic contexts (authentic tasks)

iv) To encourage ownership and a voice in the learning process (student centered
learning).

v) To embed learning in social experience.(collaboration)
vi) To encourage the use of multiple roots of representation (video,audio text,etc.)

vii) To encourage the awareness of the knowledge construction
process(reflection,metacognition).

Emphasis on the Learner and Redefining Teaching Methods

In the constructivist theory the emphasis is placed on the learner or the student
rather than the teacher or the instructor. It is the learner who interacts with objects and
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events and thereby gains an understanding of the features held by such objects or
events. The learner therefore constructs his/ her own conceptualizations and solutions
of problems. Learner’s autonomy and initiative is accepted and encouraged.

Constructivists view learning as the result of mental construction. Students learn
by fitting new information together with what they already know. People learn best
when they actively construct their own understanding.In constructivists thinking,
learning is also affected by the context and the beliefs and attitudes of learners. Learners
are encouraged to invent their own solutions and to try out ideas and hypotheses. They
are given the opportunity to build on prior knowledge.

A major theme in the theoretical framework of Bruner is that learning is an active
process in which learners construct new ideas or concepts based upon their current/
past knowledge. Thelearner selects and transforminformation, construct hypotheses,and
makes decisions, relying on a cognitive structure to do so. Cognitive structure (i.e.,
schema, mental models) provides meaning and organization to experiences and allows
the individual to go beyond the information given.

As far as instruction is concerned, the instructor should try to encourage students
to discover principles by themselves, the instructor and student should engage in an
active dialogue (i.e., Socratic learning). The role of the instructor is to translate
information to be learned into a format appropriate to the learner’s current stage of
understanding. Curriculum should be organized in a spiral manner so that the student
continuously build what they already have learned.

Bruner (1996) states that a theory of instruction should address four major aspects.
i)  Predispositions towards learning

ii) The ways in which a body of knowledge can be structured so that it can be most
readily grasped by the learner.

iii) The most effective sequences in which to present material, and
iv) The nature and pacing of records and punishments.

According to social constructivism, knowledge is not an individual property but
rather a shared experience that arises from social interaction. In the classroom, social
constructivism, according to Kelly (2012), might be implemented through the use of
case studies, research projects, problem-based learning, brainstorming, collaborative
learning/group work, guided discovery learning, simulations, and more. In order to
help the groups or pairs understand ideas or accumulate learning experiences in
accordance with the planned objectives, the instructor may at times split the class into
groups or pair the pupils.
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Teaching strategies for social constructivism may be divided into two main
categories: discussion and activity/group work.

Discussion-based instruction: According to Omwirhiren (2015), a discussion
approach is one that use facilitated interaction to draw attention to a certain topic
matter with the intention of assisting the students. Although the approach takes time,
according to Jegede (2010), it improves learning by offering students the opportunity
to develop their communication skills and mental abilities such as critical thinking,
reflective thinking, and assessing differing viewpoints. In this technique, the teacher
plays the role of a facilitator. Through thoughtful conversation, the teacher helps the
pupils learn by doing.In this teaching strategy, teachers and students discuss a
predetermined subject in-depth. Small-group discussions or class-wide discussions
can be used for this. The conversation is facilitated by the teacher, and all students are
free to express their opinions on a particular issue or subject. To prevent chaos, rules
are set up from the outset.

This teaching strategy increases student attention, promotes learning retention,
encourages discussion, and engages students as active participants in the course.
Students are encouraged to confront one another and freely exchange ideas, which
fosters democratic thinking among them. They acquire reflective thinking abilities as
a result, which aid in their ability to fully comprehend and evaluate problems. As a
result, their ability to communicate with others is enhanced, and they also learn to
appreciate and tolerate the opinions of others, even when those opinions are unfavorable
to them. Debate, think-pair-share, role playing, brainstorming, field trips, and other
socially engaged teaching/learning techniques are all examples of discussion methods.
They promote inquiry, critical thinking, the growth of speaking and listening abilities,
and the capacity to assess other people’s opinions.

Activity/group work-based instruction: Small groups of students collaborate to
complete an activity or group project using this type of education. Within the group,
each student assumes a position that may be official or informal, and the roles frequently
change. It focuses on the contemplation and reasoning of the students as they build
their own learning. In other words, it involves figuring out what they already know,
what they need to know, and how and where to get fresh knowledge that might help
them solve their problem. The teacher’s job is to support, direct, and oversee the learning
process in order to encourage learning. The instructor wants to increase students’
learning while also helping them become more confident in their ability to solve
difficulties. Compared to the old, frequently lecture-based methods of teaching and
learning, this approach to teaching and learning constitutes a paradigm change. A good
illustration of group work is the problem-based teaching and learning approach.
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Bell (2010) describes project-based teaching and learning as a cutting-edge method
of instruction that imparts a wide range of skills necessary for success in the twenty-
first century. With this type of instruction, students learn how to inquire and collaborate
to conduct research and produce projects that demonstrate their understanding. Project-
based learning is a complete approach to classroom teaching and learning that is created
to involve students in exploration of real-world issues, according to Blumenfeld,
Soloway, Ronald, Krajcik, Guzdial, and Palincsar (2011).

The Jigsaw is an additional group/activity teaching technique.Jigsaw is a type of
guided discovery teaching strategy that makes use of cooperative and collaborative
learning methods. Igwe (2018) asserts that the jigsaw teaching technique incorporates
the cooperative learning method and its tenets. In this teaching approach, groups of
students are formed, and the teacher sets up scenarios that promote student collaboration
during the teaching and learning process.Jigsaw are an excellent teaching approach
because, according to Ike (2016), each student’s success is necessary for the success
of the group. This forces the group to function as a cohesive one in order to succeed.

Constructivism as Favourable Conditioning for Impactful Classroom Processes

Social constructivism clarifies the teacher’s position in the teaching/learning
process, which supports instructional pedagogy. This suggests that educators should
use instruction strategies that are: learner-centered,collaborative in nature and instructor-
guided. In learner-centered approach the pupils are prioritized over the instructor. This
implies that the students are asked to actively participate in their own learning process.
They are free to develop their own concepts, inquiries, explanations, and make-ups.In
the sense of collaboration learning through social/ peer contactsis prioritized. Students
are required to collaborate in groups to solve issues, research, and examine subjects
and situations in order to draw conclusions. By doing this, people independently find
information or create it.Instructor guide the whole process in social constructivist
classrooms. Peer contact takes the form of collaborative learning, which is managed
and organized by the instructor. The presentation of certain ideas, issues, or situations
can start a discussion. The discussion is then steered by well-placed questions, the
introduction and explanation of ideas and information, and allusions to previously
studied material.

This new role of teacher is highly effective on how pupils’ learning experiences
as they no longer sit down to be lectured to or given information by the instructor as in
traditional classrooms. Rather they learn by doing as they respond to the teacher’s
prompts, such as questions, assignments, project work, and the like. Further, in order
to collaborate effectively or engage in cooperative learning, students are now taught to
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work in groups that the instructor has established.As they share and expand upon their
prior experiences to produce new information, they become co-custodians of
knowledge.They take ownership of their learning by contributing actively to the process
and working together. By valuing and examining fresh perspectives and lessons learned
from their peers, students should learn to take into account the opinions of others.
They should respect each event, take lessons from it, and be willing to share with their
groups in order to continually develop their cognitive capacity.
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Abstract

The purpose of the present study was to find out the relationship between the job
satisfaction and valuesystem of male and female secondary school teachers in Mizoram.
It was found that the male teachers’ job satisfaction is notsignificantly related with
their theoretical, aesthetic, political and religious values but is related with their
economic and social values. It was also found that the job satisfaction of femaleteachers
teaching in secondary schools of Mizoram is not having a significant relationship
with their theoretical, aesthetic and political values while it is found that there is
significant relationship between their job satisfaction and their economic, social and
religious values.

Keywords: Job satisfaction, Value system, Secondary school teachers.

Introduction

Job satisfaction is a widely accepted psychological aspect of functioning in any
profession which describes how content an individual is with his or her job. It is the
result of various attitudes possessed by an employee towards his job. These attitudes
may be related to job factors such as wage, job security, job environment, nature of
work, opportunities for promotion, prompt removal of grievances, opportunities of
participation in decision making and other fringe benefits. Job satisfaction has been
defined as “an attitude which results from a balancing summation of many likes and
dislikes experienced in connection with the job” (Bullock 1952).

The term job satisfaction has been defined by Guion (1958) as “the extent to
which the individual’s needs are satisfied and the extent to which the individual
perceives that satisfaction as stemming from his total job situation.” In the present
study Job Satisfaction refers to the satisfaction of teachers on job - intrinsic factors

*Dr.Lalzarmawii, Associate professor, Department of Education, Aizawl North College
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(factors lying in the job itself) and extrinsic factors (factors lying outside the job). Job
intrinsic factor area was further conceptualised as job concrete e.g. excursions, working
conditions etc., and job abstract e.g. cooperating, democratic functioning etc., and job
extrinsic area as consisting of three components, viz. psycho-social aspects, financial
aspects and community/nation growth aspect.

A value system means how an individual or a group of individuals organize their
ethical or ideological values. Value System in the present study refers to the classification
based on the six (6) values viz,, theoretical, economic, aesthetic, social, political and
religious.

Rationale of the study

Teachers are arguably the most important group of professionals for the nation’s
future and hence it is disturbing to find that many of today’s teachers are dissatisfied
with their jobs.The teacher’s job satisfaction influences his job performance, attrition
and ultimately students’ performance.A teacher’s job life is not absolutely separate
from his personal life, but rather these two aspects of life are interrelated to each other.
The value system of teachers may be one of the many factors for job satisfaction
among the secondary school teachers of Mizoram. In this study an attempt was made
to find out the relationship between job satisfaction and the value system of both the
male and female secondary school teachers in Mizoram.

Objectives of the study

1. To find out the relationship between job satisfaction and value system of male
secondary school teachers in Mizoram.

2. To find out the relationship between job satisfaction and value system of female
secondary school teachers in Mizoram.

Hypotheses

1. There is no significant relationship between job satisfaction and value system of
male secondary school teachers in Mizoram.

2. There is no significant relationship between job satisfaction and value system of
female secondary school teachers in Mizoram.

Method of Study

The present study belongs to the category of descriptive research with composite
characteristics of inter-group comparison as it involves survey and fact finding enquiry
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relating to the job satisfaction of secondary school teachers in Mizoram in relation to
their value system.

Population

The population of the present study comprises of all the teachers teaching in all
the government and non-government secondary schools of both urban and rural areas
of Mizoram. There are 502 secondary schools in the state out of which 2 are Central
Schools, 194 are Government schools, 9 are Deficit Schools, 10 are Adhoc Aided
Schools, 107 Private Aided and 182 are Private Unaided Schools. Among these 502
secondary schools 273 are in the urban areas while the rest 229 are in the rural areas.
The total number of teachers teaching in such schools is 3768 out of which 2691 are
males and 1077 are females.

Sample

The sample for the study was selected in a scientific and objective manner
following Random Sampling Design from the eight (8) districts of the state. The sample
selected consists of 418 teachers from 91 secondary schools of Mizoram out of which
211 are male teachers and 207 are female, 210 are government school teachers and
208 are non- government teachers, 211 are from urban areas and 207 are teaching in
rural areas.

The sample distribution of District wise Schools and sample distribution of
teachers are given in Table -I and table —II respectively.

Table No — 1

District-wise schools and sampled schools

Dis tricts No. of schools available No.ofschools selected for the
Govt. [Non- govt. |Urban |Rural| Govt. |Non-Govt.|Urban|Rural
Aizawl 64 123 133 54 18 17 22 13
Lunglei 33 55 51 37 7 5 8 4
Saiha 13 17 16 14 2 2 4 1
Champhai| 29 41 27 43 10 11 12 9
Kolasib 12 15 14 13 4 2 3 3
Serchhip 15 16 15 16 2 3 3 5
M amit 13 17 5 25 2 2 1 3
Lawngtlai | 15 24 12 27 2 2 3 1
Total 194 308 273 | 229 47 44 56 36
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Table — 2
Sample of the study
Urban Rural
Districts Government |Non-government| Government |[Non-government
Male |Female| Male |Female| Male | Female| Male | Female
Aizawl 18 20 20 20 11 13 12 6
Lunglei 6 10 11 8 7 4 5 4
Saiha 4 2 2 1 5 4 4 5
Champhai 15 14 13 10 3 5 3 7
Kolasib 5 5 4 5 2 9 2 5
Serchhip 2 2 8 4 5 9 2
M amit 2 2 2 2 3 9 3 2
Lawngtlai 1 2 5 3 10 10 10 7
Total 53 54 65 56 45 59 48 38

Tools for Data collection
The tools used for the present study were :-

1. The Job Satisfaction Scale (JSS) constructed by Dr. Amar Singh and Dr.
T.R. Sharma (2006).

The research instrument used in this study measures the job satisfaction of any
category of employees all at one time The level of job satisfaction is measured in two
areas — job intrinsic and job extrinsic The scale contains 30 statements each of which
has five alternatives from which a respondent has to choose one which candidly
expresses his response The scale in its totality or in parts depending upon the
requirements can be administered to any category of professionals. It is comprehensive
and omnibus in nature.

2. Teacher Values Inventory (TVI) (English Version)

The Teacher Values Inventory developed by Dr. (Mrs.) Harbhajan L Singh and
Dr. S.P. Ahluwalia (1980) has been originally constructed for teachers specially and
standardised on teachers working in schools. It has been based on the six(6) values —
thetheoretical, economic, aesthetic, social,political and religious.

Data collection

The data for the study were collected from 91 secondary schools of Mizoram by
the investigator visiting the schools and meeting the teachers personally in all the
districts of Mizoram.
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Mode of analysis

The data collected from the 418 secondary school teachers of Mizoram were
scrutinised and tabulated after scoring the responses on job satisfaction and value
system using the standard scoring procedures given in the respective manuals. Each
teacher was assigned a serial number and details based on gender, locale and type of
management. The scores of the teachers on the different variables ere entered in the
tabulation sheet and were subjected to statistical treatment by employing the following
statistical techniques.

1. Descriptive Statistics Measure

Measures of Central Tendency and Percentages were employed to know the nature
of score distribution

2.  Test of significance for mean difference

The difference between the mean scores of the groups based upon the variables
such as job satisfaction, value system, gender, locale and type of management were
tested for significance by applying the t-test.

3. Pearson Product Moment Correlation

The Pearson product moment method was applied to compute the correlation
between the scores on various variables. The coefficient of correlation was tested for
significance by comparing the value with the table for corresponding degree of freedom
and was interpreted following the critical values suggested by Garrett (1981).

Analysis and Interpretation

The data for the present study were collected by administering the Job Satisfaction
Scale and the Teacher Value Inventory (T VI). The responses obtained from the subjects
were scored following the standard scoring procedures described in the respective
manuals. The scores were classified, tabulated analysed and the details are given below.
The analysis of data was carried out with the help of appropriate statistical techniques
keeping in view the objective of the study and the findings were meaningfully
interpreted.

1.2. Objective - 1: To find out the relationship between job satisfaction and value
system of male secondary school teachers inMizoram.

In order to find out the relationship between job satisfaction and the value system
of male secondary school teachers in Mizoram, coefficient of correlation was calculated
by applying the Pearson Product Moment method of computing coefficient of
correlation. The result is shown in the following way:-
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1.3.Relationship between Job Satisfaction and six dimensions of Value System
with regard to Male Secondary School Teachersin Mizoram.

The following table shows the relationship between job satisfaction and the six
dimensions of value system in case of male secondary school teachers in Mizoram.

Table No -3

Job satisfaction
& Theoretical

Job satisfaction
& economic

Job satisfaction
& Aesthetic

Job satisfaction
& Social

Job satisfaction
& Political

Job satisfaction
& Religious

Male Teachers

-0.02

-0.28%*

0.07

0.22%*

-0.05

0.06

(N -211)

**significant at .01 level

Table No -3 reveals that the correlation between job satisfaction and the variables like
theoretical, aesthetic, political and religious are all not significant at any level, However, the
obtained r of -0.28 between job satisfaction and economic value has negative correlation and
that r of 0.22 between job satisfaction and social value has positive correlation in case of
male secondary school teachers and they are both significant at .01 level. Thus the null
hypothesis that presumes there is no significant relationship between job satisfaction and six
dimensions of value system of male secondary school teachers of Mizoram is rejected in case
of job satisfaction and theoretical, aesthetic, political and religious values but not rejected in
case of job satisfaction and economic and social values.

1.4. Objective -2 : To find out the relationship between job satisfaction and value system of
female secondary school teachers in Mizoram.

In order to find out the relationship between job satisfaction and the value system of
female secondary school teachers in Mizoram, coefficient of correlation was calculated by
applying the Pearson Product Moment method of computing coefficient of correlation. The
result is shown in the following way:-

1.5. Relationship between Job satisfaction and six dimensions of Value System with
regard to Female Secondary School Teachers in Mizoram.

The following table shows the relationship between job satisfaction and the six
dimensions of value system in case of female secondary school teachers in Mizoram.
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Table No — 4
Job satisfaction | Job satisfaction | Job satisfaction | Job satisfaction | Job satisfaction | Job satisfaction
& Theoretical | & Economic & Aesthetic & Social & Political & Religious
Female
Teachers 0.06 0.16* 0 0.58** 0.04 0.13*
(N —207)

*significant at .05 level
**significant at .01level

Table No — 4 reveals that the obtained rs of 0.06, 0.00 and 0.04 between job satisfaction
and theoretical, aesthetic and political values respectively in case of female secondary school
teachers in Mizoram are all positive and are not significant at any level. However, the obtained
rs of 0.16, 0.58 and 0.13 between job satisfaction and economic value, social value and
religious value respectively in case of female secondary school teachers in Mizoram are
found to be positive and their economic and religious values are found to be significant at .05
level, while their social value is significant at .01 level. Therefore, the null hypothesis that
presumes there is no significant relationship between job satisfaction and six dimensions of
value system of female secondary school teachers is rejected with regard to job satisfaction
and theoretical, aesthetic and political values while it is accepted with regard to job satisfaction
and economic, social and religious values.

Findings and Discussion

On the basis of the extent of association between the variables as reflected through
coefficients of correlation in the study, it can be said that the job satisfaction of male secondary
school teachers in Mizoram is related with the two dimensions of value system namely
economic value and social value. However, the relationship found between job satisfaction
and economic value of male secondary school teachers although significant is low and negative.
This shows that the male secondary school teachers who are satisfied with their teaching job
are not having a high economic value and do not give much consideration to money matters.
The finding indicates that the male secondary school teachers are found to be interested and
satisfied enough with their job and they do not find it necessary to indulge themselves in
material pursuit illustrating that those teachers who possess high job satisfaction do not hanker
after money, power prestige and material possessions. This can be a challenge for those
teachers who find their job unsatisfying and spend their time and energy for the possession of
material things. The result of the study also reveals that the male teachers who are satisfied
with their teaching job are also having high social value system. This indicates that the male
secondary schoolteachers in Mizoram consider their job as a social service and activity where
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they render help for the general benefit of the students and the school. This makes them enjoy
their work and thus they find satisfaction in their teaching job.

With regard to female secondary school teachers in Mizoram their emphasis on useful
and practical values which are characterised by a dominant interest in money matters, their
love of others and service to people with a spirit of altruism and philanthropy are associated
with their job satisfaction, and that those female teachers who are satisfied with their teaching
job are characterised by the ethical principles founded in religious traditions and beliefs or
norms. They are having interest in their religious rituals and activities. However, the analysis
of female secondary school teachers in respect of their job satisfaction and theoretical value
indicates that their satisfaction with the teaching job is not significantly related with their
interest in the discovery of truth and their rational outlook towards life. It can also be said
that the satisfaction of these female secondary school teachers with their teaching job is not
significantly related with their values on the form and harmony of life and their attitude
towards enjoying the beauty of fine arts, music etc. It can also be seen that these female
secondary school teachers who are having job satisfaction although they are of the intellectual
circle, are not interested in the political activities, political institutions,organisations, views
and ideas resulting from the transforming creative socio-political practices of the social forces
that meet the requirements of social progress and the development of human personality on a
social scale.
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Abstract

Nutrition plays a crucial role in the maintenance of health as well as the growth
and development of the body. The main objective of this study is to identify the feeding
practice and find out association of feeding practice with malnutrition among the
children. A descriptive cross sectional study was conducted in Mizoram among under
5 children during February 2023 to June 2023. Data was collected by structured
interview and anthropometric measurement and analysed their weight for age, height
for age and weight for height. The study results shows that among 288 breastfed
children, 183(80.3%) initiated breastfeeding within 1 hour after birth, 184 (80.7%)
do not give pre lacteal feed, exclusive breastfeeding. for 6 months was practiced by
173(75.9) and weaning was started at 6 months by 174(76.3%) 22 (9.4%) of the
children were under weight, 29 (12.4%) were stunted, 10 (4.3%) were wasted. There
was significant association between a child’s weight for height (wasting) status and
initiation of breastfeeding after birth and duration of breastfeeding after the introduction
of complementary feeding (P<0.05).The results shoed the need to improve the
nutritional status of the vulnerable age group of children. It needs more support and
awareness on the importance of infant young children feeding practice to follow
recommended guidelines.

Keywords: Children, Feeding, Malnutrition

Introduction

Malnutrition is major public health problem particularly in those children under
five of age. According to the World Health Organization, malnutrition refers to
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deficiencies, excesses, or imbalances in a person’s intake of energy and/or nutrients.
Under nutrition is estimated to be associated with 2.7 million deaths annually or 45%
of all child deaths (World Health Organization, 2021).Globally 49.5 million children
under 5 years of age are wasted, and 149 million are stunted. According to National
Family Health Survey-5 India, 36 percent of children under age five years are stunted
(too short for their age). Nineteen percent of children under age five years are wasted
(too thin for their height), which is a sign of acute under nutrition; while 32 percent of
children under age five years are underweight.

Nutrition, growth and development in children are intricately inter-linked
aberrations of one aspect tend to significantly influence the others (Elizabeth, 2010).
Infant and young child feeding is a key area to improve child survival and promote
healthy growth and development.

World Health Organization recommend early initiation of breastfeeding within 1
hour of birth, exclusive breastfeeding for the first six months of life and introduction
of complementary foods at 6 months together with continued breastfeeding up to 2
years of age or beyond. Child needs the right foods at the right time to grow and
develop to their full potential. The most important time for good nutrition is during the
1000 day period from pregnancy until a child’s second birthday (UNICEF report).
Approximately two-thirds of child’s deaths occur in the first year of life are linked to
improper feeding practices (Singh, 2004). When children are undernourished over an
extended period of time, there are various outcomes such as delayed mental
development; reduced intellectual capacity, it may also result in heightened severity
and susceptibility to infections, and increased mortality risk. (WHO Newsletter). The
Government of India has strongly committed to the achievement of one ofthe important
developmental goal ‘Erase Hunger’ which aims to eliminate hunger and all forms of
malnutrition by 2030 (United Nations India, 2023).

Review of Related Literature

Khobragade & Yadav (2019) studied in one of the Integrated Development Scheme
(ICDS) project area of rural India regarding nutritional status of under five children
including 354 study subjects. The study found that the prevalence of underweight,
stunting, and wasting were 15.8 %, 35% and 6.4% respectively.

Divya, Murthy, Nimithamohan &Amoghashree (2022) in Mysuru investigated
on infant and young child feeding practices among 261 samples between the ages of 6
months to 5 years of age. It was found that the prevalence of underweight, stunting
and wasting were 13.8%, 16.5% and 5.7% respectively.70.1% received breastfeeding
within an hour of birth and exclusive breastfeeding for 6 months was given for 67.4%
of the children.
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Study conducted by Haradanhalli R et al (2016) on infant feeding practice and its
association to nutritional status of under 5 children including 200 children in urban
poor locality of Bangalore showed that 49.7% of the children were given pre lacteal
feed, 49.5% ofthe children were exclusively breastfed for 6 months and 49.1% weaned
at 6 months of age. They found that there was significant association between
undernutrition status and feeding practice of the children.

Ahmad S & Mishra S (2018) in Lucknow District found that total 70.7% of the
children were breastfed in an hour, colostrum was given to only 61.9% children while
only 52.4% were given breastfeeding exclusively for 6 months and the study identified
that children who have started feeding after one hour of birth were found to be more
stunted than children who were breastfed earlier (p<0.001) and children with non-
exclusive breastfeeding were significantly underweight than who were exclusively
breastfeed.

Varma P (2015) in Hyderabad conducted a study on infant and young feeding
practices and prevalence of under nutrition. The study concluded that children who
initiated breast feeding within an hour were found not to be stunted in comparison to
others.

Study conducted by Palupi (2016) in Indonesia regarding feeding practice and
nutritional status among children. The study shows that most of the children had
good feeding practices in terms of breastfeeding practices and found that there was
no significant association between feeding practice behaviors and nutritional status
among the study participants.

Understanding the significance of feeding practice for the maintenance of
nutritional status of the children, various research studies related to feeding practice
and nutritional status of children were undertaken, but this area is not adequately
explored in Mizoram. This study is undertaken to fill this research gap so that the
research will contribute in this unexplored area.

Rationale of the study

Malnutrition is universal problem and it can severely affect the vulnerable children
especially under five years of age. Children of today are our future citizens. In North
east India, Meghalaya Mizoram, Nagaland and Tripura saw an increase in stunting
among children (Saigal, 2021). As per National Family Health Survey-5 report, the
prevalence of under nutrition in Mizoram is also increasing. Massive increase in child
malnutrition and rising levels of anemia in women and pregnant women in Mizoram
indicate that the children born during 2015-2019 might be suffering from nutritional
deficiencies (NHFS-5, Mizoram). It was also found that there is deterioration of infant
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and young child feeding indicators in north east states. Tripura, Nagaland, Mizoram
and Assam saw a decrease in the proportion of children receiving adequate diets
(Chakraborty, 2021).

Hence the assessment of the ground reality on the feeding practice and its
association with prevalence of malnutrition of children becomes very significant so
that appropriate intervention can be implemented which will improve the nutritional
status of the target population.

Statement of the problem

The problem of the study is stated as ‘Feeding Practice and Malnutrition of
under Five Children of Mizoram.’

Objectives
The objectives of this study are:

1. To identify the feeding practice among children
2. To find out association of feeding practice with malnutrition among the children.

Material and methods
Study design

This study was designed as a community based cross-sectional study

Study setting

This study was carried out in the selected areas of Aizawl district, Mizoram.

Study population

Two hundred thirty three children between age group of 6- 59 months and their
mothers were included in the study.

Inclusion criteria

1. Children between age group of 6- 59 months
2. Mothers giving consent and willing to participate in this study.

Exclusion criteria

1. Children who were suffering from chronic illness or congenital anomalies
2. Children who are uncooperative and their mother not willing to participate
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Study duration
This study was conducted from February 2023 - June2023.

Sample size calculation

The sample size of 233 was calculated based on the prevalence of under nutrition
13% at 5% level of significance and an absolute precision of 4%, sample size was
estimated to be 233 using Cochran’s formula:

Z r \
Zy_ a2 Pl 1-p]

Sampling Technique

A multi stage random sampling technique has been used to select the required
sample size. Study was done in Aizawl East District. Aizawl East district covers 47
local council areas. 10 local council areas were selected by random sampling and
samples are selected randomly based on population proportionate to size sampling
technique.

Ethical Consideration

The Institutional Human Ethics Committee of Mizoram University reviewed and
approved this study (approval number: MZU/HEC/2022/008). Permission was taken
from Chief Medical Officer, Aizawl East District to conduct research study in the
area. Participants (mothers) have given written consent before participating in the
study.

Data Collection Details

A structured interview schedule was used to collect data on demographic
characteristics, feeding practice and anthropometric measurements was done by using
standard method. The weight and height measurement were converted to identify the
three nutritional indices such as weight for age, height forage and weight for height.
These are interpreted by the WHO z score classification system. Children whose weight
for age z-score of less than -2SD were graded as underweight and severe underweight
are having z - score of less than -3SD. Children’s height for age less than z score -2SD
were graded as stunted and severely stunted are children’s height for age less than z-
score -3SD. Similarly, children were graded as wasted (weight for height z score of -
2SD) and severely wasted (weight for height z score of -3SD). Socioeconomic status
has been calculated using Modified Kuppuswamy Socioeconomic scale.
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Data analysis

The data entry was done in Microsoft offices excel and IBM SPSS Statistics
Version 20 was used to analyze the data. Frequencies and percentages were used for
analysis of categorical data. The z scores for the different nutritional indices such as
weight for age, height for age and weight for height were calculated based on the
WHO growth standards. Chi square test and Fisher exact test were used to test the
significance wherever indicated, p value less than 0.05 was considered statistically
significant.

Results
Table No.1
Distribution of participants’ socio-demographic characteristics (N=233)
Variables Frequency Percentage

6-11 months 31 13.3
12-23 months 58 24.9
Age 24-35 months 47 20.2
36-47 months 62 26.6

48-59 months 35 15
Gender Male 117 50.2
Female 116 49.8
Nuclear 152 65.2
Type of family Joint family 72 30.9
Single parent family 9 3.9

Upper (D) 3 1.3

Upper middle (IT) 15 6.4
Socioeconomic status Lower middle (IIT) 48 20.6
Upper lower (IV) 163 70

Lower (V) 4 1.7

As depicted in Table 1, a total of 233 children aged 6 months to 59 months were
included in the study. The mean age of the participant was 31 months. Among the
participants, 50.2% are male and 49.8% were females. About 71.7% of children
belonged to lower socioeconomic class while 1.3% belonged to upper class. Mothers
of majority of the children (83.7%) were in the age group of 19-34 years.
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Table No.2
Distribution of feeding practices for breastfed children (N=228)
Variables Frequency Percentage
Initiation of “ilﬂzlinhl hour 13853 8&3
breastfeeding after birth L
After 24 hours 10 4.3
Pre-lacteal feed given Yes 44 19.3
No 184 80.7
Type of pre-lacteal Formula 43 97.7
feeding (n=44) Boiled cool water 1 3.3
Exclusive breastfeeding Yes 173 75.9
done for 6 months No 55 24.1
Age at the start of =6 months 43 18.9
. 6 months 174 76.3
weaning
7-12 months 11 4.8
1 year 11 4.8
Continued breastfeeding 1 to <2 years 44 19.3
after the introduction of 2 years 45 19.7
complementary foods >2years 23 10.1
Still breastfed 105 46.1

Feeding practice of children is presented in Table 2. Among the participants,
228(97.85%) were able to breastfeed their children, 5 (2.15%) were unable to feed
with breast milk since birth. Early initiation of breastfeeding within an hour of birth
was done by 80.3%. Pre lacteal feed was given by 19.3% and formula feeding was
most common pre lacteal feed given to the children. Only 75.9% had exclusively
breastfeed their child for the first complete 6 months while 24.1% were not able give
exclusive breastfeeding for 6 months. 10.1 % of the sample continued breastfeeding
for more than 2 years and 24.1% had discontinue breastfeeding before reaching 2
years of age. On examining the complementary feeding practice, 18.9% children were
given complementary feeding before 6 months of age and 4.8% of mothers started
giving complementary feeding between the age of 7-12 months. The mean age of food
complementation was 5.8 months of age which was less than recommended age for
starting complementary feeding.
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Figure No 1: Nutritional status of participants (N=233)
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Data presented in Figure 1 shows the prevalence of underweight, stunting and
wasting were 9.4%, 12.4% and 4.3% respectively; stunting is the most common form

of malnutrition.

Table No. 3

Association between underweight status and feeding practices for breastfed

children (N=228)

. Underweight Normal
Variables (n=22) (n=206) P-value
Within 1 hour {20 (10.9) 163 (89.1)
Initiation of breastfeeding after birth 1-24 hours 0 35 (100.0) 0.07
After 24 hours |2 (20.0) 8 (80.0)
Pre-lacteal feed given Yes 4 (10) 36 (90.0) 0.934
No 18 (9.6) 170 (90.4)
Exclusive breastfeeding done for 6 months Yes 1537 158 O1.3) 0.375
No 7(2.7) 48 (87.3)
<6 months 3 (7.0) 40 (93.0)
Age at the start of weaning 6 months 16 (9.2) 158 (90.8) 0.116
7-12 months |3 (27.3) 8 (72.7)
1 year 2 (18.2) 9 (81.8)
<
Continued breastfeeding after the Lto<2 years 140.1) 40 (90.9)
. . 2 years 4 (8.9) 41 (91.1) 0.041
introduction of complementary foods
>Jyears 6 (26.1) 17 (73.9)
Still breastfed 6 (5.7) 99 (94.3)

Chi-square test; Pd”0.05

Data in Table 3 shows that there was significant association between underweight
status and duration of breastfeeding after introduction of complementary food with a

P-value 0f 0.041.
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Table No 4

Association between stunting status and feeding practices for breastfed
children (N=228)

. Stunting Normal
Variables (1=29) (1=199) P-value
Within 1 hour 25 (13.7) 158 (86.3)
Initiation of breastfeeding after birth 1-24 hours 2(5.7) 33 (94.3) 0.33
After 24 hours 2 (20.0) 8 (80.0)
Pre-lacteal feed given Yes 4(10.0) 36 (%0.0) 0.57
No 25 (13.3) 163 (86.7)
Exclusive breastfeeding done for 6 months Yes 22 (12.7) 151 (87.3) 0.998
No 7.(12.7) 48 (87.3)
<6 months 5(11.6) 38 (88.4)
Age at the start of weaning 6 months 23(13.2) 151 (86.8) 0.898
7-12 months 1(9.1) 10 (90.9)
1 year 3(27.3) 8 (72.7)
Continued breastfeeding after the 1 to < years 40.1) 40 (90.9)
. . 2 years 6(13.3) 39 (86.7) 0.518
introduction of complementary foods
>)years 4(17.4) 19 (82.6)
Still breastfed 12 (11.4) 93 (88.6)

Chi-square test; Pd”0.05

Data in Table 4 illustrates that there was no significant association between
stunting status and feeding practice of children.

Table No. 5
Association between wasting status and feeding practices for breastfed children (N=228)
. Was ting Normal Overweight
Variables (n=10) (1=203) (n=15) P-value
Within | hour 8 (4.4) 166 (90.7) 9 (4.9)
Initiation of breastfeeding after birth' 1-24 hours 0 30 (85.7) 5(14.3) 0.02
After 24 hours 2(20.0) 7(70.0) 1(10.0)
L Yes 3(7.5) 32 (80.0) 5(12.5)
. 0.129
Pre-lacteal feed given No 7G.7) 171 (91.0) 10(5.3)
‘ _ , Yes 8 (4.6) 155 (89.6) 10 (5.8)
0.666
Exclusive breastfeeding done for 6 months No 2(3.6) 43 (87.3) 509.1)
<6 months 1(2.3) 39 (90.7) 3 (7.0)
Age at the start ofweaning1 6 months 8 (4.6) 154 (88.5) 12 (6.9) 0.777
7-12 months 1(9.1) 10 (90.9) 0
1 year 2(18.2) 9(81.8) 0
Continued breastfeeding after the introduction 1to <2 years 2(4.5) 42 (95.5) 0
¢ comlementary foods” 2 years 2 (4.4) 40 (88.9) 3(6.7) 0.02
oF complementaty foocs >years 3(13.0) 19 (82.6) 194.3)
Still breastfed 1(1.0) 93 (88.6) 11 (10.5)

!Chi-square test; “Fisher’s exact test; Pd”0.05
87



Mizoram Educational Journal Vol. IX, Issue 3&4

Data in Table 5 shows that there was significant association between a child’s
weight for height (wasting) status and initiation of breastfeeding after birth and their
decision to keep breastfeeding after the introduction of complementary feeding with a
P-value of 0.020.

Discussion and Conclusions

In this study, 86.3%of children were normal for weight for age, 9.4 % were
moderately underweight. 87.6% children had normal height for age while only 12.4 %
are moderately stunted. 88.8% children had normal weight for height and 6.9 % had
weight for height between -2SD to -3SD. As per NFHS-5 in India, 32% children below
5 years are underweight which is higher than the present study showing Mizoram
children nutritional status is better than the other cities.

The present study revealed the common form of malnutrition was stunting,
followed by underweight and wasting which indicate undernourished children in the
study are chronic malnutrition which may occur as a result of inappropriate feeding
practice in early life.

80.3% of the children were given breastfeeding within one hour after birth which
was one of the important indicators of correct breastfeeding practice. 19.3% of the
mothers offer pre lacteal feed where most of them given formula feeding. One hour
after birth is regarded as the golden hour for initiation of breastfeeding. Encouragement
and support from professional and family during this period is very important. The
Government of India is promoting institutional delivery where there is more opportunity
to give support for the promotion of early initiation of breastfeeding and avoidance of
practicing pre lacteal feed.

The present study revealed that breastfeeding was given exclusively for 6 months
by 75.9% of the children and complementary feeding was started on time by 76.3%.
The mean age of starting complementary feeding is 5.8 months. Complementary feeding
was started earlier than the recommended months which can influence the nutritional
status of the children. Therefore, mothers need more encouragement to practice the
recommended duration of exclusive breastfeeding for 6 months and timely introduction
of complementary food.

There was significant association observed between feeding practices and
nutritional status of children. Among the breastfed children, initiated early breastfeeding
and continue breastfeeding for more than 2 years have better nutritional status than
other groups. Children who have started breastfeeding after one hour of birth were
found to be more wasted than children who were breastfeed earlier and children who
continued breastfeeding more than 2 years were found to be less wasted and underweight
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than children who completed breastfeeding less than 2 years of age. From the study
finding, more attention to be given on the promotion of early initiation of breastfeeding
within 1 hour after birth and increase duration of breastfeeding along with
complementary feeding for the improvement of the nutritional status of under five
children.

Recommendations

Effective promotion of the recommended practice of young child feeding practice
is very essential. It is very urgent to explore the underlying detail of the situation and
the true reason for the inability to follow the recommended feeding practice. Infant
feeding practices need to be monitored and provide the required information on a
regular basis for the caregiver. Mothers need to be informed and educate about exclusive
breastfeeding, avoiding pre-lacteal feedings, and right time to introduce complementary
feedings from the beginning of pregnancy for the promotion of better infant feeding
practices. Reinforcement of correct feeding practice to be given during postnatal and
immunization visits which might improve feeding practices. Raising public awareness
of the recommendation of feeding and strengthening the intention of mother to
breastfeed could lead to adopt correct feeding practice of the children.
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Abstract

The present study aims to investigate the quality of life and Depression among
Caregivers of Children with ADHD. 80 Parents of ADHD children and 80 parents of
children without mental illness with ages ranging from 30 to 45 years, residing in
Aizawl, were sampled using a purposive random sampling method. Quality of Life
(WHO Quality of Life-BREF, 1996) and Beck Depression Inventory (BDI) (Beck, Steer&
Brown, 1996) were used for collecting data. Results revealed that parents of ADHD
scored lower than parents of children with no mental illness on psychological quality
of life whereas scores on depression were higher among parents of ADHD than parents
of children with no mental illness, quality of life and depression had a negative
correlation; and depression predicted quality of life among the samples. The results
revealed the high need for psychological intervention among parents of ADHD which
invites the urgent need to pay attention to the caregivers of mental patients as well as
mental patients.

Keywords: Quality of Life, Depression, ADHD, Parent, Caregivers, Children

Introduction

Almost all people have a mental problem from time to time when encountering
life problems becomes a mental illness when ongoing signs and symptoms cause
frequent stress and affect on ability to function. Mental illness and mental health
disorders are used interchangeably used refer to a wide range of mental health
conditions, any mental disorders that affect your mood, thinking and behaviour. The
Diagnostic and Statistical Manual of Mental Disorders (DSM), Fifth Edition include
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300 mental illnesses (Peterson, 2019), and groups the different mental disorders into
five distinct categories such as neurodevelopmental disorders, internalizing disorders,
externalizing disorders, neurocognitive disorders, and other disorders. Among many
mental illnesses, Attention-deficit/hyperactivity disorder (ADHD is under the
neurodevelopmental disorders as per DSM V classification which was selected for the
present study.

Attention-deficit/hyperactivity disorder (ADHD) is a neurobehavioral disorder
characterized by inattention, impulsivity, and hyperactivity. ADHD have heterogeneous
and variable impacts on functioning and daily activities for these children and their
caregivers. Attention-deficit hyperactivity disorder (ADHD) is one of the mental
disorders in the paediatric population with prevalence rates ranging from 5 to 7.1%
(Polanczyk et al., 2007; Willcutt, 2012). ADHD symptoms included inattention,
hyperactivity, and impulsivity symptoms, causing significant impairment to the patient
(APA, 2013).

The concept of QoL in general terms an individual’s subjective perception of
physical, emotional, and social well-being (Goz et al., 2007) which covers a cognitive
(satisfaction) and an emotional component (happiness). QoL can be influenced by
many proximal (family and friendship) factors, distal (e.g., socioeconomic and cultural)
factors, and the presence of a chronic illness has been considered the most potent risk
factors for worse QoL scores (Harpin et al., 2005; Go6z et al., 2007; Xiang et al., 2009;
Kim et al., 2014).

Having a child with developmental disabilities creates a crisis event, how parents
respond to the stresses of raising their child with special needs depends on a wide
variety of factors influencing their ability to cope, such as their interpretation of the
crisis event, the family’s sources of support, community resources, and family
structure. The personality characteristics of the family members, their financial status,
educational level, problem-solving skills, and spirituality all influence a family’s
ability to cope. Strong marital relationships and social support also help determine
parent adjustment (Thwala et al., 2015; Fazil et al., 2004). Parents of children with
autism and ADHD are presented with a unique set of challenges associated with
providing care for their children. Depending upon the nature and severity of the
disability, the child may require significant personal care and monitoring to ensure
his or her wellness and safety. Parents are usually the primary providers of this care.
Given other responsibilities that parents typically have about maintaining stability
for their family, the additional responsibility of providing significant levels of care
for their child indefinitely may task parents’ ability to maintain balance in their own
lives. This may lead to stress for parents which could compromise their ability to
effectively care for their child.
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Review of Literature

The research evaluated the QoL and depression among 202 primary caregivers
of ADHD children by comparing them with a control group and found that parents of
ADHD children reported poorer family QoL and higher parental depression and anxiety
disorders (Cussen et al., 2012). Akvardar and colleagues compared the QoL scores
between patients with psychiatric disorders and the control group, and patients with
mental illness reported less satisfaction compared with patients with normal controls
(Akvardar et al., 2006). Craig and colleagues (2020) did a study on a systematic review
of coping strategies in parents of children with attention deficit hyperactivity disorder
(ADHD).

The presence of ADHD has a deep and enormous impact not only on the patients
but also on their family members in giving care to them (Harpin, 2005). Caring for a
child with ADHD invites family, marital, and parental problems, reduces parenting
efficacy, and increases the level of parental stress (Danckaerts et al., 2010); and also
accompanied by feelings of guilt which increases vulnerability to depression (Johnston
& Mash, 2001) and worse quality of life (Faraone et al., 2005; Desidério et al., 2010).

Statement of the Problem

Behavioural problems of the child have a negative impact or effect on family
adaptation including quality of life and psychological well-being. Parents may feel
helpless, overwhelmed and frightened by this kind of behaviour and often begin to
question their parental ability and will have guilt feelings associated with their inability.
Parents of children with ADHD are presented with a unique set of challenges associated
with providing care for their children.

In the Indian context, mothers take the sole responsibility for raising and caring
for a child with a disability. Given other responsibilities that mothers typically have
about maintaining stability for their family, the additional responsibility of providing
significant levels of care for their child indefinitely may task parents’ ability to maintain
balance in their own lives. This may lead to stress for parents which could compromise
their ability to effectively care for their child. Parents develop different positive and
negative coping strategies to combat this psychological stress. Significant differences
in coping behaviour have been reported among parents with different marital and
socioeconomic status.

Many studies have evinced that QoL may be impaired due to the presence of
ADHD (Harpin et al., 2005; Sawyer et al., 2002; Akvardar et al., 2006; Cussen et al.,
2012). However, there are very few studies published in the literature investigating
QoL in ADHD caregivers (Andrade et al., 2016). To address the research gap, the
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present study was designed with the hope of exploring coping mechanisms of parents
of children with ADHD to promote positive coping strategies for parents of children
with ADHD, and to help such parents identify people who can support them.

Objectives

The study set forth objectives based on the literature available as under:

1) To examine the applicability of the Quality of Life (the subscale of the WHO
Quality of Life-BREF (1996) and the Beck Depression Inventory (BDI) (Beck,
Steer& Brown, 1996) to the parents of children with ADHD, and parents of
children with normal mental health.

2) To determine any variations between parents of children with ADHD and Normal
mental health on Psychological Quality of life and Depression.

3) To investigate the connection between depression and Psychological Quality of
Life among parents of children with ADHD.

4) To investigate the prediction of Psychological Quality of Life from Depression
among parents with ADHD and parents of normal.

Hypotheses

In consistency with the objectives of the study the following hypotheses were

framed for the present study:

1)

2)

3)

4)

WHO Quality of Life-BREF (1996) and Beck Depression Inventory (BDI) (Beck,
Steer& Brown, 1996) scales are applicable for parents of children with ADHD,
and parents of children with normal mental health.

Parents of children with ADHD would show higher scores than parents of children
with normal mental health on Psychological Quality of life and Depression.

There will be a positive significant correlation between Psychological Quality of
life and Depression variables.

There will be a significant prediction of Depression on Psychological Quality of
life among parents of children with ADHD and parents of children with normal
mental health.
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Methodology
Sample:

The sample size was 160 in total, 80 parents of ADHD, and 80 parents of children
with normal children without any mental illness selected from the mental patients
admitted to Dept of Psychiatry — Kulikawn Hospital, Special schools, Child Guidance
Centre, District Early Intervention Centre and Private Clinic of Aizawl-Mizoram
whereas parents of children with normal mental health were identified to well matched
on socio-demographic variables, age range between 25 to 50 years but well matched
socio-demographic variables such age ecology (urban and rural), educational level
and others for comparison on Psychological Quality of life and depression.

Tool Used

1. Socio-Demographic Profile (Lalawmpuia, 2021): It was specifically constructed
by Lalawmpuia (2021) for screening purposes for controlling confounding demographic
variables and to get true representation as per the design of the study. It consists of
information about socio-demographic variables such as age, sex, religion, education,
marital status, residence and occupation of the subjects.

2. Informed Consent Form (Lalawmpuia, 2021). It was constructed by Lalawmpuia
(2021) to get consent from the samples after giving information about the present
study.

3. WHO Quality of Life-BREF (1996): The WHO quality of life assessment was
developed by the WHOQOL group and is applicable cross-culturally. It contains a
total of 26 questions. The internal consistency coefficient ranged from 0.70 to 0.75 for
the domains. The test-retest reliability coefficient ranged from 0.41 to 0.79 at item
level.

4.  Beck Depression Inventory (BDI) (Beck, Steer& Brown, 1996): It was
developed to measure the severity of depression which contains 21 items with a 4-
point rating scale, having Cronbach‘s alpha of 0.92 and validity of .98 (Beck et
al.,1996). The test-retest reliabilities were calculated, yielding an average
correlation of .93.

Design

2 X 2 factorial designs explaining the two levels of gender (male and female)
and level of mental illness (parent of children with ADHD and parent of children
without ADHD); parents of children with ADHD were selected from the list of the
parent of ADHD children from different hospital, homes, centres run by Government
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of Mizoram and registered Private/ NGOS as per objectives of the study for comparison
on Psychological Quality of life and Depression.

Procedures

The required psychological tests were collected and made necessary preparation,
and ready for use. The parents of ADHD parents’ samples were randomly selected
from Dept of Psychiatry — Kulikawn Hospital, different special schools, the Child
Guidance Centre, a private clinic, the district early intervention centre and the education
department of Aizawl-Mizoram. In contrast, parents of children without ADHD/ mental
illness were selected from different parts of Aizawl to well match with the parents of
children with ADHD, and also an equal representation of male and female samples.
All necessary permissions were taken from the concerned authorities. Confidentialities
were maintained and Informal consents were obtained from parents and participants
as per the manual and APA code of ethics for research.

Results: The raw data does not contain missing data and outlier data, and it meets the
objectives of the study and put together in the Table as under:

Table -1: Showing the Psychometric Properties of the Scale, t-test, Pearson’s correlation
and regression between independent and dependent variables among the samples.

Dependent Variables
Independent Variables Statistics Psychologi?al Depression
Quality of life

Mean 13.25 16.78
Parents of ADHD SD 2.31 2.29
children Kurtosis -0.97 -0.96

Skewness -0.46 0.69

Mean 19.63 10.25
Parents of Normal SD 2.35 2.3
Mental health children |Kurtosis -0.99 -0.97

Skewness 0.4 -0.68
Reliability (Alpha) 0.81 0.83
Homogeneity of Variances 0.74 0.69
t-test between two groups 3.25% 2.87*
Pearsons’ Correlations between Psychological Quality of life and R=68*
Depression
Regression Analysis (prediction of depression on Psychological Quality of life
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) i Sig. F | Durbin-
Predict Crtt
redictor riterion R Square | F Change df Change | Watson
Depression|Psychological Quality of life {0.46 102.89  |1/118 0 1.15

* = significant at .01 levels: ** = * = gignificant at .05 levels

Objective-1: To examine the applicability of the psychological quality of life the subscale
of the WHO Quality of Life-BREF (1996) and the Beck Depression Inventory (BDI)
(Beck, Steer& Brown, 1996) to the parents of children with ADHD and normal mental
health, the normality of the data was checked, and skewness values and kurtosis values
were less than 1.0 (+/-) which conveyed that the data approximates normality.
Cronbach’s alpha showed high reliability for both tools;.81 for WHO Quality of Life-
BREF and .83 for BDI. Tests of homogeneity of variance showed that psychological
Quality of life and Depression were not significant indicating that variances of the
three sample groups are approximately equal on both scales. The overall results showed
the applicability of the tests in the target population and also highlighted the
appropriateness of applying parametric tests to data. The result suggests acceptance of
hypothesis no 1.

Objective 2: To determine any variations among parents of children with ADHD and
Normal mental health on Psychological Quality of life and Depression an independent
t-test was calculated. Results evinced those parents of ADHD children scored lower
than (M=13.25; 16.48) and parents of children with normal mental health on
Psychological Quality of life at significant .01 level (M=13.25; 19.63; t=3.35; p<.01).
The reverse trend was found in Depression where parents of ADHD scored higher
than parents of children with normal mental health (M=16.78; 10.25; t=3.87; p<.01)
with significance at. 01 level on Depression as shown in the Table. The result has
accepted hypothesis no -2.

Objective-3: To investigate the connection between Depression and Psychological
Quality of Life among parents of children with ADHD and parents of children with
normal children the Pearson Correlation was used. The results showed that the
Psychological Quality of Life and Depression had a significant negative correlation
(r=.68; p<.01) as shown in Table 2. The magnitude of the relationship was moderate
and favoured accepting hypothesis no 3.

Objective -4: To investigate the prediction of Psychological Quality of Life from
Depression among parents with ADHD and Autism, Regression Analysis was
calculated. The simple regression analysis results showed significant predictability of
Psychological Quality of life from Depression (p<.01) accounting for 46 %of the
variation within the criterion variable. Durbin Watson was lower than 2.0 indicating
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that there was no autocorrelation detected in the sample. The results suggest accepting
hypothesis no-4.

Discussion and Conclusion:

Results revealed that the parents of ADHD have a lower Psychological Quality
of Life and higher depression when compared to parents of normal children/ with no
mental illness which confirmed the earlier researchers’ finding that parents of ADHD
children reported poorer family QoL and higher parental depression and anxiety
disorders (Cussen et al., 2006) as the presence of ADHD has a deep and enormous
impact not only on the patients but also on their family members in giving care to
them (Harpin, 2005). The burden of caretaking children with ADHD with little to no
intervention may be the reason behind such poor quality of life and higher depression
levels. The significant negative relationship between the Psychological Quality of Life
and Depression variables throws light on the burden of being a parent of ADHD endorses
depression and decreases their quality of life. The findings support earlier findings
that the QoL may be impaired due to the presence of ADHD (Harpin et al., 2005;
Sawyer et al., 2002; Akvardar et al., 2006; Cussen et al., 2012). The results evinced
the prediction of depression on Psychological Quality of Life suggesting the importance
of paying attention to the mental health of the carer of the mental patients. Several
studies also evinced the same that the burdensome of caring for a child with ADHD
increases stress (Danckaerts et al., 2010) and vulnerability to depression (Johnston &
Mash, 2001) resulting in a worse quality of life (Faraone et al., 2005; Desidério et al.,
2010). The moderate magnitude of the relationship must be put into consideration if
intervention is formulated. and the result of regression analysis also strongly supports
the need for formulating care and support policies for parents and caregivers. The
findings show caregivers/parents of children with ADHD and Autism had a greater
frequency of depression and worse quality of life which required psychological
intervention and the need for developing better intervention programmes to address
the mental health of the carer of mental patients.

Limitation

The present study could not compare single parents, small sample used in the
present study limited the generalization of present findings and limited psychological
variables.

Significance of the study

The study has contributed to the level of burden and anxiety for caregivers which
has never been done, and highlighted the need for psychological intervention for them.
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Suggestion

Though the present study contributed significant findings but not free from
limitations which invites some suggestions for the improvement of future research (i)
inclusion of a bigger sample size for more information with reliability which could be
used for generalizing the target group, (ii) inclusion of more types of mental patients
for comparison to contribute more information about the carer’s burden of the mental
health patients, (iii) inclusion of more mental health symptom to understand more
about the psychological problems for making prevention and intervention strategies
for target group. There is a need for more research on the psychosocial well-being of
the parents/caregivers of children with disability.
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Abstract

Emotional intelligence is the ability to identify and regulate one's emotions and
understand the emotions of others. A high Emotional Quotient helps you to build
relationships, reduce stress, and defuse conflict, having a high emotional intelligence
allows you to empathize with others, communicate effectively, and be both self and
socially aware. This study aimed to find out the emotional intelligence of higher
secondary school students in Aizawl district. Comparison was made regarding their
gender, stream of study and type of school. It was found that the majority of students
had a normal average level of emotional intelligence. There was a significant difference
between male and female among the school students.Significance was also found in
the type of stream of study in school.

Keywords: Emotional intelligence, students, Higher Secondary School

Introduction

The most common definition of emotional intelligence (EI) is the capability to
recognize, utilize, comprehend, regulate, and deal with emotions. Emotionally
intelligent people can identify and categorize a wide range of emotions, use emotional
information to inform decisions and actions and modify their emotions in response to
changing circumstances.

Despite the fact that the term originated in 1964, it became well-known from
science journalist Daniel Goleman’s 1995 best-selling book ‘Emotional Intelligence’.
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Emotional Intelligence (EI) is the collection of abilities and traits that motivate effective
leadership, according to Goleman. The term emotional intelligence describes the
capability to recognize, regulate, and assess emotions. While some researchers maintain
that emotional intelligence is an innate trait, others contend that it can be developed
and strengthened. (D Goleman, 1998)

To quantify EI, several models have been developed. The term “emotional
quotient” (EQ) was coined by British scientist Keith Beasley in 1987 as a replacement
for the intelligence quotient (IQ). Konstantinos V. Petrides created the trait model in
2001, and it is centred on self-reported behavioural dispositions and perceived abilities.
The ability model, which was created in 2004 by Peter Salovey and John Mayer, is
centred on a person’s capacity to process emotional data and apply it to their social
interactions. Now, ability EI and trait EI, which have since been modelled independently,
can be combined in Goleman’s original model, which is now regarded as a mixed
model. Emotion recognition, or the attribution of emotional states based on observations
of visual and auditory nonverbal cues, has been the subject of more recent research.
Furthermore, the goal of neurological research has been to define the neural
underpinnings of emotional intelligence.

Emotional intelligence, like general intelligence, is the product of one’s heredity
and its interaction with the forces of his or her environment. Until recently, we have
been led to believe that a person’s general intelligence, measured as 1.Q., or intelligence
quotient, is the greatest predictor of success in any walk of life— academic, social,
vocational, or professional. Consequently, I.Q. scores are often used for the selection,
classification, and promotion of individuals in various programmed courses, job
placement, etc. However, research and experiments conducted in the 1990s onwards
have tried to challenge such over-dominance of intelligence and its measure, the
emotional quotient (E.Q.). These have revealed that a person’s emotional intelligence,
measured through his or her E.Q., maybe a greater prediction of success than his or
her [.Q.

Emotional intelligence (otherwise known as emotional quotient or EQ) is the
ability to understand, use, and manage your own emotions in positive ways to relieve
stress, communicate effectively, empathize with others, overcome challenges, and
defuse conflict. Emotional intelligence helps us build stronger relationships, succeed
at school and work, and achieve our career and personal goals. It can also help us
connect with our feelings, turn intention into action, and make informed decisions
about what matters most to us.

Nowadays, the general public, professionals, and researchers in educational
institutions are all interested in emotional intelligence. Emotional and social
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competencies are seen to be just as important as the more conventional aspects of
personality and intellect. The many components or elements of emotional intelligence,
particularly the data on an individual’s emotions and relationship management, greatly
assist a person in all areas of life. Another aspect of the human mind that can be
usefully examined when examining intelligence through the application of science is
emotional intelligence. Such a methodical comprehension of human emotion and
intelligence can be very beneficial in raising the overall success rate of modern education
and its systems. Therefore, our capability to manage both our own emotions and those
of others is essentially reflected in our emotional intelligence. To understand the
significant resonances in people’s hearts, intelligent academics must investigate
emotional intelligence. Many studies have been conducted on emotional intelligence,
and it has emerged as a fascinating psychological topic. Emotional intelligence was
first defined by Mayer and Salovey in 1990. According to them, emotional intelligence
is the ability of individuals to use their emotions to reason in order to improve their
thinking and foster both intellectual and emotional development. Numerous
investigators have discovered variations in emotional intelligence among individuals.
These studies concentrate on the analysis of emotional capacities as predictors of social
functioning, psychological well-being, and physical health.

Rationale of the Study:

The capability to recognize, control, and comprehend one’s own emotions as
well as those of others is known as emotional intelligence. Having a high EQ facilitates
relationship development, lowers team stress, and diffuses conflict. Being socially
and self-aware, able to communicate effectively, and having empathy for others are all
made possible by having a high emotional intelligence. Our home and work
environments are impacted by the way we react to one another and ourselves. Living
in this world involves interacting with a wide variety of people and embracing change
and unexpected experiences on a daily basis. The secret to handling life’s challenges
well is emotional intelligence. It’s also essential to have compassion and comprehend
the underlying motivations of other people’s behavior.

Being emotionally intelligent is particularly crucial when handling high-stress
circumstances like conflict, change, and obstacles. It’s important to remember to be
kind during these times, and being aware of our feelings can support us in doing so.

Having emotional intelligence makes life easier to handle and more productive.
Students compete fiercely to achieve academic excellence in today’s world. Students
struggle to manage their emotions as they deal with a variety ofissues in the classroom.
The ability to manage one’s emotional intelligence is the most important factor in a
student’s academic success. The essential component of'this understanding is emotional
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intelligence, which includes traits like self-assurance, cooperation, relatedness,
intentionality, curiosity, self-control, and communication skills. All of these
characteristics are parts of emotional intelligence. Research has demonstrated that
emotional intelligence outperforms conventional measures such as IQ, GPA, and test
scores in predicting future success. As a result, businesses, academic institutions, and
educational institutions across the country have a keen interest in emotional intelligence.

There are advantages for secondary schools that implement structured emotional
intelligence programs. Pupils who take part in emotional intelligence education
programs behave less violently against peers and adults. Gaining emotional intelligence
also enhances the learning environment in the classroom, which facilitates instruction
for both teachers and students. This facilitates effective communication between the
teachers and the students during their academic journey. It is possible to clearly identify
a student’s strengths and abilities, which can create a favorable environment for their
learning system. In order to improve relationships among students, raise emotional
self-awareness, develop better interpersonal skills, comprehend a variety of emotions,
and be able to express one’s own, it is necessary and crucial to conduct research on
secondary school students’ emotional intelligence.

Objectives of the Study

1. To find out the emotional intelligence of higher secondary school students in
Aizawl City.

2. To find out the emotional intelligence of arts higher secondary schoolstudents in
Aizawl District.

3. To find out the emotional intelligence of science higher secondary school students
in Aizawl District.

4. To compare the emotional intelligence of higher secondary school students in
Aizawl District with reference to their gender.

5. To compare the emotional intelligence of higher secondary school students in
Aizawl District with reference to their stream of study.

Hypotheses of the Study

1. There is no significant difference in the emotional intelligence of higher secondary
school students in Aizawl District with reference to their gender.

2. There is no significant difference in the emotional intelligence of higher secondary
school students in Aizawl District with reference to their stream of study.
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Methodology
Research Approach: Descriptive survey approach was followed for the present study.

Population and Sample: The population of the present study includes all the students
from higher secondary schools in Aizawl District.

The sample of the study comprised of 200 higher secondary school in Aizawl District,
out of which 92 were male and 108 were female. In the present study, a random sampling
technique was applied, so data was collected among 200 students of higher secondary
school in Aizawl District. The sample consisted of 91 males and 108 females.

Tool Used: For the present study, the investigator used the emotional intelligence scale
(EIS) developed by Anukool Hyde, Sanjyot, and UpinderDhar.

Data Analysis: Data were analyzed both quantitatively and qualitatively. Statistical
techniques like percentage, mean, standard deviation etc. were used for data analysis.
Further, t test was used for the purpose of comparison.

Results and Findings:
Objective-wise analysis of data and findings are presented below

1. Emotional Intelligence of Higher Secondary School Students in Aizawl
District

Table No. 1 shows analysis of emotional intelligence of higher secondary school
students in Aizawl District followed by interpretation.

Table No. 1
Emotional Intelligence of Higher Secondary School Students in Aizawl District

Level of Emotional Intelligence Number (200) Percentage
High 15 7.50%
Normal 109 54.50%
Low 76 38%

The above tableshows that majority i.e., 109 (54.5%) of higher secondary school
students in Aizawl District have normal level of emotional intelligence while 76 (38%)
of'them have low level of emotional intelligence and there are 15 (7.5%) students with
high level of emotional intelligence. Thus, it can be concluded that majority of higher
secondary school students in Aizawl District have normal level of emotional
intelligence.
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1. Emotional Intelligence of Arts Higher Secondary School Students in Aizawl
District

Table No. 2 shows analysis of emotional intelligence of arts higher secondary
school students in Aizawl District followed by interpretation.

Table No. 2
Emotional Intelligence of Arts Higher Secondary School Students in Aizawl
District
Level of Emotional Intelligence Number (100) Percentage
High 5 5%
Normal 48 48%
low 47 47%

The above table shows that among arts higher secondary school students in Aizawl
District majority i.e., 48 (48%) have normal level of emotional intelligence while a
considerable number i.e., 47 (47%) have low level of emotional intelligence and there
are 5 (5%) students with high level of emotional intelligence. It can be interpreted that
majority of arts higher secondary school students in Aizawl District have normal level
of emotional intelligence while a considerable number of them have low level of
emotional intelligence.

2.  Emotional Intelligence of Science Higher Secondary School Students in
Aizawl District

Table No. 3 shows analysis of emotional intelligence of science higher secondary
school students in Aizawl District followed by interpretation.

Table No. 3
Emotional Intelligence of Science Higher Secondary School Students in Aizawl
District
Level of emotional intelligence Number (100) Percentage
High 10 10%
Normal 61 61%
low 29 29%

Looking at the above table, it can be seen that among science higher secondary
school students in Aizawl District majority i.e., 61 (61%) have normal level of emotional
intelligence while 29 (29%) have low level of emotional intelligence and there are 10
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(10%) students with high level of emotional intelligence. Thus, it can be interpreted
that majority of science higher secondary school students in Aizawl District have normal
level of emotional intelligence.

3. Comparison of Emotional Intelligence of Higher Secondary School Students
in Aizawl District with Reference to their Gender

Table No. 4 shows the comparative analysis of emotional intelligence of higher
secondary school students in Aizawl District with reference to their gender.

Table No. 4

Comparison of Emotional Intelligence of Higher Secondary School Students in
Aizawl District with Reference to their Gender

Group N M SD t value Sig. Level
Male 91 118.61 12.97 463 0.01
Female 108 127.7 14.8

(NS=Not Significant)

Table No. 4 shows that the t value relating to theemotional intelligence of higher
secondary school students in Aizawl District with reference to their gender is significant
at .01 level. Therefore, the hypothesis - “There is no significant difference in the
emotional intelligence of higher secondary school students in Aizawl District with
reference to their gender” is rejected. It implies that there is significant difference in
the emotional intelligence of higher secondary school students in Aizawl District with
reference to their gender and female students have higher emotional intelligence than
male students as the mean score of female higher secondary school students is higher
than that of male students.

4. Comparison of Emotional Intelligence of Higher Secondary School Students
in Aizawl District with Reference to their Stream of Study

Table No. 4 shows the comparative analysis of emotional intelligence of higher
secondary school students in Aizawl District with reference to their stream of study.
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Table No. 5

Comparison of Emotional Intelligence of Higher Secondary School Students in
Aizawl District with Reference to their Stream of Study

Group N M SD t value Sig. Level
A.rts 100 120.14 10.57 2,01 0.01
Science 100 124.39 11.78

(NS=Not Significant)

Table No. 4 shows that the t value relating to theemotional intelligence of higher
secondary school students in Aizawl District with reference to their stream of study is
significant at .01 level. Therefore, the hypothesis - “There is no significant difference
in the emotional intelligence of higher secondary school students in Aizawl District
with reference to their stream of study” is rejected. It implies that there is significant
difference in the emotional intelligence of higher secondary school students in Aizawl
District with reference to their stream of study and science students have higher
emotional intelligence than arts students as the mean score of science higher secondary
school students is higher than that of arts students.

Conclusions:

The present study is an attempt to find out the emotional intelligence of students
in higher secondary schools in Aizawl District. The findings show that the majority of
all the respondents have normal attitudes towards emotional intelligence. The result
also shows that there is a significant difference in the emotional intelligence of higher
secondary school students in Aizawl District regarding their stream of study and science
students have higher emotional intelligence than arts students.

The teacher needs to have more awareness of how to deal with low emotional
intelligence as the findings reveal that 38% of the respondents have low emotional
intelligence. Both the teachers and parents need to focus on improving the emotional
intelligence of the students by listening to them, engaging in activity, modelling
appropriate behaviour etc. Developing a healthy relationship between teachers and
students, between parents and children and teaching children resilience can be important
factor in improving their emotional intelligence.

More science students have a higher percentage of high emotional intelligence
so it can be discussed that higher achievement can be related to high emotional
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intelligence. Many schools offering science streams have high cutoffs, which require
a high percentage to get admission in the science stream.
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Abstract

Resilience allows a person to withstand adversity and adapt to stressful conditions
by reducing the impact of negative consequences. Parental rveligiosity has been
associated with improved psychological adjustment and with social competence in
their child. Mothers play a vital role in modeling and encouraging children to use
specific emotional regulatory strategies. The present study was aimed to examine
whether mothers 'religiosity predicts the resilience of their children. Two hundred and
forty children were selected through a multi-stage random sampling procedure from
different schools to serve as a sample in the study. The DUREL (Koenig et al., 1997)
and Resilience Scale (Wagnild& Young, 1993) were employed for psychological
evaluation among the samples. The results indicated that the mothers 'religiosity and
the resilience in children have a significant positive correlation. Moreover, mothers’
religiosity has a role in predicting the resilience of their children. These findings
portrayed the importance of maternal religiosity on the resilience of their children;
and also suggested that promotion of family mental health programs can enhance
adolescent resilience for their psychological wellbeing.

Keywords: religiosity, resilience, children, mother.

Introduction

Mothers play a crucial role in socializing children’s emotional regulation by
modeling and encouraging children to utilize particular regulatory tactics. Mothers’
reactions to their children’s suffering as well as their modeling and application of
emotion management behaviors all contribute to the socialization of emotion control
(Eisenberg et al., 1998). Parental religiosity, specifically the frequency with which
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couples attend worship services, has been associated with better psychological
adjustment and social competence in primary school-aged children, according to
Bartkowski et al. (2008).

The foundational elements of a child’s development may include religion. Along
with their warm and supportive gestures and competent supervision, parents’ religiosity
appears to play a positive role in children’s and teenagers’ behavioral and emotional
outcomes (Bartkowski & Wilcox, 2000). Studies indicate that when there is a positive
association between a parent’s religiosity and such characteristics, children can benefit
from their warmth and emotional support.

Resilience is the ability to adjust to change and grow in harmony with one’s
surroundings (Pratiwi et al., 2014). Resilience, according to Yunes and Szymanski
(2001) and Minello and Scherer (2014), enables a person to face and overcome novel
circumstances while also promoting growth or transformation. It consists of a collection
of psychological and social processes that enable someone to live a happy and healthy
life even in dangerous circumstances (Pesce et al., 2004). In children and adolescents,
cognitive ability is a reliable and significant predictor of resilience. Every child is
believed to be better equipped to handle pressure and stress, deal with problems that
arise frequently, recover from trauma, adversity, and disappointments, set clear,
attainable goals, solve problems, and get along with others if they can cultivate a
resilient mindset. Another aspect is environmental buffering provided by significant
individuals in the child’s life (Losel et al., 1989). Other factors include toughness,
adaptation, adjustment, mastery, environmental adjustment and toughness.

Werner and Smith (1982, 1992) found that although boys typically feel more
vulnerable before reaching puberty, girls are generally more vulnerable after this stage
of their lives. Both the ages at which boys and girls are most vulnerable to stress and
strain and the ways in which they respond to it are likely to differ between the sexes.
Boys choose physical activities like sports, but girls prefer social support, demonstrating
that boys and girls have different coping mechanisms (Frydenburg& Lewis, 1993). In
stressful situations, Grotberg suggested that girls use resilience-building strategies
more frequently than boys (Hampel & Petermann, 2005). Often females have a higher
resilience compared to males (Sundar & Archana, 2020).

The influence of social and religious elements on resiliency and quality of life
has been studied by Wang &Distelberg (2019). They found that the quality of life was
influenced by gender, time, relationships, abuse history, and religious beliefs. Therefore,
the current study emphasizes the importance of considering religion to address the
stress that kids in schools endure, as well as the factors that contribute to their ability
to become resilient. Bryant and Astin’s research from 2008 stated that having a religious
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affiliation increases people’s resilience—their ability to recover from setbacks.
Religiosity, in the opinion of (Ghufron&Risnawita, 2010), is thought to be able to
contribute to boosting one’s capacity for resilience and lowering anxiety in the prison
environment in order to lessen the stress suffered by WBP. According to Thistle’s
research, emotional regulation and resilience are positively connected, which means
that those who are more adept at managing their emotions are also more likely to be
resilient. Therefore, the aim of this study was to investigate the relation of religiosity
and resilience.

Objectives:

The present study aims to elucidate the following:
1. To compare the level of resilience and mothers’ religiosity between boy and girls.
2. To study the relationship between Mother’s religiosity and children’s resilience.

3. To determine the prediction of mother’s religiosity on resilienceamong the
samples.

Hypothesis:

The present study set forth the following hypotheses to meet the objective of the
study:

1. Boys and girls will differ in their resilience levels, as well as in their mothers’
religiosity levels.

2. There will be a significant relationship between the students’ resilience and their
mothers’ religiosity.

3. It wasexpected that mothers’ religiosity will predict the resilience of the students.

The present study is the first endeavor for the targeted population and was
exploratory in nature.

Methodology:
Sample:

240 High school students (120 boys and 120 girls) and their mothers from different
High Schools of Aizawl District were randomly selected to serve as samples with
equal representation of ageand typesof school (private and government) for the
construction of socio-demographic profiles for the present study.
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Tools used:

1. The Resilience Scale (RS: Wagnild& Young, 1993),is a widely used self-report
measure designed to assess an individual’s level of psychological resilience. The RS
consists of 25 items that cover various aspects of resilience, such as adaptability, self-
reliance, and the ability to bounce back from adversity. Respondents rate their agreement
with each statement, and the scale provides insight into an individual’s capacity to
cope with life’s challenges. The RS has been utilized in research and clinical settings
to evaluate resilience and its impact on mental health and well-being and has been
shown to be psychometrically adequate in terms of internal consistency, construct
validity and concurrent validity (Cajada et al., 2023).

2. Duke University Religion Index (DUREL: Koenig et al., 1997, Koenig & Busing,
2010)five items that cover various dimensions of religiosity, including organizational
religious activity, non-organizational religious activity, and intrinsic religiosity.
Respondents answer these questions to provide insights into their religious practices,
beliefs, and experiences. The DUREL has been demonstrated to be psychometrically
sound (Koenig & Bussing, 2010), and has used in numerous studies to investigate the
relationship between religiosity and various aspects of physical and mental health,
making it a valuable tool for researchers interested in the intersection of religion and
well-being.

Design:

The design of the study included two separate yet interconnected methodologies:
a between-subjects design and a correlational design. This facilitated a thorough
investigation of the research objectives and established a strong foundation for the
examination of both variances between groups and relationships between variables in
the study.

Procedures:

Samples were selected from different schools of Mizoram. Necessary permissions
were taken from the concerned authority and consent was obtained from the participants.
Resilience scale was administered on the selected samples and the religiosity scale
was also administered to their mothers by following the instructions in the manuals
and APA code of ethics. The collected data were checked for any missing responses on
the test scales and the results were statistically analyzed.

Results:

The evaluation of the data for the study measures confirmed their normality based on
skewness and kurtosis values. Furthermore, the assessment of homogeneity of variances
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using Levene’s test revealed non-significant results (resilience = .35; religiosity = .34;).
Additionally, the reliability tests provided evidence of the scales’ trustworthiness
(resilience a = .68). [See Table 1]

Tablel:Descriptive statistics showing Mean, SD, Normality, Reliability,
Homogeneity of the study variables

Stats Girls Boys
Resilience  Religiosity Resilience  Religiosity
Mean 97.88 12.52 89.19 8.67
SD 4.61 1.62 3.93 1.67
Skewness -0.82 -0.68 -0.83 -0.94
Kurtosis 0.88 0.52 0.19 0.67
Reliability a = .68 (Resilience) a = .77 (Religiosity)
Homogeneity (Levene’s test) p = .35 (Resilience) p = .34 (Religiosity)

Results of the Independent t-test performed for the study revealed significant
gender differences in the study variables. Girls (Mean = 97.88, SD = 4.61) scored
higher than boys (Mean = 89.19, SD = 3.93) on resilience, t(238) = 8.44, p < .05.
Additionally, the mothers of girls (Mean = 12.52, SD = 1.62) exhibited higher levels
of religiosity compared to the mothers of boys (Mean = 8.67, SD = 1.67), t(238) =
9.68, p<.05.

Table 2: Results of independent t-test examining the effect of Gender on the
study variables

Stats Religiosity Resilience
t-statistic 8.44 9.68
p-value <.05 <.05

Table 3 presents the correlation between religiosity and resilience, revealing a
significant positive correlation (r = 0.54, p <.01). This result suggests that as mother’s
religiosity increases, the level of resilience in children also tends to increase.
Furthermore, the prediction of mother’s religiosity on children’s resilience showed an
R-squared value of 0.29 (p < .01), indicating that mother’s religiosity accounts for
29% of'the variance in children’s resilience levels. This suggests that mother’s religiosity
has a substantial influence on children’s resilience.
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Table 3: Results of correlation analysis showing the correlation coefficient (r)
between the study variables

Variables Religiosity
Resilience 0.54

Note:

1. p<.01
2. Prediction of Mother s Religiosity on Resilience is R2 =.29 (p < .01)

Discussion

The results indicate that there was a significant difference in the levels of resilience
between boys and girls and it was observed that girls had higher resilience than the
boys, and that the mothers of girls were more religious than the mothers of boys,
which supports the first hypothesis. The correlation between resilience among students
and their mother’s religiosity was found to have a positively significant relationship
which supports the second hypothesis. Results found that 29% of the resilience of the
children was predicted by their mothers’ religiosity, thus confirming the third hypothesis.

The overall findings may be explained by the common familial factors (genetic
and environmental), which may underlie for the factors of mother’s religiosity on their
children’s resilience as the same on depression vulnerability Onder & Giilay (2008).
Religious parents frequently display their religious beliefs and ideals in their interactions
with others, especially their children. According to Martin (1967) parents may believe
that the church is beneficial for their children. In addition, he claims that mothers who
are the major caregivers of their children go to church to encourage their kids’
participation (Nelsen & Nelsen 1975). Religion assigns parents particular
responsibilities and urges them to nurture their kids in particular ways (Pearce &Axinn
1998). As a result, religious beliefs may influence parent-child interactions through
both personal and social behaviors. According to Pearce (2007: 1228), women may be
able to “socialize their children to believe and practice in ways similar to their own”
through these behaviors.

According to retrospective reports, moms were believed to have had the largest
positive impact on African American adults’ religious commitment and beliefs,
according to Gutierrez, Goodwin, Kirkinis, and Mattis (2014).These results indicate
that women may play a more significant role in establishing religious values and
practices than fathers. Therefore, it may be expected that maternal religiosity will have
a stronger correlation with teenage religiosity compared to paternal religiosity (Bao et
at., 1999; Boyatzis et al., 2006; Guttierez et al., 2014; Acock&Bengtson, 1978;
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Although many studies have examined the effect of gender on resilience, however
there was little agreement among the investigations. While female students were
observed to have higher resilience in the study of Onder and Giilay (2008), male students
tends to have higher resilience in the studies of Bahadyr (2006), Siiriicti and Bacanly
(2010). On the other hand, in some others, the relationship between gender and resilience
was not observed ( Ozcan, 2005; Sezgin, 2005Aktay, 2010;).

Limitations

The sample size could have been expanded to more accurately represent the
intended population. Moreover, the study could have employed a more rigorous and
comprehensive systematic investigation. The results indicate the necessity for additional
research to delve into the factors shaping children’s behavior, with a particular focus
on the significant role played by their parents in their lives.

Significance of the study

The study provided evidence for the importance of mothers’ religiosity on their
children’s religiosity through interactions with their parents (Kopp, 1989) as evinced
by earlier researchers (Brody & Flor, 1998; Gunnoeet al., 1999). Results highlighted a
gender difference in resilience which is supported by earlier findings that girls have
more resilience than boys (Sundar and Archana, 2020). It also highlighted that religiosity
can be an important resilience strategy in the upbringing of children.
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Education as a Medium for Indulging in Social Change

Gautam Makwana*

Abstract

Education provides knowledge, skills, training, and new ideas for society s youth,
while addressing outdated policies and values for enlightened progress. The purpose
of this research study is to consider the ways in which education might change society.
On the review of academic sources, a technique with a qualitative approach is
suggested. According to the findings, education is the cornerstone for bringing about
social change. In conclusion, sociology is the intellectual foundation that directs the
course in the art and science of education, and teachers become protagonists of the
change in thought. Education shapes societies and people, shaping thoughts, problem-
solving, and life patterns, leading to individual and social change

Keywords: Pedagogy, Education, Social Change, Reproduction, Sociology, Theory,
Critical

Introduction

Educational context involves social, historical, economic, and cultural realities
intertwining with society’s ends (Bondi and Matthews, 2017). Education transforms
people and nations from ignorance to knowledge, transforming generations (Fagerlind
and Saha, 2016). Human actions often represent ends related to state purposes through
social institutions and government. Sociology of education is relevant in studying
educational action, as it provides social bases for understanding why educational
systems reproduce class interests (Chavez, 2017). Education, from a sociological
perspective, is a formative process that develops individual and collective consciousness
for life and the world (Swift, 2017). Critical thought and reasoning alone are insufficient
for developing competent knowledge (Fogs, Hernandez & Cardona 2016). Participation
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is crucial for community involvement, interaction, and convergence of interests, as it
involves human actions (Hernandez et Al 2018). This document analyzes sociology
studies in education to understand transformative functions and ideological bases for
a more inclusive education system, involving the most vulnerable (Rojas, 2014).

The analysis examines sociology’s contributions to education and its potential to
transform society. It examines discourses that maintain the educational system and
critique reality, advocating for a change in the status quo. The constructivist paradigm
of knowledge is developed through progressive processes (Martinez, Steffens, Ojeda,
& Hernandez, 2018). It has emphasized humanistic educational processes, emphasizing
learning and student development (Moreno et al 2017). The university’s role in social
cohesion, integration democracy, and cultural diversity (Parra et al 2018). The text
aims to contrast educational theories, focusing on reproduction and liberating
perspectives, aiming to transform social, cultural, and educational landscapes. The
focus is on analyzing reproduction theories, their characteristics, objectives, and
understanding of education. The educational act, critical theory, pedagogy, and
sociological theories to understand the discourses that perpetuate a subordinated
educational system. It aims to identify discourses that promote renewal from below
and oppressed classes, highlighting the importance of critical theory and pedagogy in
understanding the subject. Participation in various contexts aims to satisfy contact,
relate to the environment, and promote social cohesion, democratic integration, and
cultural diversity in students, ultimately fostering values and respect (Parra, Garcia,
Duran& Moreno 2018).

Researchers’ experiences in education project realities beyond information
transmission, aiming to transform situations and analyze social systems, providing
examples for other social systems (Rios-Sanchez, Alvarez-Mejia& Torres-Hernandez,
2018).

Methodology

Interpretive paradigm involves qualitative investigation using documentary review
to explore topic information. Post positivism challenges current science’s focus on
quantifiable, replicable methods (Ramos 2015), while interpretative models emphasize
natural analysis, considering complexity in phenomena(Aliyu et al 2014). Qualitative
approach uses naturalistic mechanisms, including documentary review, to address
problems. This design analyzes scientific publications to generate new theoretical
perspectives on education and society, using databases like Scielo, Scopus, and Redalyc
to collect information from the last five years (Lee 2019).
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Results

Education: The General Education Law of Colombia, Law 115 of 1994, defines
education as a permanent, personal, cultural, and social formation based on a person’s
dignity, rights, and duties. This holistic approach ensures the educational system
achieves its goals and functions by focusing on educating the subject matter (Beltran,
et al., 2015). Education is crucial in shaping a society’s customs and social order,
shaping its future and shaping its values. It is a conservative and transformative function
that reflects past traditions while fostering human growth (Garcia, 2015). Education
should preserve and transform past knowledge, fulfilling moral functions from an
empirical and sociological perspective, rather than normative norms (Brighouse and
McPherson, 2015). It encourages a realistic understanding of individuals as social
entities and examines processes, promoting individual values cultivation and collective
adherence to values through dialogue and reasoning. It aims to train students in correct
behavior and cultural norms (Chavez and Navigation 2017).

Sociology in Education: Sociology of education studies the educational act, examining
how the system undermines its social function (Evetts 2017). Sociology of education
studies social relations and institutions shaping educational fact as a cultural
phenomenon (Castillo, 2012). Sociology views education as a scientific object, serving
as a means of study, research, and theoretical foundations. It recognizes education as a
human process expressing intentions, interests, and objectives through organizations
and institutions within society, aiming to achieve specific purposes influenced by
cultural context (Rojas 2014).

Understanding the relationship between education and sociology through a diagram
and conceptual positions illustrated in Figure 1

1

Analyse theories influencing educational success
and failure (Aubert et al., 2004)

Society and S Social Inequality and
Culture Pl e Stratifications Change

2

Figure 1 Relationship between education and sociology

Identifying education functions and their relationship, examine educational
systems’ organization, characteristics, methodologies, aims, and objectives, and

124



Education as a Medium for Indulging in Social Change

sociology’s interpretation to identify shortcomings and contradictions in academic
discourses and reality.

Educational Theory: Reproduction Theory vs Critical Theory: Education theory
explains and grounds knowledge about education and its behaviour (Saéz, 2016).
Educational theory is shaped by context, knowledge, and individual needs, requiring
three axes to achieve its goals (Moore, 1974). Education aims to achieve desired ends
for subjects, with appropriate equipment and resources. Educational theory measures
progress in practice throughout humanity, defining categories of analysis to highlight
and prioritize elements. Education is closely related to the social body, fulfilling a
social function (Wexler, 2017). Society’s institutions, subject to ruling classes’ interests,
view education as useful for maintaining a specific system (Apple, 2017). The
educational system’s impact on society’s maintenance and reproduction is analyzed
through reproduction and critic models. These theories provide insights into its origins,
persistence, and benefits/cons, allowing for a deeper understanding of education’s
implications.

Reproduction Educational Theory

The theory of reproduction in educational context is controversial, with opponents
arguing adaptation to social conditions and historical times, while supporters defend
the discourse. The reproduction theory, introduced in Sociology of Education from
Critical Pedagogy, significantly contributes to the educational context but neglects
essential elements in the approach(Camdepadrds and Pulido 2009). Authors argue
that reproduction educational theory lacks equality of opportunities and focuses on
social inequalities, lacking new elements to mitigate these issues (Giroux and Flecha
1992) in six limitations theoretical, which are detailed in Figure 2

Ao/

Y .
Source: Giroux and Arrow (1992)
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Figure 2 flaws in the theory reproductive educational
Based on figure 2, some clarifications of these concepts are made:

1) Human Agency concept is not analyzed due to subject’s lack of relevance.
2)Lack of human agency cannot explain educational and social change.

3) Lacks Self-reflection concept, overlooks social interactions as crucial for
inequality reproduction and communication rationality impact (Habermas, 1998)

4)  Lacks sociological concept of identity or individual, as subjects’ role is absent

5) Lack of concept of social movement and analysis of social change capacity in
structures hinders analysis

6) This theoretical perspective lacks self-reflection on social and educational effects
from one’s reproduction model, but some authors defend its validity and relevance
as an educational theory (Bourdieu and Passeron 1973) and (Bernstein et al.,
1998)

Bourdieu and Passeron examine reproduction structure and achievements.
Bernstein et al. analyze transmission process, translating power relations into
communication relations (Avila-Francés, 2005). Education reproduces culture, social,
and economic structure through class strategies, serving class interests by adapting or
conserving curricular patterns against those promoting change and maintaining the
ethos (Bourdieu and Passeron 1973). Social classes significantly impact schooling
relationships, with familiar classes staying in time and alien classes reducing continuity,
especially during big turns (Bourdieu and Passeron 1973),School’s contributions are
limited to reproducing social change, imposing authority guidelines and legitimating
social hierarchies through degrees. Education promotes symbolic violence for the ruling
class, perpetuating class hierarchies (Bourdieu and Passeron 1973), Educational system
instills curriculum through symbolic violence, influenced by dominant forces (Guerrero
Serdn, 2002). Language studies cultural transmission and codes, cementing distinctions
between social classes through linguistic use (Bernstein, et al 1998), Language plays a
crucial role in social order, internalizing and contributing to individual experiences
(Bonal, 1998). Social classes develop varying levels of complexity, with working classes
having a limited language, and middle classes developing a universal language. This
requires increased education and training for integration into society (Bernstein et al
1998),

In pedagogical relationships, transmitting agents maintain principles of conduct,
character, and manners, promoting social order and identity (Bernstein et al 1998),
The system imposes rules on individuals, obscuring their freedom. In educational
context, students are expected to follow rules, granting authority and control, and
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punishing non-compliance.Excessive structuralism in approaches neglects social
change between classes, leading to theories of resistance, focusing on schools as sites
of struggle and power-generating endurance (Bourdieu and Passeron 1973). Gender
and sexism classification is reprehensible, as it perpetuates domination and superiority
between men and women through language and codes (Bernstein, Santomé and
Manzano 1998).

Critical Pedagogy: Critical pedagogy contributes to the Copernican turn, fostering
social groups and democratic spaces in response to change and transformation.

Below, Table 1 presents the most prominent authors in the proposal made by the
critical pedagogy, in the vision of an inclusive, democratic, egalitarian education, and
transformative.

Educationist Theoretical Principle Approach

Paulo Freire The pedagogy of the oppressed  [Encourages dialogue among schoolchildren to

(1970) transform reality and achieve common goals.
Sociology of education should focus on
Michael Apple Resistance model (1970) resistance processes in schools, overcoming

inequality for student success.

School is a democratic source of cultural
production, emphasizing educators as
transformers, based on successful theories,
and reflecting on their pedagogical function.
Theorizes poisonous pedagogy, guiding
standardization and reproducing social
dominant values.

Emphasize students' awareness of

Rethink the multiculturalism (1998)|environment and learning within educational

Radical Pedagogy (1992) teachers
Henry Giroux like intellectuals. To a critical
pedagogy of learning. (1990).

Literacy. reading of the word and
reality (1989)

DonaldoMacedo

Joe L. Kincheloe y
Shirley Steinberg

context.

Table 1 Reflections on pedagogy criticism and educational vision

Education is not autonomous, but rather influenced by external parameters,
affecting society’s maintenance and reproduction. The educational system’s contribution
is significant, as it represents how society is envisioned and shapes the desired citizens.

Conclusion

Education promotes equality and social justice by instilling knowledge and values
in students, enabling participation in political, social, and cultural affairs, and promoting
change in thought. Sociology enhances educational processes. Education should
integrate authors’ theories, foster interaction, and promote equal access to knowledge
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and information. It should be attentive to sociology, fostering intellectual growth, and
analyzing proposals against education rights.

Education plays a crucial role in society, contributing to development, progress,
and advancement. It promotes values, principles, and knowledge, guiding coexistence,
identifying cultures, and facilitating access to truth, science, and technology. Education
is essential for social change, as it precedes it.Education is essential for social change,
shaping perspectives, beliefs, values, promoting equal opportunities, empowering
communities, and fostering economic development.
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